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Preface

The Organizing Committee of the 24th International Symposium on Theoretical and
Applied Linguistics (ISTAL 24) welcomes you to this virtual event in order to abide by
the Covid-19 restrictions on travelling and gatherings.

We were honored to receive many high quality submissions. We thank all scholars
who submitted their work and chose ISTAL 24 as the forum for their research. We owe
a special debt to the abstract reviewers. We hope we have succeeded in putting
together an interesting conference program.

We heartily thank our invited speakers, Ghada Khattab, Enric Lllurda, David Marsh,
Kiki Nikiforidou and lanthi Maria Tsimpli.

We also thank the members of the Department of Theoretical and Applied
Linguistics for their assistance, and especially our technician Tasos Paschalis for
invaluable help and support on a wide range of technical and organizational issues.
Special thanks go to our sponsors: The Research Committee of the Aristotle University
of Thessaloniki and the Greek Applied Linguistics Association.

We hope you will find ISTAL 24 scientifically stimulating and useful for your
professional endeavors.
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PLENARIES



Loud and clear? A re-evaluation of input properties of child- and
foreigner-directed speech in bilingual contexts

Ghada Khattab
Newcastle University
ghada.khattab@newcastle.ac.uk

In this talk | examine various types of input in bilingual phonological contexts, focusing on
three properties which are crucial for learning but which also require us to revisit certain
assumptions we make about the nature of input to bilinguals and L2 learners: quantity,
variability, and accommodation. With respect to quantity, | present data from the
acquisition of voicing by Arabic-English bilingual children growing up in the UK focusing on
the importance of ‘sufficient’ input for the acquisition of complex phonological features.
Specifically, | examine the role of input in the acquisition of the aerodynamically
demanding prevoicing for Arabic voiced stops and the resulting changes in bilingual
children’s production patterns which cannot be ascribed to age-gradation alone (e.g.
Khattab, 2002b; 2003). Moving on to variability in the input, | examine the multiple native
and non-native varieties that bilingual children of immigrant families are exposed to,
challenging the notion of ‘target’ for a particular phonological feature (e.g. Khattab, 2002a,
2007; Khattab & Al-Tamimi, 2013, 2015). | also demonstrate that, far from filtering out the
foreign-language properties of their L2 parents’ speech, bilingual children develop different
registers and employ these for convergence and divergence strategies (e.g. Khattab, 2009,
2011, 2013). | then turn the spotlight to an unusual case of foreigner-directed speech
(FDS), that of input to foreign-domestic helpers in Arabic-speaking countries. |
demonstrate that, far from using the typically reported hyper-articulated features in other
types of FDS, speech to live-in domestic helpers does not seem to exhibit simplifications or
exaggerations, regardless of the Arabic proficiency of the domestic helper (e.g. Al-Kendi &
Khattab, 2019). | offer reflections on this, building on recent advances in the study of child-
and foreigner-directed speech.

Al Kendi, A., & Khattab, G. (2019). Acoustic properties of foreigner directed speech. In S.
Calhoun, P. Escudero, Tabain, M. & Warren, P. (Eds.), ICPhS, Melbourne, Australia 2019.
Canberra, Australia: ASSTA Inc.

Khattab, G. (2002a). /I/ production in English-Arabic bilingual speakers. International
Journal of Bilingualism, 6, 335-353.

Khattab, G. (2002b). VOT in English and Arabic bilingual and monolingual children. In D.
Parkinson & E. Benmamoun (Eds.), Perspectives on Arabic Linguistics XIII-XIV (pp. 1-39).
Amsterdam: Benjamins.

Khattab, G. (2003). Age, input, and language mode factors in the acquisition of VOT by
English-Arabic bilingual children. Proceedings of the 15th ICPhS. Barcelona, August 3-9.
Khattab, G. (2007). Variation in vowel production by English-Arabic bilinguals. In J. Cole & J.
I. Hualde (Eds.), Papers in laboratory phonology IX (pp. 383-410). Berlin: Mouton de

Gruyter.

Khattab, G. (2009). Phonetic accommodation in children’s code-switching. In B. E. Bullock &
A. ). Toribio (Eds.), The Cambridge handbook of linguistic code-switching (pp. 142-160).
Cambridge: CUP.


https://webmail.auth.gr/imp/dynamic.php?page=mailbox

Khattab, G. (2011). Acquisition of Lebanese Arabic and Yorkshire English /I/ by bilingual and
monolingual children: A comparative spectrographic study. In Z. Hassan & B. Heselwood
(Eds.), Instrumental studies in Arabic phonetics. Amsterdam/Philadelphia: John
Benjamins.

Khattab, G. (2013). Phonetic convergence and divergence strategies in English-Arabic
bilingual children. Linguistics, 51(2), 439-472.

Khattab, G., & Al-Tamimi, J. (2013). Influence of geminate structure on early Arabic
templatic patterns. In M. M. Vihman & T. Keren-Portnoy (Eds.), The emergence of
phonology: Whole-word approaches and cross-linguistic evidence (pp. 374-414).
Cambridge: CUP.

Khattab, G., & Al-Tamimi, J. (2015). The acquisition of gemination in Lebanese Arabic
children. In The Scottish Consortium for ICPhS 2015 (Ed.), Proceedings of the 18th
International Congress of Phonetic Sciences (ICPhS). Glasgow, UK: the University of
Glasgow.

An applied linguistic perspective on language tensions
in @ multilingual higher education environment

Enric Llurda
Universitat de Lleida (Catalonia)
ellurda@dal.udl.cat

The political dimensions of language, particularly in contexts and situations where more
than one language share the same social space, have a direct impact on individuals’ lives.
Political battles around which languages should be promoted and how different languages
should be accommodated in educational systems have been recurrent in territories where
languages co-exist and compete for usage in different domains.

A case in point is Catalonia, now an officially bilingual region within the officially
monolingual Kingdom of Spain. The languages competing for public space are Catalan and
Spanish, but English is nonetheless getting increased attention and is becoming a third
party in that environment as the global lingua franca. Language policy is decided at the
level of education but also at the level of public use by agents who are often unaware of
applied linguistic research. Moreover, language policy from the bottom-up is enacted by
individuals who take decisions on their use of languages based on attitudes towards
language, language use, and the roles of each language in any given context. Such attitudes
are mediated and greatly affected by a socially predominant monolingual bias and
standard language ideology.

Another linguistically political issue is the massive acquisition of English as an additional
language and its role as the global lingua franca. The last twenty years have seen
tremendous interest in the impact and consequences of English as a lingua franca in
communication and in English language teaching, and the consequential challenge to
native speaker models. A further question from this body of research appeals to the use
and teaching of other languages. A majority of voices in applied linguistics accept the
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legitimacy of non-native English because of its lingua franca status. Yet, does this status
apply to other languages even when no lingua franca status is accorded to them? Take the
case of Catalan, for instance, a language that is threatened by Spanish, a powerful
international language that is constantly pushing Catalan towards an increasing
convergence with Spanish at all levels: phonological, lexical, morphological and syntactical.
Is an attitude of resistance necessary in the Catalan community of speakers? Or should a
pragmatic approach to language as an evolving entity flowing with the flux of new speakers
be incorporated? This has been a persistent debate in Catalan linguistic fora: resistance vs.
evolution. And this debate has different possible answers depending on whether we put on
a political or a purely linguistic hat. Can we, linguists, look down on political ideology when
our political selves are at stake? To what extent can we claim neutral analytical skills when
we are all totally immersed in our own political environments?

| will reflect on these issues and will discuss my own research on nativeness in second
language learning and teaching, the challenge of English as a lingua franca to pre-existing
models of language teaching, and the attitudes towards Catalan, Spanish and English in the
context of Catalonia.

The Case of Content and Language Integrated Learning (CLIL)

David Marsh
University of Jyvdskyléd Group
dm@davidmarsh.education

There are times when innovation comes before investigation, when practice precedes
research. This is true of education as with other facets of our lives.

In some cases, educational innovation is deceptive, short-lived and without genuine
merit. In others the emergence of an innovative practice may follow a long veritable and
yet eclipsed development trajectory.

This presentation describes some aspects of the development trajectory of one
emergent practice that has impacted on the status quo of how languages are taught in
some environments.

Adopting a slightly different perspective to other presentations at ISTAL 24, it provides a
personal commentary on the inception and present status of Content and Language
Integrated Learning (CLIL).

The term CLIL, as with Linux, originated in Finland 30 years ago. Each of these share
characteristics. Both undermine normative power structures and discipline-specific
conventions. The origins of each replicate the principles of the open-source software
movement as in grass-roots professional development, promotion of ethics, accessibility
and adaptability. Both act as a form of primary operating system (as in a form of software
that keeps everything together and sits underneath other applications). And, finally, in
their own ways each have emerged as forms of signature pedagogy.

The presentation positions CLIL as a form of integrative learning practice. Establishing
interdisciplinary learning which draws on traditionally separate subject content, CLIL is not
a stand-alone innovation specific to the learning of additional languages. It is similar to
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other integrated educational practices which have emerged over the past decades
ostensibly to meet the intellectual and practical needs of the increasingly digitally astute
young people of the world in which we now live.

Polysemy in the era of constructions

Kiki Nikiforidou
National and Kapodistrian University of Athens
vnikifor@enl.uoa.qr

In this talk | approach lexical and grammatical polysemy in a constructional perspective,
where the role of both form and context is seriously upgraded.-Early work on polysemy
focused on identifying and relating the meanings of an expression while keeping its form
relatively constant, e.g. see ‘vision, cognition’, may ‘deontic, epistemic, speech act;
similarly, contextual properties co-occurring with a sense have been largely ignored. In
contrast, constructional frameworks definitionally place equal focus on the form and
meaning pole of constructions, the latter conceived broadly as including both semantic and
discourse-pragmatic properties (e.g. text type, discourse setting/genre). | argue that an
adequate analysis of all types of polysemy indeed requires representations of each sense
that include morpho-syntactic, pragmatic and discursive features; such gestalts of
information, relevant to speakers’ knowledge, can only be captured in terms of lexical or
grammatical constructions.

To this end | present three case studies ranging from lexical to semi- to purely
grammatical polysemy, relying on corpus-derived data and frequency analysis. Drawing on
recent work (Georgakopoulos, Lincke, Nikiforidou, & Piata, to appear), | first discuss the
polysemy of the Ancient Greek verb bainé (Baivw); even in this case of, seemingly, purely
lexical polysemy both form and context turn out to be highly relevant, with individual
senses of the verb strongly correlating with particular morphological forms, syntactic
position and discourse settings, pointing to the need to formalize them as lexical
constructions. | then turn to the family of semi-schematic ela (éAa) challenging
constructions (including ela, ela tora, ela de) in Modern Greek (Nikiforidou, Marmaridou, &
Mikros, 2014). Corpus-based analysis shows that the polysemy of these ela forms
necessitates reference to specific formal (e.g. sentence-initial, turn-initial position, absence
of plural forms, intonational - fall and rising - contours) and discourse-pragmatic features
(e.g. ela tora responds to preceding speech-act of complaint or accusation, ela de echoes
preceding challenge); these formal and pragmatic requirements are appropriately
rendered in the form of constructions that contain formally-defined as well as lexically-
specified slots. The final case study of the subordinator pu (mou) really defies traditional
polysemy analysis since the meanings involved amount to syntactic functions (i.e.
relativizer, complementizer, adverbial connective). Nevertheless, such functions are shown
to inhere in particular constructional configurations, defined by syntactic and discourse-
pragmatic features and related to each other in terms of-transitional contexts in diachrony
and synchronic variation (Nikiforidou, 2015); such transitional constructions point to a
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general, schematic pu construction that may realistically capture the polysemy of a
syntactic pattern.

| conclude that constructional approaches provide a principled way of representing all
knowledge relevant to speakers’ ability to encode idiomatically and a realistic way of
dealing with lexical, semi-schematic, and grammatical polysemy.

References

Georgakopoulos, T., Lincke, E.-S., Nikiforidou, K., & Piata, A. (to appear/2020). On the
polysemy of motion verbs in Ancient Greek and Coptic: Why lexical constructions are
important. Studies in Language.

Nikiforidou, K. (2015). A constructional approach to syntactic indeterminacy: Evidence for
the relativizer to connective development. In M. Fried & E. Leheckova (Eds.), Connecting
the dots: Interclausal relations and discourse. John Benjamins.

Nikiforidou, K., Marmaridou, S., & Mikros, G. (2014). What’s in a dialogic construction? A
constructional approach to polysemy and the grammar of challenge. Cognitive
Linguistics, 25(4), 655-699.

Multilingualism in underprivileged contexts

lanthi M. Tsimpli
University of Cambridge
imt20@cam.ac.uk

Much research in multilingualism and its effects on cognition and language ability has
focused on individuals in western societies. Socioeconomic status, language of education
and language prestige have been identified as some of the factors that appear to influence
bi/multilingual individuals’-linguistic and cognitive profile although most research on the
role of bilingualism on cognition has not capitalized on such factors. | will focus on
multilingualism in India, one of the most linguistically diverse countries in the world
(UNESCO, 2009). Linguistic variation across Indian speakers is vast and includes variation in
the number of home languages used, societal/community languages, official medium of
instruction in schools and actual language practices in the classroom. As language is the
primary vehicle of education and learning, variation in any of the above measures of
multilingualism can affect the language experience of the school child and have knock-on
effects on the development of school skills (basic and higher literacy and numeracy), or
cognition. Focusing on the data from 1200 children from urban primary schools in Delhi
and Hyderabad and from rural areas in Patna, all from deprived or severely deprived
socioeconomic backgrounds, | will try to disentangle how language experience and
linguistic diversity in the child’s immediate environment (school, family, community) affect
school skills and cognitive abilities. Participants attend government primary schools in slum
vs. non-slum urban areas of Delhi and Hyderabad, or town vs. rural areas in Patna, as part
of a four-year, large-scale research project (MultiLila). They were assessed on
mathematical reasoning, word, sentence and text reading, as well as non-verbal 1Q,
inhibition and complex working memory skills. Children attend English-medium or regional
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language medium schools (Hindi or Telugu), meaning that their assessment, textbooks and
language used in the classroom is the official medium of instruction. Although the language
of textbooks and assessment match the official medium of instruction, language practices
in the classroom include language mixing with English-only input ranging from zero to 40%,
in English-medium schools. Taking into account the child’s home language(s) and the
extent to which they are used in the classroom | will present the participants’ performance
on linguistic, reasoning and cognitive skills. Results indicate a significant effect of
multilingualism and linguistic diversity in the cognitive and school skills of children from
underprivileged socioeconomic background.

Muiltilila is led by the University of Cambridge (Tsimpli) and a strong consortium of partners that
includes the University of Reading, UK, Jawaharlal Nehru University, Delhi, The English and Foreign
Languages University, Hyderabad, the British Council and the National Institute of Mental Health
and Neuro Sciences, Bangalore. The project is funded by the ESRC (Economic and Social Research
Council) and DfID, UK under the umbrella of the Global Education Challenges.

For more information about the project visit https://www.mam.mml.cam.ac.uk/
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L2/L3 Acquisition of the English indefinite article
in Cypriot Cyprus and Jordan

Asma Al Hawi® & Sviatlana Karpava2
1University of Central Lancashire, Cyprus, 2 University of Cyprus
AAl-hawi@uclan.ac.uk, skarpava@uclan.ac.uk

This study aims to examine the L2/L3 acquisition of the English indefinite article: a(n)
before (non) specific noun phrases (NP)s by L1 speakers of Palestinian/Jordanian-Arabic
(PJ/A) and Cypriot-Greek (CG). This study was motivated by the bi(dia)lectal situations in
both Jordan and Cyprus as well as by the status of English in both countries. The
widespread use of English in Cyprus has a semi-official (semi de facto) status that is related
to the presence of the British in Cyprus (Buschfeld, 2013). In Jordan, English is used for
communication (lingua franca) between the Jordanians and the foreigners in
academic/governmental institutions (Alomoush, 2015).

In this study, we had four groups of adult/teenager (male/female) participants: an
English control group (n=27); L2 PJ/A group (n=91) residing in Jordan, and L2 CG (n=93) and
an L3 PJ-CG-E group (n=52) residing in Cyprus. A set of L2/L3 acquisition hypotheses was
tested. Data were obtained by a forced elicitation task (FCET) and a grammaticality
judgment task (GJT).

The results showed that the L2/L3 groups’ performance was influenced by the
bi(dia)lectal situations in Jordan and/or Cyprus. More specifically, the ANOVA results
followed by the Sheffe post hoc tests on both tasks revealed that the performance of the
L2 CG (and L3) group(s) regarding specific NP contexts was significantly better than of the
L2 PJ group. This could be to a negative L1 transfer from PJ/A as it lacks the indefinite
article and a facilitative transfer from L1 CG. This being the case for both English and CG
that have the indefinite article. Also, pairwise statistical analysis showed that L2 PJ group
has the evidence of fluctuation. However, the L2 CG and L3 groups’ symmetrical
performance in using a(n) before (non-)specific NPs suggests that the L3 group had more
influence from their L2 CG than their L1 PJ/A. The results of the L2 groups lend (i) support
to the Full Transfer/Full Access Hypothesis (Schwartz & Sprouse, 1996) as the groups’
performance was significantly increasing with the increase of English proficiency level; but
(i) partial support to the Fluctuation Hypothesis (lonin et al., 2004) as the L2 CG showed
evidence of proficiency effect but not fluctuation. Furthermore, the results of the L3
participants were in line with the Scalpel Model of the Third Language Acquisition
Hypothesis (Slabakova, 2016) because transfer was proved to be selective, it was based on
the increase of their L2 Greek proficiency level with the decrease of their L1 Arabic
proficiency level. Contrary to expectations, the Pearson correlation coefficient indicated
that the status of English in Cyprus had no positive significant effect on the performance of
the L2 CG and L3 groups on both tasks.

References

Alomoush, 0. (2015). Multilingualism in the linguistic landscape of urban Jordan (PhD
thesis). University of Liverpool, Liverpool, UK.

Buschfeld, S. (2013). English in Cyprus or Cyprus English? An empirical investigation of
variety status. Amsterdam: John Benjamins.
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lonin, T., Zubizarreta, M., & Maldonado, S. (2008). Sources of linguistic knowledge in the
second language acquisition of English articles. Lingua, 118, 554-576.

Schwartz, B., & Sprouse, R. (1994). Word order and nominative case in nonnative language
acquisition: A longitudinal study of (L1 Turkish) German interlanguage’. In T. Hoekstra, &
B. D. Schwartz (eds), Language Acquisition studies in generative grammar (pp. 317-368).
Amsterdam: John Benjamins.

Schwartz, B. D., & Sprouse, R. (1996). L2 cognitive states and the full transfer/full access
model. Second Language Research, 12, 40-72.

Slabakova, R. (2016). The Scalpel Model of third language acquisition. International Journal
of Bilingualism, 21(6), 651-665.

Juykatookeun PndLlakol KELUEVOU
kot Stemidpaon o meplBarAov Kelpevoypadou

ZtaupoUAa AvtwvomnoUAou
AptototéAeio MNavemniotnuio Oscoadovikng
santwno@hotmail.com

H ouvepyaoia pag opddag yia tn Snuioupyio evOC KELWWEVOU OTOTEAEL ONpEpPA ML
Olaitepa Stadedopévn PaKTIKN, €ite o akadnuaika eite oe emayyeApatika mAaiowa. Me
ta Pnolakd péoa mou SwatiBevtal, n ouvepyacia autr) pmopel va mpaypatonolnOet
TIANPWC €€ AMOOTACEWC, HE TA MEAN TNC opadag va avtoaAAAooOoUV apxeia KeLEVou (TLY.
Héow e-mail, popouy, unnpecia oto védog) Kal PECA OTO OPXELO QUTA va TomoBeToUV
oXOAla, TpooBnke¢ kal SopBwoelg, wote oTtadlakd VO CUYKATAOKEUOOTEL TO TEALIKO
Kelpevo. Ze auth tnv nepinmtwon, to Pndlakd mepBAAAOV TOU XPNOLUOTOLELTAL YLa TV
avtaAlayn Twv apxeiwv Kal, Kuplwg, to mepBAAAOV TOU KELPHEVOYPADOU AEITOUPYOUV WG
€vag xwpoc dlenidpaonc tng opadac.

MNapott otn PBiBAloypadia n Siemibpacn He gupUTEPO OTOXO TN OUVEPYAOio oOTa
Pnolakd mAaiola €xel amoteAécel aviikeipevo HeAETNG (mpPA. tov 6po Computer
Supported Collaborative Learning) (Stahl, 2006), &ev evrtomilovtalL PeEAETEC TOU v
eotialouv otn Slemibpacn eviog Tou KeLUEVOYPAdOU ) OTNV TTIOPELD CUYKATAOKEUNRG EVOCG
Pndlakol KeLWEVOU. ZTOXOG TNG MAPOoUOOG EPEUVAG ELvVOL VO TTOPOUCLACEL €vav TPOTIO
npooéyylong tng Yndlakng Slemidbpaong autol Tou €idoug, pEoa amo €va EVOELKTLKO
napadelypa avaiuong. To mopAadelypa TPOEPXETAL Ao TN Ouvepyaoia pag opadag
EKOLOEVTIKWY, OL omoiol, ota mAaiola empuopdPwTIKWY SpaoTNPLOTATWY, AVIAAAACCOUV
o€ éva ¢Opou apxela KELPEVOU, EVIOG TWV Omolwv oculntouv yUupw armo ta {NToUHEVA TNG
6paotnplédTNTAC TOUG.

ApxKa@, mapouatdalovtol oL SuvaTOTNTEC TTOU TTAPEXOUV TA CUYKEKPLUEVA PndLlakd péoa
(popoupu kat kelpevoypadog), oL onoieg avrpeTwnilovral OXL auTovoua aANA WG UEPOG
TOU oUVBeTOU TMAéypatog mou Stapopdwvel omoladAMOTE MPAKTLKA, akoAouBwvtag tnv
KOWVWVIOTEXVIK  Tpooéyylon (Herring, 2007). 2tn OUuvéXEld, QVOAUETOL ME
oXeSLAYPOAUUATIKO TPOTO N TOPELX CUYKATAOKEUNG TOU KELMEVOU, OTWE OvASEIKVUETAL
pHéoa amod Ta UNVUPOTO Tou GOPOU Kal TNV avtaAlayn opxeiwv tng opadag, wote va
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TIOPOUCLAOTEL N TEPUTAOKOTNTA QUTNC TNG KATAOKEUNC KOL O HN YPOHUULKOG TNG
xopaktnpag. MeyahUtepn éudoaon Ba 600¢el otn Slemidpaocn MOV MPAYUATOTOLETAL EVIOG
TOU KElPevoypadou Kal oto Nwg autrh Sopeital. Méoa amd epyoadeia tng AvaAuong
Juvoutdiog (Yule, 2006), emixelpeital va 800l amavtnon oTo WG YIVETAL KATAVONTH HLa
OUVELOPOPA, WG TPAYUATOTIOLETAL N eVaAAay CUVELOPOPWY (LETALY TWV CUVOUIANTWV
N UE TO KelpeVO Mou Kataokeualetal), TL eldoug oxnuata Siemidpaong svromilovral, Tt
pOAoug avalapBdavouv ta HEAN TNG ouadag Kal, TEAKA, WG vonuoatodotouvral ta
Pnolokad péoa kot oL duvatotnTEG TOuG. AMO TNV QVAAUGCN TIPOKUTTEL OTL OTOV
Kelpevoypado alhalet o ypovotromoc¢ tng Oiemibpaong (Wegerif, 2007), kabwg ot
ouvelodopéc e€aptwvtal o HeYGAO PBabud amd tn XwPLKN Kal OXL Tn XPOVIKN TOUug
TOMoBETNON, EVW TO €180¢ TWV TPAKTIKWY KOBOPITEL TG ETUAOYEG TWV CUUUETEXOVIWV WG
TPOG TO TtWG aLomololV TIg SuvatotnTeg ou Toug Sivel to YndLako meptBaAlov.

BiBAloypadikég avadopeg

Herring, S. (2007). A faceted classification scheme for computer-mediated discourse.
Language@Internet, 1, 1-37.

Stahl, G. (2006). Group cognition: Computer support for building collaborative knowledge.
Cambridge, MA: MIT Press.

Wegerif, R. (2007). Dialogic education and technology: Expanding the space of learning.
New York: Springer.
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Metathesis in Calabrian Greek: A window into syllable structure

Eirini Apostolopoulou
University of Verona
eirini.th.apostolopoulou@gmail.com

This paper investigates local and long-distance metathesis phenomena attested in
Calabrian Greek (CG) and identifies the implications for the syllable structure of the dialect,
and more specifically for the restrictions on complex onsets.

In CG, two types of metathesis are found. First, in the varieties of Rochudi and
Galliciano, the order of the segments of the cluster /ps/ is inverted in both initial and
medial positions (1a—b); in contrast to the variety of Bova, where /ps/ becomes a geminate
[tts] (1a’-b’) (Rohlfs, 1950; Karanastassis 1984-1992, 1997) (examples are from
Karanastassis, 1984-1992).

(1) a. spild ‘tall’ < psilo a’. ttsild
b. anespio ‘nephew’ < anepsio b’. anettsio

CG also exhibits long-distance liquid metathesis (Rohlfs, 1950; Blevins & Garret, 2004;
Coffman, 2013). Due to the limited number of examples concerning /I/, here we will focus
mainly on rhotic metathesis. As shown below, CG /r/ migrates exclusively from a non-
initial complex onset to the stem-initial onset.
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(2 a. krapisti ‘halter’ *kapristi, * karpisti < kapistri
b. prandemméno ‘married’ < pandremmeéno
C. a-prandesto ‘unmarried’ *rapandesto < a-pandresto
(3) a. kerd ‘weather’ *kred
b. éxendra ‘type of snake’ *réxenda, *éxrenda
c. xorto ‘grass’ *xroto

As it has been described in previous works (Rohlfs, 1950; Blevins & Garret, 2004; Coffman
2013), /r/ metathesis fails to apply when the phonotactics of the dialect disallow it (see
mavro *mravo ‘black’, xaradra *xrarada ‘fissure’) or when the initial onset is already
complex, e.g. plevrd ‘rib’, ttsofrata ‘lizard’ (Bova). However, little emphasis has been put
on the /r/ migration next to initial sC clusters, such as the [sp] that results from /ps/ in
Rochudi and Galliciano:

(4) a. sprofata ‘lizard’ (cf. ttsofrata) < psavrada
b. sprixo ‘cold’ (cf. ttsixrd) < psixrd

Another exception that so far has not been identified is the idiosyncratic behavior of
medial /tr/, that cannot be targeted by metathesis, as illustrated in (5), unless it is
preceded by /s/ (6).

(5) a. fitria ‘bud’  *fritia (6) a. krapisti < kapistri  ‘halter’
b. pétra ‘stone’ *préta b.  prastiko < pastriko ‘clean’

We propose an analysis within Optimality Theory (Prince & Smolensky, 1993) that accounts
for both metathesis phenomena in CG. Along the lines of Zoll’s (1996) analysis of positional
markedness, we posit that, first, complex obstruent+liquid (CR) onsets are licensed in CG,
but only in stem-initial positions, hence the long-distance metathesis given the appropriate
phonological environment. With respect to the -immune to metathesis— /tr/, we postulate
that /tr/ in CG is splittable in medial positions (e.g. Scheer & Ségéral, 2005); that is, on
condition that the preceding coda position is not occupied by another consonant, /tr/ is
syllabified as [Vt.rV] (cf. [Vs.trV]).

On the other hand, obstruent clusters are preferably avoided in onset positions overall.
In light of this assumption, /ps/ is inverted in order to be syllabified as [Vs.pV] in medial
positions. Concerning the initial position, we join a long line of research (see Goad, 2011
for an overview) in defining s in initial sC clusters as appendix; in other words, an <s>C
onset counts as simplex, hence the non-blocking of metathesis resulting in <s>CR
sequences, in contrast to *CCR.
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Intonational meaning compositionality revisited

Amalia Arvaniti', Mary Baltazani’ & Stella Gryllia®
'Radboud University, *University of Oxford, *University of Leiden & University of Utrecht
amalia.arvaniti@ru.nl, marybalt@gmail.com, s.gryllia@hum.leidenuniv.nl

Research on the intonation of Greek wh-questions has shown that they are typically
uttered with one of two tunes, autosegmentally represented as L*+H L-!H% and L+H* L-L%
(Baltazani, Gryllia, & Arvaniti, 2019). Questions with the rising tune (IH%) are interpreted
as information-seeking; questions with the flat tune (L%) may be non-information seeking,
carrying implicatures of a negative type (Baltazani et al., 2019). Since these tunes differ in
terms of both their pitch accent and boundary tone, they are ideal for testing the question
of whether the pragmatic meaning of tunes is compositional, determined by independent
contributions of the pitch accent and boundary tone, or holistic, determined by the tune
overall.

Previous research addressing this question has shown that peak accents make an
independent contribution to the interpretation of questions even when the boundary tone
cannot be heard (Arvaniti & Gryllia, 2019). The present experiment explores the question
of whether the contribution of the boundary tone to interpretation is analogous to that of
the accent. The experiment used the betting paradigm for maximum comparability with
Arvaniti and Gryllia (2019). Specifically, participants heard a wh-question and were asked
to bet up to €100 on one of two follow-up utterances indicating the pragmatic intent of the
guestion as information or non-information seeking. This is illustrated in (1).

(1) Question: Mote Ya BpeBouue ue tn MeAiva;
Information-seeking follow-up: Thv éyw neduuroet.
Non-information seeking follow-up: OAo to Aec aAAa bev To kavovileic.

The stimuli were based on 32 wh-questions, 4 from each of 8 talkers (4 F, 4 M); half were
originally produced with the L*+H L-'H% tune, and half with the L+H* L-L% tune. The
original questions were manipulated so they ended either with flat FO (F), i.e. L%, or in a
rise reaching the middle of the question’s pitch range (R), i.e. H%. This set up yielded 64
stimuli (32 questions x 2 endings). To minimize the effect of the pitch accent, the signal
from the onset of the question and up to the end of the first content word following the
wh-word (BpeBouue in (1)) was high-pass filtered (5 KHz, 12 dB attenuation). This removed
FO information in the first half of the question and thus the possible contribution of the
pitch accent to the interpretation of the question’s meaning. The original 32 questions
were used as controls presented as two final experimental blocks to avoid priming. The
reported results are based on 58 participants (46 F, 12 M, X age = 36.39, SD = 9.3). The
hypothesis was that H stimuli would lead to higher bets on information-seeking follow-ups,
while F stimuli would lead to higher bets on non-information seeking follow-ups. It was
also anticipated that controls would lead to stronger bets than manipulated stimuli.

As predicted, participants placed significantly higher bets on information-seeking
follow-ups after R stimuli and controls, than after F stimuli and controls. Results were
stronger for controls than stimuli with the same boundary tone, while among the stimuli
themselves results were stronger when the base and tune matched (e.g. when the
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utterance used to create a R stimulus was a question with the L*+H L-H% tune);
mismatches led to uncertainty.

The results support the view that the pragmatic interpretation of tunes is
compositional, with each tonal event separately contributing to pragmatics. They also
illustrate the role of additional cues (such as timing cues evident in the base) to the
interpretation of tunes.
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Attitudes of second-generation immigrant native English speakers
vs. native English speakers towards foreign accents

Rebecca Ashley® & Angelos Lengeris’
TUniversity of Kent, °National and Kapodistrian University of Athens
rsea2@kent.ac.uk, a.lengeris@phil.uoa.gr

Many previous studies have examined the interrelationships between native language (L1)
and second language (L2) speakers. One line of research has looked at L1 speakers’
attitudes towards L2 speakers focusing on university students’ perception towards
teaching assistants. Students’ perceptions towards the accent of their instructors were
found to strongly predict-the ratings they assigned to them (e.g. Rubin & Smith, 1990; Kang
& Rubin, 2009). In a recent study, Subtirelu (2015) showed that, in US universities,
mathematics instructors with Asian last names were evaluated significantly lower for
‘Clarity’ and ‘Helpfulness’ than their colleagues with US last names on
RateMyProfessors.com.

The current study extends previous research by examining listeners’ attitudes towards
unspecific non-native speakers. Two groups of listeners were compared, second-
generation immigrant native English speakers (SGINES) and native English speakers (NES).
Both groups were British citizens who had grown up in the southeast of England and were
attending a southeastern university. SGINES had at least one first-generation immigrant
parent; NES’ parents were both native English speakers. Fourteen participants were
recruited in total, 7 for each group (aged 18-26 years old). An online questionnaire was
administered to both groups. The questionnaire contained four audio clips of International
varieties of accented English (Thai, Albanian, Pakistani and lItalian), as well as a (native)
Southeast English variety for control reasons. Participants were asked to evaluate the clips
along a 5- point Likert scale on ‘approachability’, ‘“friendliness’, ‘intelligibility’, and
‘attractiveness’. Participants were also asked to indicate how strongly they identified
themselves with Britain.
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The results showed that: (a) SGINES socially identified with Britain less than NES; (b)
SGINES rated more favourably foreign accents than NES did; and (c) the two groups shared
implicit biases towards accents (e.g. Italian was, overall, the most favourable accent,
Albanian was the least favourable one, and Thai and Pakistani were in between). The
results are discussed in light of the Social Identity Theory (Tajfel & Turner, 1979),
homophily (Lazarsfeld & Merton, 1954) and exemplar models of speech perception
(Johnson, 1996).
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Placeholder expressions and linguistic underdeterminacy

Stavros Assimakopoulos
University of Malta
stavros.assimakopoulos@um.edu.mt

Even though they are widely used in everyday informal conversation across languages,
placeholder expressions (also known as ‘lexical fillers’ or ‘vacuous expressions’), such as
“thingy”, “what-d’you-call-it”, as well as certain uses of “stuff’ or “do”, etc., have been
generally understudied. In the relevant literature, placeholder expressions are usually
discussed under the general rubrics of vagueness or deixis. A careful assessment,
however, reveals that neither of these classifications can do full justice to the ways in
which the relevant expressions can be used. On the one hand, while the use of “thingy” in
(1) is strictly speaking deictic, the use of “you- know-what” in (2) cannot be classified as
such, at least in the sense that determining the expression’s referent does not directly
depend on who is speaking to whom, the time and place of the utterance or the
immediate physical environment:
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(1) Canyou bring me the thingy over there? (when one points to a tool in the shed)

(2) Did you manage to get the you-know-what? (when someone talks to their partner in
the presence of a conservative family member and uses “you-know-what” to refer to
condoms)

On the other hand, classifying placeholder expressions under vague language may be
reasonable in cases such as (3), where the speaker may be taken to remain non-
committal about some particular referent, but seems to also not apply in instances where
the relevant expressions are used with a very specific referent in mind, as in (4) and (5):

(3) We kissed and then we did stuff. (speaker refers to sexual intercourse, but not willing
to give further information)

(4) I forgot to bring the what-d’you-call-it. (speaker is unable to retrieve the right word)

(5) Ican’t get on an airplane, you know, because of that thing. (Speaker refers to fear of
flying, but is embarrassed to utter it)

What | will propose in my talk is that the optimal way of describing placeholder
expressions is by classifying them as a special kind of referential indexical (Hanks 2005)
that transcends and overrides the traditional categories of (person, time, etc.) deixis. In
this respect, their reference resolution is typically arrived at through the pragmatic
operation of saturation, since their contextual enrichment is obviously linguistically-
mandated. If this approach is correct, it can be seen to carry important implications for
the on-going debate between minimalists and contextualists. For one, being genuinely
semantically underspecified, placeholder expressions would need to be incorporated in
Cappelen and Lepore’s ‘Basic Set of Context Sensitive Expressions’ (2005), inevitably
extending it over and above Kaplan’s original list of true demonstratives, since
placeholder expressions cannot, arguably, be straightforwardly accounted for using the
original Kaplanian analysis. Then, placeholder expressions can be added to the list of
phenomena that directly support the linguistic underdeterminacy thesis (Carston, 2002),
not only at the propositional but also, and more crucially, at the lexical level, as they often
call for reference resolution on the basis of encyclopaedic knowledge.

References

Cappelen, H., & Lepore, E. (2005) Insensitive semantics. Malden: Blackwell.

Carston, R. (2002). Thoughts and utterances. Oxford: Blackwell.

Hanks, W. F. (2005). Explorations in the deictic field. Current Anthropology, 46, 191-220.

19



Developmental and cognitive effects in the oral narratives
of young Greek EFL learners

Nikoletta Balasopoulou & Eleni Agathopoulou
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balasopoulou@hotmail.com, agatho@enl.auth.qgr

In child L2 research, oral narratives have often been employed to investigate aspects of
language development in terms of complexity, accuracy and fluency as well as other
aspects of microstructure and macrostructure. Additionally, complexity and fluency have
been shown to be affected by cognitive factors, such as updating, an executive function of
working memory (Andreou, 2015). Research in this area, however, has involved mainly
bilingual children, while it seems rather scarce regarding children learning a non-native
language exclusively through instruction (cf. Zhao & Murphy, 2017). The current study
attempts to partially fill this gap.

We investigated sentence complexity (subordination), character introduction and
maintenance of character reference, as well as fluency in terms of words produced per
minute in a story- retelling picture-based task administered to 30 fourth grade and 30
sixth grade L1 Greek children learning English in a state primary school in Greece. The
children had had English language instruction for 5 hours per week in the first two grades
and for 8 hours in the older grades and their level of English proficiency ranged from Al to
B1 level, according to a proficiency test for young learners. In the first task, the children
were individually asked to listen to and retell two stories each. The stories were based on
two of the picture sequences (A2 and B3) in the Edmonton Narrative Norms Instrument
(ENNI) (Shneider, Hayward, & Dubé, 2006). We also administered a working memory
updating task (N-Back task/2 back digits) to explore the relation between memory
updating ability and L2 English development (e.g. Kormos & Safar, 2008).

Results show a statistically significant effect of updating on language proficiency, on
use of subordinate clauses and on fluency. Compared with fourth graders, sixth graders
generally produced more relative clauses, fewer subject resumption errors, fewer errors
in character referencing, and more words per minute, all of which point to developmental
effects. We discuss our results in relation with those from studies with bilingual children
and child foreign language learners (e.g. Bret Blasco, 2017).
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Truth-conditional pragmatics: The case of lexical modulation

Valandis Bardzokas
Aristotle University of Thessaloniki
bartzokas@enl.auth.gr

As standardly conceived in truth-conditional pragmatic theory (Carston, 2002, 2016;
Recanati, 2004, 2010), lexical adjustment can be effected by a pragmatic process of lexical
modulation or ad hoc concept construction. While this process is claimed to be
accommodated univocally, it is basically viewed as falling into two distinct types: narrowing
and broadening. In the current presentation, we take issue with this two-directional
approach to ad hoc concept construction. We argue that it is based on a problematic line
of argument as well as terminological misapplication, detracting from transparency and
parsimony. Moreover, we argue that it has unfavorable implications for theoretical
assumptions that are well-established in pragmatic theory. In this light, the dual view of ad
hoc concept construction is taken to rest on shaky grounds and needs to be replaced by a
more coherent or integrative type of view that drops the distinction between narrowing
and broadening alongside their synonymous terms.
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Morphology and semantics of superlative elements:
Is there a connection?

Maria Barouni
University of Crete
mariabarouni@gmail.com

The main question that is addressed in this talk is whether the morphological make-up of
superlative elements is connected to their interpretation. It is well known that several
languages systematically employ the same particle in order to convey an epistemic and a
concessive meaning, viz. English at least (Nakanishi & Rullmann, 2009). Greek employs two
particles to give rise to an epistemic interpretation, tulachiston and to ligotero. However,
only tulachiston can additionally induce a concessive interpretation.

The first question that arises is whether it is incidental that in both Greek and English it
is the same particle that gives rise to an ambiguity. Our answer will be negative. A further
qguestion is what makes tulachiston different from to ligotero, so that only the former can
convey a concessive meaning. In order to answer this question, | will start from the
observation that both Greek particles at first sight, seem to bear superlative morphology;
they consist of the definite article to (‘the’) and are followed by a comparative form, a
common way of forming superlatives cross-linguistically (Bobaljik, 2012). There is a crucial
difference, however, which seems to matter for their semantic behaviour. While to
ligotero is followed by the regular comparative form of the Modern Greek adjective ligos
i.e. ligotero, tulachiston consists of the suppletive Ancient Greek-based superlative form of
ligos, elachiston. Based on this | will explore the role of the superlative morphology behind
the backdrop of a prominent theory of the morphology of superlatives, Bobaljik’s (ibid.)
theory. Based on a research accomplished on the diachrony of the elements in question, |
will argue that they differ in their underlying structure: to ligotero is a regular superlative,
morphologically transparent to all native speakers, while tulachiston is an obsolete
superlative type from ancient Greek, non-transparent to native speakers. Following
Bobaljik (ibid.), this implies that the abstract representation of to ligotero contains an
instance of the comparative morpheme and therefore qualifies as a regular superlative. On
the other hand, the particle tulachiston shares the same properties of so-called absolute
superlatives/elatives. Deviating from Bobaljik (ibid.), I will claim that elatives also contain a
morpheme that expresses comparison, yet different than in regular superlatives.

The proposal to be submitted will account for the fact that only tulachiston licenses a
concessive interpretation. | will suggest that more generally only absolute superlatives can
trigger a concessive interpretation, while regular superlatives and comparatives cannot do
so. The proposed analysis of elative forms is mainly based on Greek, but the connection
between the semantics of elative forms and concessive elements should hold cross-
linguistically.

Moreover, the above-mentioned facts will be also explored under a semantic approach
of Jespersen cycle (Kiparsky & Condoravdi, 2006). Regular superlative elements of Ancient
Greek convey a concessive meaning in Modern Greek; in parallel, a new type has been
introduced to express the regular meaning. This can be seen as an instance of a semantic
shift of the forms in Ancient Greek, while the need to denote a regular superlative led to
the formation of a new type (def. article + comparative). It will be argued that this change

22


mailto:mariabarouni@gmail.com

shows commonalities with the well-known cycle in Negation (Jespersen, 1917). Supportive
evidence will be provided from other languages (i.e. Latin, Spanish, English among others).

References

Bobaljik, J. D. (2012). Universals in comparative morphology: Suppletion, superlatives, and
the structure of words. Cambridge, Mass.: MIT Press.

Kiparsky, P., & Condoravdi, C. (2006). Tracking Jespersen’s cycle. In M. Janse, B. Joseph & A.
Ralli (Eds.), Proceedings of the 2nd International Conference of Modern Greek Dialects
and Linguistic Theory (pp. 172-197). Mytilene: Doukas.

Nakanishi, K., & Rullmann, H. (2009). More about at least. Slides for a paper presented at
the meeting of the Canadian Linguistics Association. Ottawa: Carleton University.

Amoyelc doltnTwv/TPLWV we HEco afLloAoynong
Tou Mpoypappatoc Znmouvdwv tn¢ Toupkikne NMwooac:
H nepimtwon tou TuRpatog Meooyelakwy Imoudwy
Tou Mavemiotnuiov Awyaiou

AyyeAikn Bevetoavou
Mavernotiuto Atyaiou
a.venetsanou@aegean.qr

H Toupkikn eivatl pia yl\wooa pe erukowvwviakni duvapikn wdlaitepa otnv EAAGda, n omoia
W¢ YELTOVIKN Xwpo €xel ouvllaAhayeg Stadodpwv tunMwv pall tng. Méoa o autd Tt
mAaiowa, n &daktik TG TOUPKLKAG elval dlo pe T SLOAKTIKN TIOU ETUTACOOUV OL
OUYXPOVEC TPOOEYYIOELG TNC EPpapUoopEVNG YAwoooAoyiag yla omotadnmote E€vn yAwaooa.
AVOAUTIKOTEPQ, XpnOlHomoleital pia molkdia Sbaktikwy peBodwv  (EMKowwvLakn
Mpooéyylon, lpappaTikoouvtaktiky Mpoogyylon, MéEBodog Mpodtlekt), pia mAnBwpa
OLO0KTIKWV HEOWV (VEEC TEXVOAOYIEC, OTITIKOAKOUOTLKA), UTIAPXOUV TIOAAQL KOl XProLua
OLO0KTIKA €yXELPISLO KOl OPKETEC TILOTOTOLROEL amd Sitadopetikoug Popeic, avapeoa
OTOUC Omoioug ouykataAéyetal kot to EAANVIkKO Ymoupyeio MNoawdeiag pe to Kpatikod
MiwotonotnTtikd NwooouabeLog.

H enmloyn tou B£patog €xel SITTO MpPooavatoAlopd: amd tn uia Ba SdiepeuvnBel oe
eninedo yAwoooloylog kot epapuoopévng SIS6OKTIKAG 0 BaBUOS YAWOOLKNC EMAPKELAC TIOU
QIoKToUV oL PoLTNTEG/TPLEG KATA TN SLdpKeELla TNS Poltnong toug oto TMZ, aAld Kot ot
OTOMIKEG OVTIANPELC amévavil OTo KOTA TOoo oL 8lol/e¢ ViwBouv ETUKOWVWVLAKA
OTTOTEAECHOTIKOL, TIPOKELMEVOU VO EUMAAKOUV O€ Uia EMIKOWVWVLIOKI KATAOTOON HE
duaoLkoUG/éG i U oUANTEG/TPLEG TNG TOUPKIKNAG.

MoAU oONUOVTIKO TAPAyovIa OuvloTd Kol n  Slepevvnon NG  SLOMOALTIOULKNG
ETUKOWVWVLAKAG eMiyvwong, n omoia dev oxetiletal HOVO LE TN YyVWON TWV TIOALTIOULIKWY
OTOLXELWV TOU TOUPKIKOU TOALTIOPNOU OAAG meplhapPfdvel kal tnv  €vvola  TNG
SlamoAttiopkng evouvaioBbnong, amévavilt oto GAAo, avefdptnta omd TO YAWOOLKO,
KOWVWVLKO, PUAETIKO, BPNOKEUTIKO, KAl OLKOVOULKO uTtoBabpd tou. Mo CUyKEKPLUEVA, N
€peuva Ba SlepeuvroEL TIC OTAOELG KoL TIG avtAAYPEel; Twv doltnTwv/Tplwv tov TMI
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OPXIKA OTEVAVTL OTOV TOUPKIKO A0, w¢ ekdppaotr piag StadopeTikng YAWOOLKAG Kol
TIOALTIOMLKAG KOUATOUPAG KOl OTN CUVEXELA ATEVAVTL OTOV TPOTIO TIOU OVTLUETWI{OUV Kall
Blwwvouv tn Sidaktikn Sladkaoia tng ekuadnong tng Toupkikng NMwaooag ota mAaiola Tou
TIAVETLOTNUioU.

I1OX0L TNG €pEUVOC:

* To €VVOLOAOYLIKO TIEPLEXOUEVO TNG €POPUOCUEVNG SLOAKTLKAG TG ToupKIKAG Mwooag
KaBw¢ KaL TNG £€vvolag TNG SLATIOALTIOULKNG ETUKOLWVWVLOKAG EMyVWwonG.

e H O&lepevvnon tou PBabuol otov omoio n aAvwTaTn TAVEMLOTNULAK eKmaidsuon
OUUBAAAEL otnv evioxuon NG YAwoooUABEeLlag Kal TNG YAWOOIKNG EMAPKELNG Miag pUn
ouvnBLopévng E€vng YAwaooag, Omwe T TOUPKLKA.

e H &ilepelivnon Twv OTACEWV KO TwV oVTINAPEWYV TwV GOLTNTWV/TPLWV ATIEVAVTL OTN
SL8aKTIKN IPOCEyyLon, TV (8la tn yYAwooa KoL TOV TOALTIOUO TNC.

e H dlepevvnon tou Babpou T SLATOALTIOULKAG ETILKOVWVLOKNC EMYVWONC.

e O EVIOTMIONOG TWV TOpayoviwv Tou emnnpealouv, eite Oetikd eite apvnTikAd TNV
pHaOnotlakn mopeia Twv GoLTNTWV/TpLwy.

MabBaivetal n ¢€vn yAwooa;
To mapAdelypa TNG YEPUAVIKAG WG EEvVNE YAWOTOC
otoug Pporltnteg Meppavikng Oholoyiog
Addvn Bnéevpaiep & EfeAuv Bwpou

ESviko kot Kartobdtotplako lNaventotriuto ASnvwv
dwieden@gs.uoa.qr, evovou@yahoo.com

To IATnuUa, LE TO omoilo acxoAeital n mapouca avakoivwon, Bepatomolidnke apylkd
BAoeL TNG EUMELPIKAG TAPATAPNONG, OTL T XAPOKTNPLOTIKA aAAA KoL Ol CUVONKEG
OUVKEKPLUEVWY OpAdwY Xpnotwv Zévwv Mwoowv mpocopoldlouv UE TNV ouvBnRKn tng
Swadkaoiag kataktnong Tng YAWooog.

To évavopa yla tTnv €peuva €6WOE UL OUYKEKPLUEVN opada XpNoTwV tNG MEPUAVIKNG
w¢ Zévne wooag, mou amoteAeital amd ¢oltATpleg kal $oltnTtéG Tou TUAUATOC
leppavikng Mwooag kat Goloyiag tou EBvikou kat Kamodiotplakol Mavemiotnuiou
ABnvwv kat Stapopdwdnke cUUPWVA PE XOPAKTNPLOTIKA TTOU ONUELWVOVTAL TIOPAKATW:
(a) n yeppavoudBelo TWV OUUPETEXOVIWV BOewpeital OTL £lval KOWO KEKTNUEVO,
KaBoplopEvo amo Tumonolnpuevec dokipacieg avadopadc (MaveAhadikég e€etdoelg k.a.), (B)
Ol CUMMETEXOVTEG £pYovTol o€ emadn UE TN Mepuavikn w¢ Zévn péoa oto i6lo Beouiko
nieptBailov, to akadnuaiko, (y) péoa oto meplBAAAov autd ol cuvONKeC eMadnC HE TN
lepuavik Mwooa eival  €UVOIKEG: oL OUPHeTEXovteg Olddaokovtol  SladopeTika
okadnuUaika avikeipeva ota Meppavika, Eépxovral o€ enadr e Guolkolg OUANTEG, EXOUV
TIEPLOCOTEPEC KOWWVIKEG KOl TIOALTIOULKEG TtpooAapBavouoes YAwooog arm' OtL pabnteg
€KTOC autoU Ttou meptBaliovtog, (6) ol CUMPETEXOVTEC €XOoUV TIOAATMAAQ Kivntpo TOoU
€UVOOUV TNV KATAKTNON (CUVALOONUATIKO, TTPOCWTILKO, EMAYYEAUATIKO K.OL.).
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H mapatripnon tng w¢ avw opadac odriynoe otnv SLatUMWon KEVIPIKWY EPWTNHUATWY,
onwg: (a) Mool mapdyovteg opilouv AANOTE TNV EKUABNGCN KL AAAOTE TNV KOTAKTNGCN HLOG
Zévng Nwooag; (B) Mnopet n ekpuadnon pag =évng NMwooag va ¢yl oe katakTnon,
UTIO TNV MPOUTIOBECT CUYKEKPLUEVWY CUVONKWY TAUTOTNTAG Kot TEEPLBAANOVTOG;

Juykekpluéva mapadeiypata, ta omoia €€nxBnoav pe tn Pornbela MOLOTIKWVY Kall
TIOOOTIKWVY EPEUVNTIKWY €PYOAEiwY, Kol adopolVv TOOO OTLG TAUTOTNTEC OCO KAl TLG
YAWOOOAOYIKEG LKOWVOTNTEG TWV CUUUETEXOVTWY, Bal TAPOUCLACTOUV Yla VA XPNOLUEVCOUV
otnv Slepelivnon KoL CUYKEKPLLEVOTIOLNON TWV TTOPATIAVW EPWTNUATWV.

Borders between plagiarism and the use of information
in the academic writing of trilingual students

Mari-Mar Boillos
Universidad del Pais Vasco/Euskal Herriko Unibertsitatea
mariadelmar.boillos@ehu.eus

Writing an academic text supposes, amongst other challenges, knowing how to make a
strategic use of the information that has been gathered in the reading process prior to its
composition. Managing others’ speech, gathering ideas, reproducing theories, etc. are
skills that the university student must master during his academic training. Otherwise, the
misuse and mismanagement of sources can lead to plagiarism, one of the most common
problems in scientific texts (Ochoa & Cueva, 2014). Plagiarism is also a problem that is
witnessed in all languages and that takes place in an interdisciplinary way. Hence, it is
essential to know the difficulties that lead students to reproduce wrongly the information
they have, even knowing the existence of a citation system. In this study we have analyzed
100 conference proceedings carried out by trilingual students. These texts were created for
a fictional students’ conference within the framework of a project-based subject.
Generally, there is a tendency towards the reproduction of ideas in a literal way despite
referencing their authorship, ignorance of the ways of incorporating text literally and
poverty of resources to paraphrase. The results obtained allow developing activities to
provide university students with strategies to facilitate the efficient use of sources and
avoid, by extension, accidental plagiarism.
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Minority languages in the Integrated Treatment of Languages:
Teachers’perspectives

Mari-Mar Boillos, Eneko Zuloaga, Miren Ibarluzea & Nora Aranberri
Universidad del Pais Vasco/Euskal Herriko Unibertsitatea
mariadelmar.boillos@ehu.eus, eneko.zuloaga@ehu.eus,

miren.ibarluzea@ehu.eus, nora.aranberri@ehu.eus

The Integrated Treatment of Languages (ITL) seeks to generate a consensus syllabus among
teachers to create an educational context that favors the transfer of knowledge from one
language to another. This integrated teaching also allows the development of the
multilingual and multicultural competence of the students involved. Hence, it is helpful in
educational contexts such as that of the Basque Autonomous Community in which Spanish,
Basque - a minority language - and other languages such as English or French coexist. In
this framework, the current research examines Primary Education and Secondary
Education language teachers’ perspectives regarding the advantages and disadvantages of
the aforementioned approach: training, infrastructure, teacher role, etc. Among other
objectives, we seek to know the perceived impact ITL can have on strengthening and
protecting a minority language. To this end, we analyze the interventions of 60 teachers
who participated in a deferred focus group during a training course in ITL. From the
analysis of their contributions and concerning the minority language, it is inferred
preoccupation about the role given to Basque and it is considered that this language,
compared to Spanish or English, can be seen in inferiority of conditions. It is also noted that
some teachers appear to question the benefits of applying the ITL in environments where
students do not master the minority language. We will reflect on the attitudinal and
didactic implications of these bias in the framework of linguistic normalization and
continuous teacher training.

To trust or not to trust? ‘False friends’ and true enemies in EFL

Eleni Boutsoukil, Paschalia Patsala’ & Maria Michali®
The University of Sheffield CITY College - Greece, 2Arts and Humanities Research Council
U.K., >South-East European Research Centre - Greece
eboutsouki@gmail.com, Paschalia.Patsala@ahrc.ukri.org, mmichali@seerc.org

The current study aims at exploring Greek learners’ awareness of English lexical items that
bear sheer orthographic and phonetic resemblance to Greek words, defined as ‘false
friends.” Researchers have described them as words in different languages which share
certain linguistic attributes except for semantic equivalence. Based on literature, lexical
items morpho-phonological resemblance between two different languages do not function
consistently as a facilitating factor in the L2 learning process; on the contrary, they may
also impede learners’ progress.
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In an attempt to examine whether this very likeness constitutes a hindrance in foreign
language learning when these items lack semantic correspondence, we have designed a
guestionnaire and a test based on a sample set of English-Greek false friends, which were
administered to 63 Greek adult learners of English (31 women and 32 men). Adult students
of a Higher Education institution in Greece were invited to participate in this research
project, where a stratified random sampling technique was implemented. The students
recruited came from four different departments: Business Administration and Economics,
Computer Science, English Studies, and Psychology. Forty lexical items selected from the
'English-Greek Dictionary of False Friends' (2005) were incorporated in two written tasks
that participants were invited to complete. In the present study, the impact of the
subjects’ L2 proficiency level was also investigated as a variable that might affect the EFL
learners’ performance in the written tasks.

The two research questions which were formulated in an attempt to add some insights
into the ‘false friend EFL’ area of study are the following:

(1) Do Greek learners of English decode Greek-English ‘false friends’ when they
encounter them within or outside linguistic context?

(2) Does the level of English language proficiency affect participants’ awareness of
Greek-English false friends?

The analysis of participants’ performance has revealed rich information regarding the
degree of respondents’ familiarity with false friends. Results also provide evidence as to
the imperative need of raising L2 learners’ awareness on ‘false friends’ since these can
become extremely misleading in terms of their definition and, thus, actual usage. However,
based on findings high L2 proficiency level did not prove to be a consistently facilitating
factor. The current project adds up to the work conducted on false friends in an EFL
environment, and it could be of great use to linguists, foreign language instructors,
learners of foreign languages, or anyone who is interested in Second Language Acquisition
issues.

References
An English — Greek dictionary of false friends. (2005). Athens: National and Kapodistrian
University Press.

Eloayovtag tnv evvolakn yvwon (conceptual knowledge)
otn Stdaokalia tou Ae€lhoyiou pag M2/=r

lwavvng MrAavtopog
Anuokpitetlo lNavemniotiuto Opakng
igalanto@eled.duth.gr

ITOX0C TNG Epyaciag autng lval n mapouaoiaon, n évtagn kat n nepypadn TnG Evvolakng
yvwone (conceptual knowledge) otn Sbaokalia tou As€loyiou pag Sdeutepng/EEvng
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vAwoooag (M2/=zl). To Ae€AOylO0 KOTEXEL TIAEOV TIPWTAYWVLIOTIKO POAO OTn YAWOOLKN
SibaokaAia (Read, 2004). Kata tnv ekpdabnon tou As€lhoyiou, mapdAAnAa pe ta cuvhnon
vYAwoolka AaBn sudavidovral Kal Ta avtioTolya €vvolakd, ta omoila urmodnAwvouv tnv
aduvapia tTwv OL600KOUEVWY VOl XPNOLUOTIOW 00UV LE 0opBO TPOMO TIG €VVOLEG TNG
vAwooag-otoxou (Danesi, 2016). H gvvolakn yvwon givat epdaving oe OAEG TIG TTTUXES TNG
Ag€ikng kavotntag (lexical competence) kat avadépetal otnv opbry xpnon Kat tnv
Katavonon Twv evolwv pag M2/=r (Danesi, 2008). Epeuvntika dedopéva cuvnyopolv
UTIEP TOU ONMOVTIKOU POAOU TNG EVVOLAKNG YVWONG OTNV QVATTUEN TNG ETUKOLVWVLOKAG
LKavotNTag Twv Stdackopévwy pa M2/=r (Danesi, 2008). H KaAALEpyELQ TNG EVVOLOKNAG
yvwong eivatl ekt HECW TNG 1N KUPLOAEKTIKNC tkavotntac (figurative competence), SnA.
NV KOVOTNTA XPNONG TNG MN KUPLOAEKTIKNG YAwooag (m.x. petadopd, HETWVUUIQ,
Wdwwtiopol Baclopévol oe PeTOPOPEC KOL LETWVUULES K.0.K.). H [N KUPLOAEKTLIKN LKAVOTNTA
QmoTeAE(TOL QMO TPELG UTIO-LKAVOTNTEG, TN UETA@OoPLk) (metaphorical competence), tnv
bwwtioutkny (idiomatic competence) kat tn petwvuuik (metonymic competence)
(Galantomos, 2019). H avantuén kot Twv Tpwwv deflotntwy cuvdéctal pe vPnAa enineda
enapkelog otn M2/=r (Danesi, 1993; Denroche, 2015; Yorio 1989). ¥ autd to TAaiolo,
OUVLOTATOL N AVATITUEN TNG KN KUPLOAEKTLIKAG LKOWVOTNTOG VA ETUOLWKETAL OO TO APXLKA
enineda yhAwooouaBelag kat eldikotepa to A2. Aappavovrtog umtoPn ta mpoavadepbévta,
otnv mapouvoa gpyacia Ba avaAubel o pOAOG TNG EVVOLOKAG yVWOoNG OTnV avamtuén tou
Ae€\oyiou pag M2/l kot Ba mapouolaotolV TEPLYPAPNTEG EVVOLAKNAC YVWONG ylo. KAOE
emninedo tou KEMA og ouvbuaopod pe o,tL mpoBAEmeTal yila tn AeELAOYLIKN LKOVOTNTO.
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Form-focussed instruction:
An alternative grammar syllabus proposal

Christine Calfoglou
Hellenic Open University
xkalfog@yahoo.gr

As a reaction to the compartmentalized way in which the foreign language, and grammar
in particular, is usually treated in foreign language coursebooks and syllabi generally, |
propose sensitizing English language teachers to unification possibilities, which would
involve the joint treatment of apparently disparate phenomena on the basis of content.
My proposal draws primarily on Burgess’s (1994) discussion of ‘mind maps’ or ‘ideational
frameworks’ as a way of charting human experience, as reflected in the flow of ideas and
relationships among them in the three major discourse types — narratives, descriptions and
idea or expository texts — and is based on the perception of grammar as cognitively
determined (Bielak & Pawlak, 2013; Holme, 2012; Langacker, 2013) and, thus, semantically
driven, dynamic (Larsen-Freeman, 2003) and motivated (Calfoglou, 2017). Treating
ideational frameworks as a core component of grammar teaching also helps accommodate
in grammar instruction broader social expectations, inherent in the above taxonomy. |
discuss the benefits accruing from the meaningful treatment of grammar, providing
examples in relation to English grammar specifically and presenting data demonstrating
learners’ positive response to and reception of the semantically driven teaching of
grammar. On the basis of these arguments, | suggest creating an alternative syllabus
accommodating this semantically based grouping of grammar forms and addressing the
seminal issue of sequencing in language instruction.
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Electronic storybooks: Investigating their effectiveness to foster
young EFL learners’ Multiple Intelligences

Eleni Charitidou & Alexandra Anastasiadou
Hellenic Open University
haritidouel@gmail.com, alexanastasiadou@yahoo.gr

Gardner’s Multiple Intelligences (MI) theory (2011) has long been a source of inspiration
for educators worldwide (Chen, Moran, & Gardner, 2009) due to the fact that it
acknowledges learner differences in terms of strengths or weaknesses in assimilating and
consequently displaying new knowledge. As both these processes are highly dependent on
the symbol systems the learners and required to interact with, it is imperative for teachers
to vary their methods of presentation of new information as well as allow for diverse ways
of learner demonstration of understanding, that is provide multiple ‘entry points’ to the
subject matter (Gardner, 2011; Armstrong, 2018; Baum, Viens, & Slatin 2005) so as to
accommodate the full gamut of intelligence types their learners possess to a greater or
lesser extent. Such Mi-informed practices focus on each learner maximizing his/her full
potential.

Based on the premise that one’s Mls are not static but rather can be improved with
instruction and experience (Gardner, 2011), a case study was conducted in a sixth grade of
a Greek state primary school seeking evidence on whether electronic storybooks can serve
as a tool for the promotion of young EFL learners’ Mls as well as the reinforcement of their
weaker intelligences. To that end, an entry questionnaire which profiled the twelve
learners was administered and a parallel syllabus was designed around five e-storybooks.
During the implementation phase, diaries were kept by both the teacher and the learners
which, along with a post-intervention questionnaire, provided a combination of qualitative
and quantitative data regarding attitudinal or behavioural change as well as ameliorated
skills of metacognition. The findings corroborate the initial hypothesis as the evidence
gathered attests to adequate stimulation of the totality of the learners’ Mls as well as
significant development of previously underdeveloped skills.
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Context norms and multiword expressions:
The case of feel blue and see red

Chariton Charitonidis
Independent scholar (PhD linguistics, ORCID: 0000-0003-0298-2629)
dr.chariton.charitonidis@gmail.com

This study is the first attempt in the literature to define the semantic prosody (context
properties) of extended lexical units (ELUs) according to the psycholinguistic variables
‘valence’ (emotional positivity), ‘arousal’ (excitement, mood-enhancement), and
‘concreteness’. The object of investigation are the verbal phrases feel blue (unambiguous
idiomatic ELU, without a literal counterpart) and see red (ambiguous ELU, idiomatic or
literal).

In Snefjella and Kuperman (2016) the range of semantic prosody is confined from five
content words before to five content words after a core lexical unit. The statistical
application of valence, arousal, and concreteness ratings obtained through crowdsourcing
(Warriner, Kuperman, & Brysbaert, 2013; Brysbaert, Warriner, & Kuperman, 2014) to the 7
billion token USENET corpus (Shaoul & Westbury, 2013) resulted in numerical context
norms for English words. Snefjella and Kuperman (2016) show that words tend to favour
the company of words with similar affective (valence, arousal) and sensorimotor
(concreteness) connotations.

The present study applies the results in Snefjella and Kuperman (2016) to ELUs. The
numerical valence, arousal, and concreteness representations of feel blue and see red were
obtained by using the crowdsourcing platform Amazon Mechanical Turk (60 interviews
with 60 US citizens). The context values were detected by using the Corpus of
Contemporary American English (COCA) and the News on the Web (NOW) corpus. In the
analysis, multiple one-sample t-tests were conducted between the context values obtained
from the corpus analysis, the averaged context norms of constituents (Snefjella &
Kuperman, 2016) and the mean values of representations.

The results clearly show that both feel blue and see red have negative representations
while showing up in positively valenced contexts. In the idiom feel blue and the idiomatic
counterpart of see red, there are no significant differences between the averaged context
norms of constituents (Snefjella & Kuperman, 2016) and the context values obtained from
the corpus analysis — notably for all three variables. This salient pattern suggests that, for
the embedding of idiomatic ELUs in the respective contexts, the context norms of
constituents are relevant and not the representation values of these ELUs.

Overall, semantic prosody is independent of ELU representations and interpretative, at
the same time. ELUs are associated to “typical scenarios in the everyday world” (Stubbs,
2009, p. 133) at the interface of their representation and their semantic prosody. For
instance, feel blue (ELU with negative valence) typically shows up in positively valenced
contexts while evoking the pragmatic scenario ‘comforting’, ‘provision’, etc. A neutral or
negatively valenced context points to a scenario of ‘emotional rejection’, etc.
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Effects of type of bilingualism on the acquisition
of Greek and German voiced stops

Anastasia Chionidou & Katerina Nicolaidis
Aristotle University of Thessaloniki
n_xionidou@hotmail.com, knicol@enl.auth.gr

The acquisition of the voicing contrasts by bilinguals is a well-studied area in phonetic
literature. A key factor has been reported to be the age onset of bilingualism and the
majority of studies support the advantage of early exposure to the L2 (MacKay, Flege,
Piske, & Schirru, 2001). Previous literature provides evidence of L1 interference in late
bilingualism (Flege & Eefting, 1987) and monolingual-like stop productions in early
bilingualism (exposure to the L2 by the age of 4: Mac Leod & Stoel-Gammon, 2009, by the
age of 6 : Antoniou, Best, Tyler, & Kroos, 2010). Though, there are studies where cross-
language interference is evident even in simultaneous bilingual data (Fowler, Sramko,
Ostry, Rowland, & Halle, 2008; Sundara, Polka, & Baum 2006). This study investigates the
effect of age onset of bilingualism on the voiced stops of Greek-German bilingual children
(aged 8-12). All the bilinguals of the study were early bilinguals; 14 were simultaneous and
7 sequential (exposure to L2 at the age of 3 or 4). The VOT of word-initial /b,d,g/ was
measured and voiced stops were categorized as prevoiced or short-lag stops. Using chi-
square analysis, simultaneous bilinguals’ percentage of prevoiced stops was compared to
that of sequential bilinguals and then the percentages of the two bilingual groups were
compared to those of Greek and German monolingual peers.

The results support that the type of bilingualism (simultaneous vs. sequential) is a
significant factor influencing voiced stop acquisition. In the L2 (German), sequential
bilinguals produced voiced stops that showed more interference from the L1 (Greek) in
comparison to simultaneous bilinguals, as their voiced stops had significantly higher
prevoicing percentages.

As for bilinguals’ ability to produce monolingual-like stops, despite the early exposure to
the L2, both simultaneous and sequential bilinguals produced voiced stops that were

32


http://www.psych.ualberta.ca/
mailto:n_xionidou@hotmail.com
mailto:knicol@enl.auth.gr

significantly different to those of their monolingual peers. This cross- language interference
was bidirectional, with more short-lag Greek stops and more prevoiced German voiced
stops in comparison to the respective monolinguals. Our results show that bilingual voicing
systems are susceptible to cross-language interference irrespectively of the onset age of
bilingualism but the degree of interference is directly related to it.

References

Antoniou, M., Best, C. T., Tyler, M. D., & Kroos, C. (2010). Language context elicits
nativelike stop voicing in early bilinguals’ productions in both L1 and L2. Journal of
Phonetics, 38, 640-653.

Flege, J. E., & Eefting, W. (1987). Production and perception of English stops by native
Spanish speakers. Journal of Phonetics, 15, 67-83.

Fowler, C. A., Sramkoc, V., Ostry, D. J., Rowland, S. A., & Halle, P. (2008). Cross language
phonetic influences on the speech of French-English bilinguals. Journal of Phonetics, 36,
649-663.

MacKay, I. R. A., Flege, J. E., Piske, T., & Schirru, C. (2001).Category restructuring during
second-language speech acquisition. Journal of the Acoustical Society of America, 110,
516-528.

Macleod, A. A. N., & Stoel-Gammon, C. (2009). The use of voice onset time by early
bilinguals to distinguish homorganic stops in Canadian English and Canadian French.
Applied Psycholinguistics, 30, 53-77.

Students’ perceptions of EFL teachers’ classroom-based
assessment practices in Greek secondary education
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Hellenic Open University
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Over the past decade, research in language assessment has in effect of educational policy
reforms broadened its scope of inquiry to encompass issues related to assessment in
classroom settings (Bachman, 2007). Acknowledging the complexity of the implementation
of evaluating EFL students’ language use and development, context-specific assessment
formats rather than one-size-fits-all type measurement have been introduced (Turner,
2012).

Classroom-based assessment (CBA) concerns the full spectrum of assessment practices,
including all types of assessment which comprise an integral part of instruction and are
designed and used internally to collect information about the students’ language learning
development (Purpura, Liu, Tsutagawa, & Woodson, 2014). CBA, as opposed to large-scale
standardized assessment, necessitates a non-threatening learning environment which
promotes collaborative learning, treats the learners as unique persons, considers their
strengths, and aims at guiding the learning process (Finch, 2012).
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Both research paradigms, the quantitative and qualitative ones, were adopted to
highlight the students’ perspectives concerning assessment practices in secondary
education. Questionnaires (N=285) and Interviews (N=105) with EFL learners at the third
grade of junior high schools in both urban and rural areas in Northern Greece were used to
address the following research objectives: a. to explore the EFL students’ perceptions
concerning assessment; b. to identify the methods of classroom-based assessment
employed in the context considered; c. to record the extent to which the students’
performance in assessment is used to improve learning. Data processing took place
employing both descriptive and inferential statistics.

The findings revealed that the EFL students showed considerable awareness of the
importance of assessment in providing a record of their progress in EFL language learning.
Regarding the impact of assessment practices on EFL students’ learning, it was recorded
that a considerable part of the students heavily emphasized the importance of the two
term tests for which they were willing to prepare and study rather than their daily classes
during which their performance did not matter, thus, ignoring the formative nature of
assessment. Moreover, it was indicated that good assessment means fair and transparent
assessment that considers the students’ needs and their use of the target language.
Concluding, it can be said that only a part of the EFL students perceived the purposes of
classroom-based assessment, namely to develop, improve and enhance the learning of the
target language while even fewer acknowledged the role of their EFL teachers to address
these purposes.
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Pause location, what does it mean
for second language learner oral fluency?

Stewart Cooper
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The main aim of this paper is to better understand oral fluency in second language
speakers and how fluency is impacted by increases in the cognitive complexity of tasks,
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specifically through an examination of the number and location of pauses during speech
production. The research questions posed were:

1: How does the increased cognitive complexity of language tasks affect L1 and L2
speakers’ oral fluency as measured through a comparison of the quantity of
breakdowns at the middle and at the end of clauses?

2: What do these differences between L1 and L2 speakers’ oral fluency reveal about the
cognitive processing demands and stages of speech production being impacted when
losses of fluency occur?

For this research project speech samples of 80 participants’ performance on two narrative
tasks were recorded: 40 English first language speakers and 40 Korean participants who
speak English as a second language at an intermediate level. Each participant performed
two tasks differentiated by the level of cognitive complexity (operationalised through the
chronological/random order of information) required to transact the task. The data was
recorded, then automatically coded for pauses and breakdowns in speech using the
software Praat. It was hypothesized that pauses occurring ‘within a clause’ (Skehan et al.,
2016) are evidence of difficulties at the formulation stage of speech production and with
microplanning (Levelt, 1999) while pauses occurring ‘between clauses’ provide evidence of
problems during conceptualization and macroplanning.

The results of the study show that the second language speakers evidenced a
statistically significant, increase in the ratio of pauses at the mid-clause level when
performing the cognitively more complex version of the tasks. This is due to the increased
cognitive demands of the task which meant the second language speakers’ lacked the
attentional resources to transact the more complex task while at the same time
attempting to produce fluent speech. The first language speakers on the other hand were
unaffected by the levels of cognitive complexity due to their increased levels of
automaticity in speech production and they did not pause more frequently at the mid
clause level. Pauses at the end clause were largely unaffected by the level of complexity for
both first and second language speakers.

References

Levelt, W. J. (1999). Language production: A blueprint of the speaker. In C. Brown & P.
Hagoort (Eds.), The neurocognition of language (pp. 83-122). Oxford: Oxford University
Press.

Skehan, P., Foster, P., & Shum, S. (2016). Ladders and snakes in second language fluency.
International Review of Applied Linguistics in Language Teaching, 54(2), 97-111.

35



Investigating clitics in adult L2 Greek
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According to the Interpretability Hypothesis (IH, Tsimpli and Dimitrakopoulou, 2007), post-
childhood L2 learners have access to the principles and operations of UG but cannot learn
abstract features of lexical items which lack semantic content and are uninterpretable at
the Logical Form (LF) of the language faculty if these features do not exist in the L1 (e.g. ¢-
features). No learnability problems are anticipated regarding interpretable features (e.g.
the features of definiteness and person).

Greek clitics are deficient unstressed monosyllabic elements that are
morphophonologically similar to definite determiners. According to Philippaki-Warburton
(1998) and Tsimpli and Stavrakaki (1999) clitics have formal features ([definiteness], [case],
[b-features]) but lack semantic ones except 1% and 2™ person clitics, which have an
interpretable [person] feature and genitive possessive clitics, which carry the interpretable
feature of [possession]. Previous studies with highly proficient adult L2 learners have
shown particular vulnerability regarding 3" person compared to both 15t person object
clitics and genitive possessive clitics (Dimitrakopoulou, Kalaintzidou, Roussou, & Tsimpli,
2004; Tsimpli, 2003; Tsimpli & Dimitrakopoulou, 2007; Karpava, 2014; Parodi &
Novakovic's, 2014).

In the present study we further investigate the IH with respect to L2 Greek accusative
object and genitive possessive clitics in oral data produced by 20 L1 Georgians, 20 L1
English and 26 L1 Albanian adults who had lived in Greece for a long time and were first
exposed to Greek after puberty. Georgian and English do not have clitics while Albanian
does. In order to explore developmental effects too, we further divided the participants
into two groups of Greek language proficiency (intermediate and advanced/very advanced)
based on results from oral interviews analysed across four categories of band descriptors.
Data were collected through three types of oral tasks: free discussion, picture description
and giving instructions. Results indicate L1 as well as developmental effects in the
production of 3" person accusative object clitics, yet not in the production of either 15t
accusative object clitics or genitive possessive clitics. Both the L1 Georgian and the L1
English groups performed significantly worse than the L1 Albanian group. These findings
seem to lend support to the IH.
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Investigating teachers’ beliefs and practices towards the explicit
teaching of speaking strategies in the Greek EFL context
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joanna dem@hotmail.com, karrasid@gmail.com

The presentation’s main objective is to present a study conducted in the Greek EFL context
in order to explore EFL teachers’ beliefs and practices towards the teaching of speaking
strategies in the Greek educational context and examine the factors which affect their
teaching practices as far as communication strategies are concerned. In addition, the study
aims to investigate teachers’ attitudes towards the teaching materials they use and explore
the extent to which these materials fulfill their learners’ oral strategic needs. In order to
investigate these issues, quantitative as well as qualitative research methods were used. In
detail, a questionnaire and a semi-structured interview were administered so as to shed
light upon the questions of this thesis. The results of the research revealed that teachers’
attitudes towards speaking strategies are positive and that they acknowledge their
contribution to their learners’ oral improvement. However, teachers’ practices reveal that
they do not integrate the teaching of communication strategies into their teaching
practices to the expected extent. In addition, teachers’ attitudes are rather negative
towards the materials they use while their answers seem unsure as to whether speaking
strategies can be explicitly taught. Finally, teachers’ views on the factors which might affect
the teaching of speaking strategies reveal that, among others, the most important factors
are time constraints, emphasis on conventional practices, the size of the class, teachers’
inadequate training, mixed ability classes, constraints on completing the assigned
materials, lack of materials, learners’ motivation issues and the learners’ level. In essence,
it is hoped that this presentation will shed some light on teaching practices regarding
speaking strategies in the Greek EFL context and will put forward insightful pedagogical
implications, despite the study’s limitations, which are primarily associated with the small
sampling population and any shortcomings that may arise from the research methods
employed. Therefore, it is hoped that the research will pave the way for further large-scale
research as well as encourage studies that will include in-depth analyses, such as classroom
observations and comparative studies of teachers’ practices after attending teacher
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education programs regarding communication strategies, in the hope of initiating
pedagogical innovation.

Immersion vs non-immersion educational settings:
Comparing their effects on students’ cognitive skills

Lia Efstathiadi & Marina Mattheoudakis
Aristotle University of Thessaloniki
economic@enl.auth.qgr, marmat@enl.auth.gr

This study aims to compare the effects of two types of bilingual education on young
learners’ cognitive development. The study was conducted in an American charter school
in Delaware which runs in parallel two types of foreign language programs: (a) the Foreign
Languages in Elementary Schools (henceforth FLES) program, and (b) the Dual Language
Immersion (henceforth DLI) program. With regards to the former, it covers all grades (KN
to 12) and exposes students to two hours of Greek language instruction daily. As for the
DLI, the school is implementing the partial immersion type of education, where 50% of
instruction is provided in Greek; the core academic content is split by subject area between
the Greek and the American teachers. Given the differences between the two programs as
regards the length of daily exposure to L2 Greek, we aimed to examine the effect of the
two different bilingual settings on learners’ cognition. 56 students in total participated in
the study: 28 immersion and 28 FLES students, 13 from Grade 1 and 15 from Grade 2 in
either setting. Their mean age was 6 years: 6 months and 7 years: 5 months, respectively.
The study was conducted in September 2019 and employed three executive function tests
in order to examine students’ attention, inhibitory control, and the updating function of
working memory. Additionally, we compared the groups’ language performance in both L1
English and L2 Greek, based on their results in a standardized English test and a non-
standardized Greek language test. The results indicated few significant differences
between the two groups. The immersion groups in both Grade 1 and Grade 2 scored
significantly higher in the test that combats interference in memory, exhibiting thus firmer
inhibition and an enhanced updating function of working memory, skills which are both
very important for one’s academic performance. Additionally, although both the DLI and
FLES groups performed significantly better in Grade 2 in all the sub-parts of the L1
standardized test, in the DLI data the differences were significantly higher. This may
indicate that the amount of FL contact (partial immersion vs FLES) can enhance learners’
metalinguistic awareness to a different degree. The results are encouraging; given the
limited time overall learners have been exposed to L2 Greek.
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Cue-reliance during L2 vowel perception:
Evidence from Russian learners of English

Georgios Georgiou
RUDN University
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Unlike infants, adult speakers often struggle to perceive the acoustic differences of two
contrastive second language (L2) sounds and therefore fail to produce these sounds with a
native-like manner (Polka, 1995; Flege, MacKay, & Meador, 1999). Such a difficulty is
usually attributed to the development of their first language (L1) phonetic units which
force them to attune to phonetic invariants that are only useful in their L1. Traditional
categorization tasks are often used for the examination of L2 learners’ sound perceptual
patterns, however, not much attention has been paid on cue-reliance during speech
perception; that is, whether learners rely on spectral or temporal features to perceive
sounds. The present study aims to investigate the cue-reliance of Russian learners of
English during the categorization of L2 sounds to their L1 phonological system. Russian
phonological system consists of 5 (or 6 for some researchers) vowels: /i e (i) a o u/, while
English (Received Pronunciation) consists of 11 monophthongs: tense /i: u: 3: 2: a:/ and lax
/1 o e & A o/, which differ both spectrally and temporally. We employed 28 Russian adult
speakers who were learning English as a second language and were involved in computer-
based assimilation tasks. Participants were listening to an English word containing one of
the 11 target English monophthong vowels and they were instructed to match them with
the most similar vowels of their L1; by clicking on one of the orthographical labels (one for
each Russian vowel) on the script. Then, they had to rate how good or bad exemplars the
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English vowels were to the already assimilated native categories. The findings showed that
Russian learners assimilated one or more English vowels to a spectrally close Russian
phonological category (e.g., English /i:/, /1/ to Russian /i/). Also, most of the L2 vowels that
fitted better to Russian phonological categories had more close durations with that Russian
categories than other vowels that were bad exemplars. For example, the English vowel /i:/
which was better exemplar of the Russian /i/ compared to the English /i/, had more close
duration (131 m/s) with the Russian /i/ (129 m/s) than with the English /i/ (93 m/s).
Therefore, learners used both the spectral the temporal criterion to assimilate vowels to
their L1 phonological categories. This leads to the conclusion that L2 sound categorization
might be a matter of L1-L2 category spectral and temporal matching regardless of whether
there are or no temporal distinctions in the learners’ L1. Speech perception studies should
take into account the duration of L2 vowels when forming predictions about the
categorization of L2 segments.
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Cultural identity, accent and EFL pedagogy:
EFL teachers’ perspectives and practices
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The complex relationship among cultural affiliation, identity and L2 pronunciation learning
and teaching has been acknowledged in the recent EFL literature (e.g., Baker, 2011;
Derwing, 2003; Jenkins, 2007; Kramsch, 1999). The investigation of the above interplay
seems of essential importance among EFL teachers in Greece, due to scarcity of similar
research on the Greek teaching context (Georgountzou & Tsantila, 2017).

Responding to the above need, the present research seeks to provide answers to: a) the
extent to which Greek teachers of English feel a strong attachment with their Greek
cultural identity (Cl), b) the connections they make between Cl and English language
accents and c) the way their attitudes towards English accents (standard native or not)
imbue their teaching practices.

Research findings were collected quantitatively and qualitatively. First, a 3-part, 5-point
Likert scale, semi-structured questionnaire was distributed to EFL in-service teachers of
Greek schools from the public and private sector. Each part of the questionnaire
investigated the three areas above respectively, whereas part 3 also consisted of open-
ended questions. Furthermore, semi-structured interviews were conducted with a number
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of teachers willing to further participate in the study. Initial findings indicate that Greek EFL
teachers tend to dissociate their Cl from standard native-like English pronunciation
although a good number of them seem to be more tolerant towards integrating non-native
English accents in their teaching practices, in contrast to previous research (Sifakis &
Sougari, 2005). Given the Greek changing scene and based on research results, we suggest
that the Greek EFL teachers: a) critically reflect on and reconsider their hitherto corrective
pronunciation tactics focusing on intelligible and comprehensible oral discourse, and b)
enrich the existing materials by including speakers coming from diverse multilingual
backgrounds thus indicating tolerance to the multiplicity of English accents. This way, EFL
teachers will empower learners become effective and confident communicators who lay
priorities when conversing in English feeling free, at the same time, to reveal their own
identities.
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From interviewing to arguing:
Argument sequences in Greek TV news interviews

Lena Gialabouki
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The news interview is prototypically organized around a series of question-answer
sequences, with interviewers asking questions and interviewees answering them (Clayman
& Heritage, 2002; Heritage & Greatbatch, 1991). By restricting themselves to the act of
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guestioning, journalists shield themselves against accusations of bias, and maintain a
position of formal neutrality’ or ‘neutralistic stance’ (Clayman & Heritage, 2002, pp. 120).

However, examination of 10 news interviews, broadcast between 2011 and 2013 on
Greek television stations, shows that questioning is not the only action journalists perform
during news interviews. They also initiate arguments. Within the framework of
conversation analysis, this presentation seeks to a) investigate how, in the context of the
news interview, argument sequences emerge, develop and come to an end (i.e., how
arguing is interactionally managed and negotiated by participants), and b) discuss the
implications of this practice for the institutional role of journalists.

As my analysis reveals, in the sequential environment following a questionanswer
sequence, interviewers, rather than proceed to the next question, often deploy assertions,
through which they convey their personal opinion on the topic under discussion and
express their disaffiliation with the views put forward by interviewees. Most commonly,
these assertions initiate extended argument sequences, with the participants engaging in
the exchange of personal views, thus ‘disrupting’ the prototypical question-answer format
of the interview.

These findings suggest a reconfiguration of traditional institutional roles: interviewers
do not hesitate to adopt more personalized interviewing styles, foreground their own
agency and openly agree/disagree with interviewees. In a growing adversarial context
(Hutchby, 2011; Montgomery, 2011; Patrona, 2011), such a practice seems to point to a
redefinition of the terms on which news interviews are conducted.
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Humorous children’s songs as socio-political commentary
in the Greek radio show Edo Lilipoupoli
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As the decade of the 1970s began to wind down, things in Greece seemed to be slowly
moving in a more liberal political direction. After the fall of the 7-year military junta (1967-
1974), people were excited with the idea of a fresh start and the dawning of a new era in
the latest history of the country. The first democratic election in the fall of 1974 signalled
the transitional period of the so-called Metapolitefsi, known as the regime-change in
Greece. During this transitional era, even though the country remained affected by the
former socio-political situation, people were already experiencing the fleeting glimpses of
a free life.

At the beginning of 1975 the prize-winning Greek composer Manos Hadjidakis took over
the artistic direction of the Third Programme of the Greek National Radio. Hadjidakis
sought administrative autonomy and financial independence for the Third Programme,
which he eventually managed to secure. According to him, the reorganisation of the Third
Programme aimed at establishing an active relationship with the listening audience, with
the overall objective that radio should play a more central role in the cultural life of
Greece. At the same time, the programme sought to broaden its audiences by producing
shows that covered a wider range of tastes. The focus of the Third Programme shifted,
therefore, from broadcasting exclusively classical music to including a wider range of
musical styles, such as contemporary and avant-garde, traditional and folk music, offering
at the same time a variety of thematic shows on film, theatre, literature and poetry. It was
particularly keen to revive the educational role of radio, as expressed in the famous motto
“Education-Art-Information,” which became the motto of the Hadjidakian Third
Programme. Hadjidakis attached great importance to the freedom of his staff to take
initiatives.

The majority of children’s songs in Greece till roughly the mid 1970’s present a very
restricted horizon when issues on thematic or aesthetic are brought into discussion. A
rather progressive step in Greece was made with the children’s radio show of the Third
Programme named Edo Lilipoupoli, around the end of 1977. This experimental approach
focused on the children’s music-aesthetical and social education and aspired towards the
cultivation of imagination, creativity and critical thinking. Over time, humorous elements
were artfully integrated into the music and prose of the radio-dramatic structure of show
and thanks to its humorous orientation this initially children-targeted radio show
eventually gained an adult audience as well.

In this presentation | have chosen one notorious character of the show along with his
song, as a typical example of the humorous kind. On a first analytical level | will introduce
the character by focusing on the most significant linguistic and paralinguistic features of his
speech within the prose and dialogues of the show, as well as on the lyrics of the chosen
song. | will continue my analysis further by focusing on the connection between lyrics and
music, based on one hand on the historical, sociocultural and pragmatic context of the
lyrics and on the other on the music-aesthetical references of the composition.
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My aim is to provide further understanding and interpretation of the song on the
grounds of its indirect socio-political references and innuendos as they result from this
particular setting, with the scope to ascribe it a commentary function, in the sense of a
“critical dispute”. Based on Bergson’s thesis that “[o]ur laughter is always the laughter of a
group”, | will try to answer the general but very pertinent sociological question “Who
laughs at whom?”, exploring at the same time how this laughing critique is put into music.

An investigation of the teachers’ beliefs, perceptions and
assessment practices in English language teaching

Eirini Gkogkou & Ifigenia Kofou
Hellenic Open University
eirinigkogkou@yahoo.com, ikofou@gmail.com

The role of assessment in a learner-centred environment is considered significant for
both learners and teachers, as assessment is interwoven with teaching and learning. Thus,
the purpose of the presentation is to explore the beliefs, perceptions, and practices of EFL
teachers in the Greek educational context about assessment. More specifically, it examines
the methods and types of traditional and alternative assessment that teachers, working
either in the private or in the public sector, employ in order to assess students, as well as
the degree to which alternative forms of assessment and communicative testing are used,
as opposed to more traditional practices. To achieve this, the extent of the teachers’
familiarity with alternative assessment practices, third generation testing, and testing
criteria was examined.

The research methodology followed included a large-scale survey with both quantitative
and qualitative research procedures aiming at achieving high validity and reliability of the
results. It was carried out by a means of a questionnaire that was administered to a
hundred and twenty EFL teachers, in conjunction with structured interviews conducted
with a sample of respondents. The results of the research revealed that almost all the
participants use traditional tests to assess their students and despite the fact that an
overwhelming majority is aware of the alternative methods and the benefits they offer, yet
they fail to employ them.

On the basis of these research findings, this presentation hopes to offer some useful
insights into the benefits of alternative assessment, which correlate with metacognition,
reflection and self-directed learning. On the contrary, traditional summative testing seems
to be inadequate, since, by emphasizing grading, it can overlook the students’ real needs
and increase their de-motivation with a negative washback effect on learning. Considering
this, assessment in public and private language schools in Greece seems problematic and
action needs to be taken to promote the teachers’ professional development in alternative
assessment and communicative testing. An assessment instrument, based on the data and
constructed on specific criteria, could urge teachers to reflect on their assessment
methods and serve as a guide to promote the use of alternative assessment and
authenticity in teaching, learning and assessing in a foreign language classroom.
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’Mepupepetakri Aievuvon Eknaibeuonc Kevipikric MakeSoviag
kiliopoulou@edlit.auth.gr, dhm3kat@yahoo.gr

H avaluon oxoAikoU PBiBAiov amotedel emotnuovikd umonedio TO omoilo €Xel
KLVNTOTIOOEL TNV Taldaywylkry okeéPn, oTtoxevovtag Kkupiwg otn Olepevvnon NG
deoloyilag kat TNG Taldaywylkng LOLALTEPOTNTAG TOU €V AOyw poBnolakol mopou
(Koutooyiavvng, 2017). EmumpooBeta, avayvwpilovtag to poAo TnG YAWOOOG OTN
Slapopdwon NG KOWWVIKAG TouToTNTAC TOUu Otopou (Owovopdkou & [lpifa, 2013)
OKOTIOC TNG Tapouoag epyacia¢ €ival va aviyveUoel tnv avadel€n tng YAWOOIKNG
TIOWKIAOTNTOC ota oXOoAKA gyxelpidia tng NeoeAAnvikn¢ Mwaooag Tou MNupvaociou pe otoxo
TNV €VioXuoN TNG KOWVWVIOYAWOOLKN G EVNUEPOTNTAC TWV HadnTwv.

Eldikotepa, aflomowwvtag Ttnv Tmolotiky AvdAuon lMeplexopévou PECW  TOU
pneBodoloyikou epyaleiov tou Mayring (Mmovidéng, 2004) cuykpotrBnKe To cUOTNUO TWV
€€eTAlOUEVWV UTIOKATNYOPLWV HE KPLTAPLO TOV XPNOTn NG YAWOooOG: a) yewypadikn
mowkAia / SudAektol, B) Kowwvikry Towkihia (FfoUtoog, 2012) amookomwvtag oth
ouvllepelvnon tou SnAoUpevou Kot ASnAoU TIEPLEXOUEVOU TOU UTIO HEAETN UALWKOU.
Edappolovrag cuvakolouBa tn ouleuén mpdoTumng dOUNoNG Kol SOUNCNG TIEPLEXOUEVOU
EMAVEEETAOTNKAV OL AVWTEPW UTIOKATNYOPLEG He BAon TNV avtiotown Bewpla.

H amodeAtiwon katédelfe OTL, evw Ta e€eTalopeva oXoALKA eyxelpidla Exouv ypadtel pe
Bdon TG oUYXPOVEG QPXEC TNG EMLKOWWVLIOKNG TPOCEYYLONG TNG yAwooag, auto &egv
EMAPKEL va aval-pEcel TNV Kuplapyxn Oeoloyia oTov Ywpo TNG eKMaideuong, OXETIKA UE TNV
ETUKUpLOPXLa TNG emionung YAwoooag o BAPOoC TNG YAWOGOLIKAG TIOKIAOTNTAG. Ta gupnuata
eTUPERALWVOUV EPEUVEC OXETIKA E TO «YAWOOLKO EAAELUUOY TWV HABNTWV TIOU OE HEYAAO
BaBuo ekkivel anod tnv vIapPEn ULag PuoLKA KATAKTNUEVNG TIOLKIALAG SLadOpETIKAG Ao ThV
Kuplapxn Kot n omoia dn-pLoupyel YAwooLK QCUVEXELA OTN «YAWOOO TOU OTILTLOU» KOl TN
«yAwooa tou oxoAeiou» (ToutAdkou, 2007). H pelétn oAokAnpwvetal pe tn datumwon
TIPOTACEWV YLA TNV EVOWUATWON TNG YAWOOLKNG TOWKIALaG oTtnv eAANVLIKN ekmtaibevon. Ztn
Bdon auti n YAWOOLWKA TOWKWAIOL UTTOpEL va HETACXNUATIOTEL O €pyaAeio yla tnv
olkodouNnon emnilyvwong Kal KPLTIKWY OTACEWVY A-TIEVAVTL OTLG TIAPAUETPOUGS TToU puBuilouv
™V eudAvVIon TG, OTIWGE N ETILKOWVWVLAKN TIEPLOTAON KAL Ol KOWVWVIOYAWOOLKESG TOUTOTNTEG
TWV CUUUETEXOVTWV
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Examining the impact of students’ socio-economic status on their
attitudes towards foreign language learning and language choices

Iren Hovhannisyan1 & Areti-Maria Sougariz
IMediterranean College, *Aristotle University of Thessaloniki
irenhovhannisyan83@gmail.com, asougari@enl.auth.qgr

The aim of the present research® is to determine the extent to which the socio-economic
status (SES) of the students who pursue undergraduate studies in the fields of Theology,
Philosophy, Civil Engineering, Foreign Languages, Informatics, Law and Mathematics at
Aristotle University of Thessaloniki affects their attitudes towards foreign language (FL)
learning and defines their FL choices. Many studies have established a direct link between
the students’ SES and their learning motivation and learning outcomes (Burstall, Jamieson,
Cohen, & Hargreaves, 1974; Carr & Pauwels, 2006; Gayton, 2010; Wright, 1999). In this
context, it was considered important to examine the role of Greek students’ SES in their FL
preferences and attitudes towards FL learning. What is more, we will also focus on the
impact of the current economic state of Greece on the students’ language attitudes and
language choices thus trying to map the interrelation of the students’ socio-economic
status and the socio-economic situation in Greece and their effect on the students’
attitude and motivation. Through this prism, we would like to establish whether students’
language preferences and choices are need-driven and directly related to their SES and
whether the impact of students’ SES is statistically significant across various attitudinal and
motivational variables.
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Modern Greek as an L2: Bridging the gap
between Modern and Ancient Greek grammatical features
The case of participles

Anka Jankovi¢
University of Belgrade
anka radjenovic@yahoo.com

Modern Greek Grammar “has retained much of the cumbersome grammar of the ancient
language” (Newton, 1960, p. 124) such as noun declensions i.e. ¢ilog [filos] or To dAag
[alas] (David, 1824, p. 19). However, Modern Greek grammar can be considerably
challenging, especially at an advanced level, since it includes a number of fossilized
features such as expressions or declensions not easily learned by students of Modern
Greek as a foreign language. The present study focuses on participles and aims at
examining the way in which participles, as a grammatical category bridge Ancient and
Modern Greek and how they can be taught to non-native students of Modern Greek. The
participles will be examined based on previous studies which investigate the role of
Ancient Greek as a means of exemplifying grammatical phenomena in Modern Greek.
Taking into consideration the findings, the present study will analyze the way in which
participles are presented in Modern Greek grammars, in an attempt to point out the
difficulties students and teachers encounter. Additionally, didactic proposals for teaching
participles to non-native students of Modern Greek are provided in order to facilitate their
acquisition.
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An attempt at unveiling the mystery of the perfect —
by analyzing it as a device to counterbalance
the impact of other grammatical entities

Krasimir Kabakciev
National and International Security Foundation, Bulgaria
kkabakciev@gmail.com

There can hardly be any serious objection today to the assertion that the perfect is a
mystery. Despite countless attempts in linguistics to define its meaning and functions in
and across languages in the course of many decades, the results of the analyses invariably
end up inadequate and the raison d’étre of the perfect remains a puzzle. The paper argues
that the raison d’étre of the perfect must not be sought in its “meaning” but in certain
“functional dependencies”, taking into account a number of investigations carried out by
three researchers at different times. First, research done between 40 and 20 years ago
showed that there is an inverse dependence across languages of markers of boundedness,
whereby a language features either aspect in verbs or articles in NPs, or identical nominal
markers, as in the case system of Finnish. Languages featuring markers in both verbs and
nouns within this framework are defined as hybrid. Second, research done two decades
ago on three Proto-Germanic languages demonstrated how the gradual loss of the system
of verbal aspect triggered the development of a definite article. Third, research two
decades ago on Modern English showed that the raison d’étre of the English progressive is
to eliminate the temporal boundedness of NP referents. Fourth, earlier research had
shown that the function of the Bulgarian imperfect is broadly identical to that of the
English progressive and is used to eliminate the temporal boundedness of NP referents
triggered by the definite article. Fifth, recent research established a link between the
existence in Bulgarian of witnessed verb forms, on the one hand, and the perfect and the
renarrative, on the other. The perfect, alongside the renarrative, serves to eliminate non-
grammaticality within a semantico-syntactic schema with a high prevalence and
importance — X said that [content of that]. Sixth, the same link was established for
Montenegrin, where the same non-grammaticality is observed, again eliminated by the
perfect (though the Montenegrin perfect is, in essence, a preterit). Seventh, to the above,
recent research on the English sequence of tenses (SOT) phenomenon can be added,
establishing that the raison d’étre of English SOT is to prevent the elimination of non-
cancelable content. Thus a generalization based on the results of the research described
above can be made to the effect that the existence of many, or maybe even all,
grammatical entities in a language is neither accidental/haphazard, nor can be the result of
some magic (God-given). Grammatical entities in a language emerge and then exist in
order to offset the impact of other grammatical entities, or, phrased somewhat differently,
grammatical entities in a language hang together. This is the main thesis of the paper and
its plausibility is strongly supported by the recent discovery that the function of the
Bulgarian perfect is to eliminate non-grammaticality. This happens in sentences such as *X
kaza, che Y pristigna ‘X said that Y arrived’ that are “grammaticalized” by the perfect: X
kaza, che Y e pristignal ‘X said that Y has arrived [lit.]’. Of course, it can hardly be
maintained that this “grammaticalizing function” underlies the whole or most of the raison
d’étre of the perfect. But as the existence of the function is beyond any doubt, it indicates
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that a correct and promising investigation of the perfect would be the establishment of
what and which grammatical entities it forms dependencies with, rather than an analysis of
its “meaning”. For example, it is common knowledge that the perfect is systematically
found in languages featuring articles — whether both the definite and the indefinite, or the
definite article only (cf. the modern Germanic and Romance languages, Bulgarian, Greek,
Albanian), and markers of boundedness in nouns (cf. Finnish), and to be absent in
languages lacking articles (Slavic languages without articles). Therefore, the paper offers
arguments and suggestions for the presence of the perfect in a given language to be
functionally linked to participants in situations (verb arguments) rather than to the tense
(temporal) or lexical semantics of the verb.

Students’ positive emotions and emotion regulation strategies
in the EFL classroom

Zoe Kantaridou® & Angeliki Psaltou-Joycey’
YUniversity of Macedonia, Aristotle University of Thessaloniki
kantazoe@uom.edu.gr, apsajoy@enl.auth.qgr

The Positive Psychology approach includes positive emotions, such as language enjoyment,
satisfaction, and engagement (Dewaele & Maclintyre, 2014, 2016) instead of focusing only
on learners’ deficits which create negative emotions, such as anxiety, shyness, or fear. It
has been argued (Maclintyre & Gregersen, 2012) that positive emotions broaden a learner’s
perspective thus offering more opportunities to engage with the new language, whereas
negative emotions restrict the range of potential language input. Good teacher-learner
relations, class solidarity and friendship may reduce negative emotions, thus leading to
positive learning outcomes, whereas learner competitiveness, fear of failure, looking for
perfection, feelings of dissatisfaction from the course and/or the teacher or boredom, may
most probably intensify negative emotions and limit learning outcomes (Dewale &
Maclntyre, 2014).

In this paper we investigate emotions and emotion-regulation strategies when students
deal with three classroom scenarios: having one-to-one tutorials, working in groups, and
grammar rule repetition. 106 university students (59 majoring in Foreign Languages and 47
students of English for Academic Purposes-EAP majoring in economics or informatics)
participated in the study. The instrument used is the scenario-based Managing Your
Emotions (MYE) for Language Learning questionnaire, (Gkonou & Oxford, 2016, version
4.1, in Oxford 2017, p. 317) which incorporates elements of both quantitative and
gualitative methods. The preliminary analysis of the data indicated that despite the
positive emotions students express in such scenarios, they have not experienced them as
much as they would wish to in their classrooms. Results are discussed in relation to
frequency and quality of the emotions experienced in such scenarios as well as to the
implications these may have for language teachers employed in public or private EFL
classroom settings.
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Multicultural approaches to non-intercultural schools:
Philologists' views and attitudes in schools in the center of Athens
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The increasing influx of migrant and refugee waves in Greece in recent decades and its
transformation into a multicultural country has shifted the country's educational policy
towards intercultural education even more strongly in recent years.

Substantial reforms were therefore needed in order to adequately and decisively tackle
the issue of multilingualism in the classroom (Papadopoulou, 2009). Although the
increased linguistic and cultural diversity of the school classes necessitates a redefinition of
education, recent research has shown that small steps have been taken to improve it, as
the education system has in many cases been characterized by tendencies to assimilate
minority groups into dominant groups, despite what they say on a theoretical level (Griva
& Stamou, 2014).

The present study attempts to present teachers' views and attitudes towards students
of diverse cultural backgrounds in mixed classes in central Athens. Teachers' perceptions of
'others' are of particular interest, as they often determine the attitudes they follow when
teaching in multicultural classes (Chatzidaki, 2012; Vratsalis & Skourtou, 2000). Given the
new multicultural reality, one would assume that teachers have the appropriate
intercultural readiness and competence to transform the classroom into a place of
expression for all students abandoning stereotypical views and discriminating against them
(Zaga, Kesidou, & Matthaoudakis, 2015). But is this really the case? This research could be
the trigger to launch a further exploration of the issue with the aim of ultimately improving
interventions.
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Escape (class)room: An ideal board game genre for EFL

Athanasios Karasimos & Gerasimos Chrysovitsanos
Academy of Athens
akarasimos@gmail.com, gchrysovitsanos@academyofathens.qgr

This proposal probes into the merged area between language pedagogy, CLIL, young and
adult learners and educational technology, and centers on weaving multi-genres board
games (both physical and digital ones) in language teaching. Grounded in the
communicative approach to foreign language pedagogy, we trace the development of
modern board games and introduce them to the teaching of all four language skills (e.g.,
reading, writing, speaking and listening; plus vocabulary and grammar) within a
constructivist learning framework.

As Martinson and Chu (2008) strongly support, games are effective tools for learning
because they provide students with an entertaining environment in which they can
explore, discover and make various decisions without the risk of failure. Playing board
games teaches young and adult students how to strategize, consider alternatives,
cooperate and think flexibly, which are crucial components in language learning.
Specifically, board games create a constructivist classroom environment, where students
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and their learning are central; they also allow the growth of creativity, independence and
higher order thinking, and reinforce learning through many of Gardner’s multiple
intelligences.

Furthermore, the cooperative games stimulate interactivity and allow the students to
work as a team and to work collaboratively towards a common goal; on the other hand,
competitive games provide several stimuli to acquire not only linguistic knowledge. All-
genres of modern board games are language independent (a game without text) or
language dependent (a game with texts). In this proposal, we will present a board game
genre, the escape room-like games and its selection criteria for presenting or eliciting
language and some templates of integrating or creating a specific game (Unlock!, Exit,
Deckscape, Escape the Room etc.; Boschetto, 2019). We will provide data from 31 subjects
(as teachers and as students) that have been tested with Unlock! Boardgame. We propose
that this genre can be used to teach a specific language skill, grammar or vocabulary (e.g.,
speaking via board game streaming presentation or writing with reviewing or commenting
in a forum) —usually in CLIL context. We will also provide several and extensive examples
and we will elaborate a concrete theoretical (board) gaming approach (Karasimos &
Zorbas, 2019) for language teaching and learning.
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Digital storytelling with scratch: Exploring media creation
with emphasis on writing skills and coding literacy
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stevikar@yahoo.gr, ahatzith@Ilance.auth.gr, theodorakouvara@gmail.com

Digital storytelling comprises an educational tool which can inject new life into the field of
English Foreign Language teaching (EFL). With new technologies ceaselessly emerging, the
age-old practice of storytelling can obtain a new dimension. The present study aimed to
implement a digital storytelling project using Scratch, a widely popular coding application
designed for children aged 8-16. The study was conducted with eighteen sixth-grade
learners in a technologically-equipped rural primary school and the focus of the research
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was centered upon learners’ improvement of writing skills as well as the promotion of their
coding literacy. The project followed the three stages of a multi-thematic digital story
project, namely, preparation, implementation, and evaluation, while the research tools
employed were pre-and post- questionnaires, classroom observation and learners’
portfolios. Learners got emotionally attached with a powerful story topic and, in their
attempt to convey the story’s intended message, practiced both writing and coding skills.
Leveraging the power of coding, a skill unconsciously being promoted at extracurricular
activities hovering around schools, and pairing it with the traditional practice of storytelling
yielded quite encouraging results. According to the findings, the integration of a coding
application in a digital storytelling project proved a highly engaging and powerful learning
experience, whilst traditional storytelling obtained a novel format, thus availing itself of
the new technologies constantly arising. By and large, the use of coding in the digital
storytelling project did not aim at generating future coders but aspired to transform
learners into producers of digital creations instead of passive consumers. With the story
being in the foreground and the digital medium in the background, there was an attempt
to equip learners with esssential skills, such as critical thinking and problem-solving, in
order to function as autonomous learners in the digitized era of the 21% century.

JUYKPLTIKA MEAETN TWV HEYEBUVTIKWY ETUONUATWV
-one Kal -apoc, -apa TNG LTOALKNC KAl TN VEAC EAANVLKNC
EVTOG TWV EKOWVNUATWV
MNavaywwtng Katoapog

Aptototéleto Mavemniotiuto OsooaAovikng
pkatsaro@itl.auth.gr

H OuykpLTlK MEAETN TWV TOPAYWYKWY emBnuAtwy, mapouctdlel Tmowkida Kal
evlladépovtal YapakTnPLOTIKA Ta omoia eV €Xouv aKOUO LEAETNOEL EMAPKWE 0TO CUVOAO
TOUG, TTAPOAO ToU Ta TeEAeuTaia Xpovia €xeL ekmovnBOel Lkavog aplOpog epyactlwy mou
ETUKEVTPWVETAL, KUPLWG, 0 HOPPOAOYIKEG Kal onpacloAoyikéG meplypadég (BA. PAAAN,
2005, 0. 146). Mo cuyKekpLUEVA, Ta HUEYEOUVTIKA €MIOAUATA, EVW €XOUV ETKPATACEL UE
Tov Opo aflodoyika (evaluative suffixes) (BA. Grandi, 2002), yia kamoloug peAetntég (PBA.
Bauer, 1997, 0. 538) autdg 0 0pog eMITPEMEL TIOAU TIEPLOCOTEPEC AELTOUPYLIEC OO TO VA
arnoteAel amAwg €va Seiktn tou peyeBoug R ¢ BeTikng/apvnTikng otdong (BA. EuBupiou,
2003). Katd ouveémela, Kpivetal avaykaio n Slepelvnon MEPLKELUEVIKWY OUVONKWY, OTLG
omole¢ AOyw twv peyebuvtikwy epdavilovral, Kuplwg, onUACIEG TTOU EVEXOUV EpUNVELEC
nipayuatoAoyikég (BA. Efthymiou, 2015). Ie QUTEG TIG TMEPUTTWOELC N HopdOAoyLKNA
epappoyr) tTou peyebBuvtikoU oxnuatiopol adopd onuacieg mou oxetilovtal peE TO
EKPWVNUO, TO OTOI0 OMOTEAEL QVEMOAVAANTTO GUOIKO YEYOVOC TIOU TOPAYETOL OTO
OUYKEKPLUEVO OUIANTA Kal ¢aivetal va sival mMANpwe e€aptnuévo amd TNV mepiotoon
gmkowvwviog (BA. BeAoudng, 2005, 38-39).

Me Baon tn yvwotr Bewpntikn avaiuon the Mopdormnpaypatodoyiag twy Dressler kat
Merlini Barbaresi (1994) ta peyebuviika epdavilouv TOCO TO ONUACLOAOYLKO
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XOPOKTNPLOTIKO [HeydAo] 600 Kal TO VYEVIKO HOPPOTPAYUATOAOYLKO XOPAKTNPLOTIKO
[MAaopatiko] mou mpoépyovtal and tnv afloAoynon tou olAnTth. Emopévwg, n mapouaoia
NG TMAQOUOTIKOTNTOG SNULOUPYEL €K TWV TPOYUATWY ML TEpLOX aocddelag Kal eival
avaykaieg oL €nynoelg oe oulntnoelg pe Siemidpaon/aAAnAenidpacn TPOKEEVOU va
ipooblopLoTel pe cadrvela éva ekPwvnUo 0TO OMOoLo N EpUNVELX TOU TIEPLEXOUEVOU TOU
TIAPAUEVEL AVOLKTHA KoL SLOPayLATEVCLUN.

J€ aUTO TO VEL A, OTOXOG TNG CUYKEKPLUEVNG epyaciag eival adevog va diepeuvnBel n
oAANAenidpaon HETOEY TWV XAPAKTNPLOTIKWY [LEYAAO] Kol [MAACHATIKO] TIPOKELUEVOU Va
KOTOVONOOUUE KATA TTOCO oL HopdoonUacloAOYIKEC Tipooeyyioelg Stadpapatilouv éva
POAO TIOU ETAPKEL Yyl MO CUCTNUOTIKA OVTIHETWILON TWV OUAAWV XPAOEWV Yyl
TIPAYUOATOAOYIKA OmOTEAECUOTA, AdETEPOU N Tapoloa ELCAYNON ETSLWKEL var avadeiel
TN OTPATNYLKA XPrion Twv UTo e€€taon HEYEBUVTIKWY EMONUATWY, EVTOG TWV OPLWV TOU
EKPWVALOTOC, MEOW TWV YAWOOIKWV TEPLOTACEWY, TWV YAWOOLWKWY TPAEWY, TwWV
PUBULOTIKWY TAPAYOVTWY, TWV OTACEWV amo Tou¢ oAAnAeruidpwvteg, KA., dnAadn oe
OAEG EKELVEG TIC TIEPLOXEG TTOU UTIEPBaivouV KATA TTOAU TN popdoonuacloloyia.
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The effect of self-esteem and learning styles on
Vocabulary Learning Strategy use by ESP learners

Eirene Katsarou & Penelope Kambakis-Vougiouklis
Democriturs University of Thrace
ekatsaro@fmenr.duth.qr, pekavou@helit.duth.gr

Interest in the affective domain of SLA has grown steadily over the years since affective
variables became incorporated in SLA models in the pioneering work of Gardner and
Lambert (1959). Among the range of affective factors investigated, the two that have
generated the most solid traditions of inquiry are the constructs of motivation and anxiety
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while much less has been written about the role of self-esteem in the foreign language (FL)
learning process, despite its recognized importance in educational psychology as a critical
factor in children’s academic and social development. In contrast, L2 language learning
styles has been the subject of a considerable amount of research that have established a
direct link between learning styles, success in language learning (e.g. Andreou. et al., 2008;
Hamideh, et al., 2019; Lau, et al., 2019) and successful use of Language Learning Strategies
(Ehrman, et al., 1989; Chamot, 1987; Oxford, 2003).

Capitalizing on the essential role of individual difference on effective L2 vocabulary
strategy use, this study seeks to investigate the extent to which frequency and range of
vocabulary strategy use is determined in an ESP context by degree of self-esteem and type
of learning style as reported by first- and second-year undergraduate students. The study
employs three quantitative measures for data collection, i.e. (a) an adapted ESP
Vocabulary Learning Strategy (VLS) questionnaire with items for each of the four key
vocabulary strategy groups, according to Schmitt’s (1997) VLS taxonomy, i.e. (i) Discovery,
(ii) Consolidation, (iii) Cognitive and (iv) Metacognitive strategies, (b) Hassan’s (2001)
Foreign Language Self-esteem questionnaire for self-esteem ratings and (c) Cohen’s et al.
(2001) Learning Style Survey for students’ self-reported learning styles.

The study adopts an exploratory approach in an attempt to shed some light on the
possible association between self-esteem and vocabulary learning strategy use among ESP
students that adopt different learning styles and preferences. It is thus expected that
results of the study will offer valuable empirical insights into the interconnection of self-
esteem and learning style on L2 vocabulary strategy use in an ESP context along with major
pedagogical implications for ESP teaching practitioners, researchers and educators alike.
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ELF awareness in the ESOL classroom:
The relevance of task-based language teaching

Stefania Kordia
Hellenic Open University
stefania.kordia@ac.eap.qgr

The research that has been carried out in the past 25 years on the role of English as a
lingua franca (ELF), namely as the preferred language of communication among speakers
of different linguacultural backgrounds, has offered a fresh way of perceiving effective
communication involving non-native speakers. It has shown, for instance, that a skilled
user of the language in international contexts is “no longer someone who has ‘mastered’
the forms of a particular native variety” as has been traditionally perceived (Jenkins, 2011,
pp. 931-932) but, rather, someone who has developed the “capability to put linguistic
resources to pragmatic use” in ELF interactions (Seidlhofer & Widdowson, 2018, pp. 28).

On this basis, in the area of ESOL pedagogy and teacher education, the notion of “ELF
awareness” (e.g. Sifakis, 2019) has been recently developed as a possible framework for
integrating ELF in the classroom to the extent that this is appropriate and relevant to each
particular teaching situation. Developing the learners’ ELF awareness in this sense involves
helping them raise, first, their awareness of language and language use in ELF contexts and
beyond, including their own experiences, perceptions and potential assumptions as non-
native users of English. Second, it involves enhancing their capacity to identify and review
the origins and aftermath of their perceptions and assumptions (for instance, about the
notion of the ‘linguistic error’) and, in this way, empowering them to think and act in a
more reflective and autonomous way not only as users of the language but as individuals in
general.

To date, there have been surprisingly few studies describing in detail ELF-aware
classroom practices. Drawing on my own experience as an ESOL teacher, | discuss in this
paper how ELF awareness could be developed through task-based language teaching
(TBLT), which is usually criticized in the ELF literature for illustrating a native-speaker-
oriented view of teaching and learning (e.g. Seidlhofer & Widdowson, 2018). After
presenting the main tenets of ELF awareness as briefly mentioned above, | discuss the
fundamental principles of TBLT, including the nature of a ‘task’, the traditional, yet, at
times, misleading dichotomy between ‘focus on meaning’ and ‘focus on form’ and the role
of authenticity and reflectivity in the task-based classroom, highlighting their relevance to
the development of ELF awareness. Then, | present three ELF-aware tasks | have designed
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and taught in my own teaching situation, a 6th Grade state school classroom in Crete,
Greece. The tasks integrated a sequence of steps focusing on raising the learners’
awareness of language and language use in ELF interactions, as well as their awareness of
their views and presuppositions, including their sources and potential consequences,
within a real-life ELF communicative environment created in the classroom. The paper
makes the case that, when viewed from an ELF-aware perspective, TBLT may provide a
coherent methodological framework for developing the learners’ communicative capability
in ELF and sense of themselves as true owners of English.
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Imperative questions and questioning imperatives

Georgios Magionos
University of Patras
gmagionos@hotmail.com

The Issue: In Modern Greek (MG), as in other languages (see Sadock & Zwicky, 1985 on
clause type combinations, and Stegovec, 2017, 2019 for discussion on Slovenian), there
seems to be a ban on true imperative questions. This means that MG true imperatives
cannot be used in polar (yes/no) or information-seeking wh-questions in out-of-the-blue
contexts in order to propose a future action or ask for permission, as in (1):

1. *Klise tin porta? *Pja porta klise?
close-2SG.IMP the door-ACC which door-ACC close-2SG.IMP
*‘Close the door? Which door close?’

Data: The data in (1) become grammatical via a rising prosodic contour (see also non-
directive echo questions; Vlachos, 2012; Roussou, Vlachos, & Papazachariou, 2014) and
both true and surrogate imperatives can be used in the form of a question (see Kaufmann
& Poschmann, 2013 for similar data in German):

2. A: Klise tin portal
B: “Klise tin porta?” A Apokliete!
close-25G.IMP the door-ACC be.out of the question-3SG
‘Close the door? This is out of the question / no way!’

3. A: Klise tin portal
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B: “Na *klisis / kliso tin porta?” 2 Apokliete!
SUBIJ close-25G/ close-1SG the door-ACC be.out of the question-35G
“*You should/ | should close the door? This is out of the question / no way!’

The answers employed by interlocutor B in (2) and (3) scope over the directive act in its
entirety, as (s)he questions the fact that a command was issued on behalf of A.

However, an interesting pattern arises in terms of person specifications and their
marking. Even though in (2), B uses the true imperative in the form of a direct quotation
‘echoing’ the previous utterance (including the 2nd person value employed by interlocutor
A), in (3) a person shift from 2nd person to 1st person must take place in order for the
sentence to be grammatical as a questioning of A’s command to B.

Analysis: In a series of recent publications, Stegovec (2017, 2019, forthcoming) unifies the
limitations on imperative questions and issues pertaining to the embeddability of
imperatives and subjunctives, using the term ‘perspectival control’. Adopting his definition
of directive speech acts as acts where ‘the Speaker attempts to make an individual or
group individuals ensure that the non-modal content of the utterance is realized’ (Stegovec,
2019, p. 54), | claim that in cases like (2B) and (3B) an individual questions a directive act
and a perspectival shift takes place, but there are different options available when it comes
to its realization:

i) In cases using true imperative questions, like (2B), the imperative verb moves to the C-
domain (see Rivero & Terzi, 1995). As a result, true imperatives cannot be negated and
clitics follow them. Morphologically, imperatives exhibit 2nd person inflection only. It is
argued that the 2nd person in this case is a kind of discourse-agreement, i.e. agreement
with the Addressee. In (2) imperative agreement is maintained in means of a quotation and
perspectival shift cannot be overtly realized via a specialized 1st person suffix (i.e. a ‘quasi’-
2nd person is used, but B is still the one supposed to bring the imperative about, not A).

ii) Subjunctive imperatives, on the other hand, make use of the full inflectional paradigm
associated with indicative/finite forms. This property manifests in the imperative question
in (3). Note that the verb in these cases does not move to C but stays in I. This kind of
agreement is associated with the grammatical function of the subject and includes all
possible discourse participants / person values (1=Speaker(s), 2=Addressees and 3=0ther
Participants), with person features linked to discourse participants in a more transparent
way. In (3), 1st person agreement is linked to the Speaker of (3B) (see Potsdam,
1996/1998) and the 2nd person (Addressee) agreement is blocked, as the Speaker has the
means to overtly realize the shift.
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H évvola tng etepoemipélelag neplypadetal anod tnyv Jefferson (1984, 2015) otnv avaAuon
™¢ aAAnlouxiag adriynong dswvwv wg Kivnon tg/tou mapalnmeplac/tn tng adrynong
TPOG TN otadlakn amaykiotpwaon amo tnv tpéxouoa aAAnAouxia Sla TNG €l0aAyWYNS
Seutepelovtog BEpPaTog, TO Omolo OMWC ouvdéetal e tnv/tov adnyntplo/tn. Itnv
mapovuoa HEAETN, KoL oTo MAaiolo tn¢ eBvoueBodoloyikng AvaAuong TG ZuvoptAiag Kot
¢ Oewplag tou Mpoowmou, e€etaletal pla opada CUVOIALAKWY CUVELGPOPWV —LE KUPLO
QVTUTPOOWTO TN GPACH «UNV QyXWVECAL/OTE»— OL OTOLEC, €K TPWTNG OYPEWC, AMOTEAOUV
ékppaon evlladEpoviog TPOC TN/TOV  CUVOUIAATPLO/TA WG ETEPOETUUEANTIKEG N
oAnAéyyueg kwvnoelg (Bilmes, 2014 Lindstrom & Sorjonen, 2013° Kupetz, 2014), otov
Baduo mou avadEpovial o’ authv/auTtov. O XapakTApaG TwV KIVAOEWY AUTWV SlepeuvaToLl
oce oxéon HMe TN A£fIKr), OUVTOKTIK KoL Oflplaky Sopn Toug KaBwg KoL HE TNV
guBbuypapplon toug (Lee & Tanaka, 2016 Steensig, 2013), os pia ogpd and aAAnAouyieg
OmMw¢ n attioon, mapakAnon, ocupPoudny (Maynard & Schelly, 2017 Shaw, Potter, &
Hepburn 2015° Stommel & te Molder, 2018). H avaAluon auBeVTIKWVY TIEPLOTATIKWY OO T
veoeAANVLIKA KaBnueplvotnta —ta omoia €xouv cUANAeXBel amod molkiAeg mnyEg (ouvopAieg
HETAED YVWOTWY KAl AYVWOTWY, TNAEOTTIKA Mpoypappata mpodoplkol AOyou Kal pLaALtt
000U, HEOA KOWWVIKAG OIKTUwoNG KTA.)— avadelkvUeL TOV AUPIAEYOUEVO KOLVWVLKO
XOPAKT PO TOUG, KaBw¢ ouxva emotpatevovtal OlwpeAws wg avtoemipéAela (Kuroshima
& Iwata, 2016° Weatherall & Keevallik, 2016).
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Presentation and evaluation of teacher training
and development programs for foreign language teachers
in the Greek educational context

Afroditi Malisiova
Hellenic Open University
afrodite st@yahoo.gr

The educational systems worldwide are constantly undergoing profound changes. The
Greek educational system is striving to evolve and withstand the challenges of the new
educational era. The creation of an optimal educational environment that promotes
foreign language (FL) learning has always been a priority for the Greek educational system
despite all its inadequacies and deficiencies. Further improvements and progress in FL
learning request that teachers receive adequate in-service training that will enable them to
correspond to the demands of a more-advanced educational reality. Sufficient and
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effective teacher training leading to teacher development constitutes a fundamental
prerequisite that ensures achieving higher educational standards (European Commission,
2013).

The present research is based on the concepts of teacher education, training, and
development. The core purpose of this paper aims to investigate FL teachers' approach to
the significance of teacher training, as well as their evaluation of the effectiveness of in-
service training (INSET) programs organized in the Greek context by both public and private
sectors. Moreover, this research focuses on exploring the main characteristics of the
current training programs and on identifying teachers' beliefs, needs, preferences, and
suggestions. To this aim, a mixed-methods approach was employed involving both
guantitative (207 questionnaire responses) and qualitative (16 interviews) research tools.
The benefits and the main characteristics of INSET training along with factors determining
the need for further training and a presentation and thorough insight of the INSET
programs organized in the Greek educational context concerning FL teachers will be
further analyzed. Teachers' evaluation, challenges, and suggestions regarding their training
will lead to conclusions concerning the evolution of training programs to encourage
teachers' professional development, self-awareness, and education. Provided teachers'
aspects and recommendations involving INSET programs are taken into consideration, FL
teachers will be more successfully trained to respond to the constantly changing demands
of the students and of the whole educational system leading to a most successful FL
teaching that will include all students and entail more innovative, practical and updated
learning procedures, practices and methodology.
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Napadelypatiki opolopopdia
UTIO TNV Ttieon TNG YAWOOLKAC ETadnG
My aAng Mapivng

MNaverotiuto Matpwv
marinis@upatras.qgr

Ztnv KatwitaAky ovopatikr KAlon OAa Ta apoeVIKA ovopata KAlvovtal ofuepa cupudwva
LE €VOl EVOTIOLNUEVO KALTIKO Tapddelypa yla OAa ta KeEALA Tou mAnBuVTIKoU Toug aplBuou
(-i), mapoTL puéxpL mpoodata n mMAsoPndia autn¢ TNG OUASAG OUCLACTIKWY OXNUATLIE TO
umomnapadelypa tou mAnBbuvtikol cUpdwva e TOUAAXLOTOV SU0 SLAKPLTEG KALTIKEC TAEELS
(mivakag 1).

61


http://ec.europa.eu/assets/eac/education/experts-groups/2011-2013/teacher/teachercomp_en.pdf
http://ec.europa.eu/assets/eac/education/experts-groups/2011-2013/teacher/teachercomp_en.pdf
mailto:marinis@upatras.gr

KTi KTii
Evikog Xos Xas/is
ON.TIAHO. | Xi  Xes
AITIIAHO. [ Xus Xes
IEN.ITAH®, Xon

Mivakog 1: Ot U0 mponyouueévwe SLaKPLTEC KALTIKEG TaéELG yLa ToV TANYUVTIKO
TWV APOEVIKWV OVOUATWYV TNEC KATWITAALKAG.

Auti N HeTaBoAn €xel avtiuetwrilotel ano t BiPAoypadia (evbelktikd Melissaropoulou,
2017) wg nepintwon aueoouv davetouou (direct borrowing) Tou KALTIKOU emBnuatog -i ano
TQ POUAVIKX CUCTHUATA (romance) yla Ta ool To KALTIKO TPOTUTO TWV OE -i OVOUATWY
QMOTEAEL TNV MAEOV TAPAYWYLKH KALTLKN TAEN.

Me aut) t™n oupuPoAn, epeuvw (a) TOUG HNXOVLOMOUC (avaAoyila, TAPOASELYUATIKN
LOOTES WO, EMAVAVAAUGCN) HECW TWV OMolwv eNeTelXON autr n yAwaoolkn aAhayn kot (B)
TG oautieg tou doatvopévou, amodidovidg To oOTnNV GCUVEPYELX €VOOYAWOOLKWY Kall
€EWYAWOOIKWY TIOPAYOVIWV. ITNV TPWTN KATNYopla EVIAOOW TAPAYOVIEG OTWG N TAON
TOU cuoTtnpatog va Snuoupyel SopEG oTLC omoleg KABe onuacia/Asttoupyio avtloTolyel o
pio povo popodn (Hock, 1991; Hock & Joseph, 1996), evw otnv teAeutaia mapayovieg OMwE
n évtovn YAwookn enadr (Thomason, 2001).

Yrnootnpilw OtL evw n apxikn awtia tN¢ YAwoolkng HeTaBoAng ival evboyAwooikn,
YEYOVOC TO omoio UeETafV AAAWV EVIOXUETOL Kal amd TNV mopoucia tou idlou dpalvopévou
Kol ot OLOAEKTOUC TNG €AANVIKAG oL omoleg Pp€Bnkav oe pakpoxpovia YAWOOLKNA
amopévwon (my. Toakwvika), woTtooo N eviovotatn YAwaoolkn emadr tng KatwitaAlkng pe
TOL POUOVLKA CUOTIUATA CUVELCEDEPE KOOOPLOTIKA OTNV TMARPN ETUKPATNON KAl YEVIKEUON
TOU GALVOUEVOU HOVO oTNV KatwitaAlkr Kot OXL OTLG UTTOAOUTEC EAANVIKEC SLOAEKTOUC.
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Vowel height as sonority level:
A cross-linguistic investigation of vowel reduction phenomena

Giorgos Markopoulos1 & Eirini Apostolopoulou2
1University of the Aegean/Aristotle University of Thessaloniki, 2 University of Verona
gmarkop@lit.auth.gr, eirini.th.apostolopoulou@gmail.com

In this paper we investigate two unstressed vowel reduction processes, namely vowel
raising (VR) and vowel deletion (VD), which are attested (disjunctively or conjunctively) in a
wide range of languages/varieties including Northern Greek dialects (NG), Bulgarian,
Russian, European/Brazilian Portuguese, Catalan, and Lebanese Arabic (see, e.g.,
Crosswhite, 2000, 2001; Mascard, 2002; Gouskova, 2003; Barnes, 2006; Coetzee, 2006;
Lengeris et al., 2016). In NG, for instance, the unstressed mid vowels /e, o/ surface as high
([i, u]) and the unstressed vowels /i, u/ delete, e.g. /pedi/ = [pidi], /vuno/ = [vnd] (see
Hatzidakis, 1905; Kontossopoulos, 1994; Trudgill, 2003; Topintzi & Baltazani, 2012; Kainada
& Baltazani, 2014, a.o.).

Our aim is to highlight two important aspects of these phenomena that usually go
unnoticed. First, they are both related to sonority: according to the sonority hierarchy for
vowels (Kenstowicz, 1994), it seems that in unstressed positions medium-sonority (i.e. mid)
vowels, surface as low-sonority (i.e. high) ones, and low-sonority vowels delete, while on
the other hand stressed vowels, i.e. vowels pronounced with additional sonority, are
always realized faithfully. Second, both processes are non-categorical, given that they
display extensive variation across geographical areas and do not apply uniformly in all
cases (e.g. Lengeris et al., 2016). This means that in most cases there is not a single
grammatical output but rather multiple ones with different probabilities to emerge.

With a view to capturing the interrelation among vowel height, sonority, stress, and
probability of (faithful) realization, we propose a unifying analysis for the two processes
within the framework of Gradient Harmonic Grammar (Smolensky & Goldrick, 2016),
according to which certain phonological elements are not fully present in the underlying
structure due to their diminished Activity Level (AL), which lowers their probability to be
realized faithfully. Departing from the original model and building on relevant subsequent
work (Zimmermann, 2018; Amato, 2019), we extend the notion of gradience to the surface
level, suggesting that segments may be partially realized, i.e. pronounced with an AL lower
than the one that is typically required. For instance, assuming that phonological elements
are typically realized with an AL=1, we contend that an AL of, e.g., 0.6 is adequate to
trigger a ‘partial realization’, which, crucially, is interpreted by the phonological grammar
as a ‘weakened’ version of the underlying segment.

Applying the above model to the analysis of VR and VD in NG, we make four basic
assumptions: (a) The vowels of the NG dialects are unspecified for height and bear only the
features [tback] and [tround]; for instance, the underlying representation of both /i/ and
/e/ is /V[back, —round)/- The difference between the two lies in their underlying AL, which is
proportional to their sonority level: /i/ is represented as /Vi—pack, —roundjo.a/, Whereas /e/ as
/Vicback, —round]0.6/. (b) Prominent positions, such as stressed nuclei, entail an
enhancement of the underlying AL; this translates into an addition of 0.2 AL (see also Faust
& Smolensky 2017). (c) The required AL threshold in order for a vowel to surface is 0.6; any
vowel with an AL<0.6 is silenced. (d) If provided with an input vowel that is not specified as
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high, mid, or low, the phonological grammar relies on the AL of the segment in order to
assign a height value: vowels with 0.6<AL<0.8 are interpreted as [high]; vowels with
0.8<AL<1 are realized as [mid]; and, finally, vowels with AL=1 are pronounced as [low]. The
analysis is shown to account for similar cases of vowel reduction attested in other
languages.
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Investigating stem allomorphy in Greek and Arabic
by means of lexical frequency
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The paper focuses on stem allomorphy and, in particular, on the phonological alternations
that are attested at the right edge of certain nominal stems in (Standard) Greek and
Modern Arabic dialects. Some indicative examples are given in (1-2), where we observe
two different forms for each noun, one ending in -a (1a, 2a) and one ending in -at (1b-c,
2b-c):

(1) Greek (2) Sudanese Arabic (Hamid, 1984, p. 89)

a. xroma ‘color’ a. mudar:isa ‘teacher F.’
b. xromat-a ‘colors’ b. mudar:isat-a  ‘her teacher F.’
Cc. xromat-ik-os ‘color (ADJ)’ c. mudar:isat-na ‘our teacher F.

The relevant literature offers three main types of analyses one could follow in order to
account for the above data: (a) a stem-listing analysis (e.g. Booij, 1997; Ralli, 2005;
Bermudez-Otero, 2012), which postulates multiple stem entries for each noun, with every
entry bearing inherent morphosyntactic features, e.g. xroma-SG ~ xromat-PL; (b) a
readjustment analysis (e.g. Halle & Marantz, 1993; Embick & Halle, 2005; Harley & Tubino
Blanco, 2013), according to which for each root/stem there is a single underlying
representation that may undergo phonological reshaping in certain morphosyntactic
environments (e.g. Vxroma <> xroma /_Num[-pl], <> xromat elsewhere); (c) a purely
phonological account that could take the stem-final /t/ to be either epenthetic (e.g.
Mackridge, 1985) or floating (e.g. Lowenstamm, 1996; Faust, 2014; Scheer, 2016); in either
case, the stem-final /t/ emerges in order to yield a phonologically preferable output (i.e. in
order to resolve hiatus or to serve as an onset consonant).
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All three types of analyses face empirical and/or theoretical problems. Stem-listing for
instance, by assuming multiple underlying representations, entails a heavy load for the
mental lexicon. On the other hand, readjustment analyses, which are more promising in
that respect, do not discuss the phonological motivation of the attested alternations.
Finally, previous phonological approaches, whether SPE-style or autosegmental, are not
able to account for non- optimizing patterns, namely for cases where the emergence of a
particular allomorph results in a phonologically marked structure (for example, a closed
syllable, as in 2b—c).

We propose an alternative analysis based on Smolensky and Goldrick’s (2016) Gradient
Harmonic Grammar model (see also Zimmermann, 2018; Hsu, 2019; a.o.). More
specifically, first, we take the stem-final /t/ to be part of the underlying representation (i.e.
/xromat-/, /mudar:isat-/). Second, to account for its ghost-like behavior, we put forth the
hypothesis that this /t/ is “weak” as a segment, namely it has a partial degree of presence
in the underlying structure. This partial presence of /t/ is formalized by means of a
numerical value called Activity Level (AL). Assuming that “strong” segments. i.e. segments
that are never silenced, have an AL equal to 1, the AL of a “weak” segment like /t/ is
somewhat lower (e.g. 0.7). Due to this phonological “deficiency”, /t/ is not always realized;
instead, it surfaces only when it is deemed preferable, i.e. more cost-effective, by the
phonological grammar.

In order to determine the exact value of the AL of /t/ in the two languages, we use the
lexical frequency of the two stem variants (i.e. with and without -t), as reported in two
written corpora: the Hellenic National Corpus of Institute for Language and Speech
Processing (hnc.ilsp.gr) and the Arabic corpus of the Leipzig Corpora Collection database
(cls.corpora.uni-leipzig.de). We take the AL value to be equal to the fraction of the count of
the stem variants ending in -t over the overall count of the relevant stem tokens.
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Some things you just cannot share:
On Schneider’s Law, geminates and syllables

Katerina Markoulaki & Nina Topintzi
Aristotle University of Thessaloniki
kmarkoulaki95@gmail.com, topintzi@enl.auth.gr

Schneider (1966) was the first to observe a type of consonant reduction in CC-sequences in
three dialects of Inuktitut. This phenomenon was later called Schneider’s Law (henceforth
SL) and was interpreted as a ban on syllable-adjacent geminates (G) (Dresher & Johns,
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1995). The same prohibition was then recognized to exist in Dogrib (Jaker, 2012).What
happens in these languages is that successions of Gs which violate SL lead to the
degemination of the second G (1b).

(1) Labrador Inuttut (Rose et al. 2012)

a. No SL application: /nunak-kkut/ = [nunakkut]  *[nunakut]  “through/across the
land”

b. SL application: /illu(k)-kkut/=> [illukut] *[illukkut] “through the house”

We claim that SL is the result of excessive syllable markedness derived from the marked
nature of Gs. Gs are rendered as marked elements for two reasons; cross-linguistically, Gs
always imply singletons, but not the other way around (Maddieson, 1984). But also
crucially, medial Gs are represented in a flopped structure (Hayes, 1989; Davis, 1999) that
straddles syllable boundaries and is itself marked since it violates various other constraints
(Keer, 1999). When two Gs appear consecutively as in (2), they end up “sharing” a single
syllable (here o) that now bears a marked segment at each of its edges. Thus, both the
onset and the coda of this “super-marked” syllable o, are occupied by Gs.

2)
o] ] [0 1] O3

H B/ p/p

cv 6 Vv G VWV

We consequently re-interpret SL as the result of a high-ranking constraint *gog = “A
syllable cannot host (parts of) geminates at both its edges”. We further claim that SL is
actually more widespread, attested elsewhere as well. Trukese and Japanese are two cases
in point. In previous literature, the degemination exhibited was attributed to an Obligatory
Contour Principle (OCP) effect targeted on geminates (Davis & Torretta, 1998; Muller,
1999; Topintzi, 2010; Ito et al., 2017). The employment of OCP-GEM however is both
debatable and unsatisfactory; it is debatable, because it typically calls for a dissimilatory
featural effect, which is unlike the case here. It is unsatisfactory because it wrongly
predicts that SL should apply over any string of two Gs within a word. Instead SL affects
immediately consecutive Gs only.

Both problems are resolved by *sos. We offer analyses of the data above couched
within the Optimality Theory framework and examine how the core proposal is adjusted to
each language. Thus, we: i) consider the importance of regressive assimilation in Inuktitut,
ii) show how two Gs can eventually co-occur in Japanese and iii) how initial Gs in Trukese
fit in the definition of SL without having a “flopped” structure.
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Awdaokalia tng mepiAnync:
MetaBaon amnd mopadoolaKEC O KELUEVOKEVTPLKEC OEWPROELS

ABavdotog¢ MxdAng' & EuotdBiog Aeoutadkog’
TEQvikd kat KamoSiotplakd Maveniothuo Adnvav, 1° Mewpapatikd Avketo Adnvwy
michathan@ppp.uoa.gr, stleoutsakos@gmail.com

H miUkvwon KeEWEVWY ouvloTd Mio amd TIG Paclkég SpaoTnPLOTNTEG OTILC OTOLEG
EUMAEKOVTAL €0W Kol TOAEC OeKaEeTiEC oL paBNTEC oto TAQICLO TNG YAWOOLKAG
S16aokaAiag tooo otnv EANadSa 6co kal ot SleBvég emimedo. Autd oupPaivel, S10TL N
MUKVWON KEWEVWY amoteAel amawtntiky Swadikaoia emefepyaociog, avaAuong Kal
ouvBeong mMAnpodoplwy, HE OTOXO TN SLAKPLON TWV OUCLWOWY OTOLXELWV EVOC KELUEVOU
oo Ta €MoucLwdn. Emopévwg, TPOKELTAL yla TTPOCANTITIKOU Xopaktipa Spaotnpldotnta
HEOW TNG oTolag eEMISLWKETAL N KAAALEPYELD TNG KPLTIKN G OKEYNG TWV HaBnTwv.

Itnv  eMnvikp Seutepofadula  ekmaidevon, n meplAnyn Siddoketal  péow
napadoolokwy  SLOAKTIKWY TIPOTUTIWV: OUYKEKPLUEVA, OL HaBntéc¢ KaAouvtal va
ouvayayouv amno kabes mapaypado Tou KELLEVOU TNV KEVTPLKA TNG O€a (kupilwg, pe Baon
TN BepaTiKn TNG TtEPlodo) Kal, OTn CUVEXELX, va SOUROCOUV TOUG VONUOTIKOUG AEOVEC TWV
napaypddwv oe eviaio Keipevo, To omoio amoteAel cuvoln Tou apxkou.

Itnv mapouca MEeAETN, apxka, Olepeuvatal n duvardtnta Tou Topadoolakou
TIPOTUTIOU va aflomolnBel amoteAeOUATIKA O KAOE MepimTwaon KEMEVIKAG oluvoyng. Auth
N €PEUVNTIKN OQTOMEPA TIPAYHOTOTOLE(TAL pEow emefepyaciag¢ TG OOUAG Twv
mapoaypAadPwv TwV KeELPEVWY TIou €xouv 00l otoug pabntég ywa mepiAndn oto mAaiolo
TWV ELCAYWYLIKWYV €EETACEWV VLA TA AVWTATA EKTTALOEUTIKA WOpLpATA.

21N OUVEXELQ, TipoTeiveTal N dtdaokaAia TNG MUKVWONG KELUEVWY UECW CUYKEKPLUEVOU
KELUEVOKEVTPLKOU TtpotuTou. H Stapodpdwon tou mpotumou autol otnpiletal kupiwg otn
Bewpla TOU KewevikoL HovtéAou TpooAndng Aoyou (text model of reading
comprehension) (Grabe & Stoller 2002): Bdosl ToU HOVTEAOU QUTOU, O AVAYVWOTNG EVOCG
KELUEVOU emetepydletal SLASOXIKA T KELWEVIKA eKPwVAUATA KAl aVAAUEL TN VONUOTIKA
oxéon KkaBe véou ekdwvnUaATOG PE TO TponyoUHevo (Ue AAAa Aoyla, mpoomaBei va
Slamotwoel av  kABs véo ekdwvnua ocuviotd TpooBnkn véag TAnpodopiag,
avadlatunwon, eme€Aynon 1 €MEKTACN TNG TPONYOUUEVNG, QLTIOAOynon, availucn N
e€elbikevon tng mAnpodopiag mou mponyndnke). Me tov TpoOMO AUTO oxnuatileTal To
vonuatikod diktuo tou Kewévou (network of meanings) péow tou omoiou avadekvuetal o
ONUAGCLOAOYIKOG LOTOG Tou (To oUvoAo Twv ouclwdwv TANpodopLwY, AUTWV TIOU
TPOCBOETOUV VEQ OTOLXELO OTLG TPONYOUUEVEG KOL TIOPAUEVOUV OTNV EVEPYO UVAUN TOU
ovayvwotn wg nepiAndn Tou KEWWEVOU TIOU avayvwoTtnKke). O onUACLOAOYLIKOG LOTOG TOU
KELUEVOU Slaxwpiletal amod 1o ¢optio twv mepldepelakwyv MAnpodoplwv (dnAadn auvtwyv
TIOU OMOTEAOUV €eMeENYNOEL;, TIAPOAPPACELS 1 OQLTIOAOYNOEL TWV TIPONYOUUEVWVY).
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EmutpooBeta, yia ™ Slapopdwon Tou  OUYKEKPLUEVOU  SLOAKTIKOU  TPOTUTIOU
alomolBnkav otolxela amd 1o HOVTEAO YAWOOWKAG avaluong kelpévou (linguistic
discourse model), Bdoel Tou omoiou e€eTAleTOL N TAPATAKTIKA KOL 1 UTIOTOKTLKI) oUVEEDN
o€ eninedo kewévou (Polanyi, 2001, 2015), and tn Bswpia Tou oucLaoTikol — KEAUDOUC
(KoutoouAélou, 2014° McCarthy, 1991), o6nmwg KalL amo Tn Bewpla AVOYVWOTLKAG
katavonong (Giasson, 2014).

H QmoTeAeOHATIKOTNTA TOU KELUEVOKEVIPLKOU TPOTUTIOU SLdackaAlog Tng muKvwaong
KELWEVOU e€eTaleTal O OUYKPLON LE TO MAPASOOLAKO: ELSIKOTEPA, OE OPLOMEVA TUAMATA
™G SeUTEPOAG TAENG TELPAMATIKWY AUKELWY TNG ABrvag (melpapatiky opdada) StdaxOnke to
KELUEVOKEVTPLKO TIPOTUTIO Kal O QAN TUAMATa tng 6o taéng (opada eAéyyou)
S16axbnke n mepiAnPn Bdaoel tou mapadoolakolU pPOVIEAOU. META TO TEAOG TWV
S16aokaAlwy, ol padntég kat twv Svo opdadwv aflohoynBnkav PACEL CUYKEKPLUEVOU
KPLTNPlou WG MPOC TNV KOVOTNTA TOuC OTn cuvoyn KEWWEVWY. ITNV mapoloa £l0nynon
ETUXELPE(TOL N TTapouaiacn, n avaAuon Kol n €PUNVELX TWV OMOTEAECUATWY QUTAC TNG
Slepelvnong
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Language needs analysis and materials development for adult
refugees and migrants in Greece through the CoE Tookit
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2Aristotle University of Thessaloniki & Hellenic Open University,
*National and Kapodistrian University of Athens and Hellenic Open University
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The Council of Europe has developed a toolkit to support member states in their efforts to
respond to the challenges posed by unprecedented migration flows. It has been produced
as part of the project Linguistic Integration of Adult Migrants (LIAM) of the Council of
Europe’s major Programme on language policy. The main purpose of this study is an
informal implementation of some tools of the CoE Toolkit for Language Support for Adult
Refugees in Greece, related to needs analysis. The participants, teachers and/or volunteers
involved in language education in the Greek context (and students in the LRM
Postgraduate Programme of the Hellenic Open University) were asked to design their own
thematic unit, a two-hour lesson/session, for a specific population of refugee or migrant
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adult students, material that will cater for the unique needs of the given population, in
terms of language level, cultural values and everyday needs. It was suggested to them to
approach/trace the above needs based on the relevant tools provided by the CoE Toolkit,
Tools 24-30 https://www.coe.int/en/web/language-support-for-adult- refugees/needs-
analysis:

e Tool 24 - Identifying refugees’ most urgent needs

e Tool 25 - Finding out what refugees can already do in the target language and

what they need to be able to do

e Tool 26 - First steps in the host country language

e Tool 27 - Refugees’ linguistic profiles

e Tool 28 - Finding out more about refugee’s own linguistic resources and capacities

e Tool 29 - What are the most important things to learn? The refugees’ point of view

e Tool 30 - Observing situations in which refugees need to use the target language

The findings, firstly address the selection, implementation and thus piloting of the Needs
Analysis Tools provided by the CoE Toolkit and secondly they present the communicative
situations and functions on which the material, the language support activities and the
scenarios designed were based. The seven tools suggested and implemented helped the
teachers-students to understand the needs of the adult refugees and prepare the language
support activities accordingly but they have also served as a set of guidelines regarding
Needs Analysis field.

The Greek [r] in word final position:
An acoustic and electropalatographic study

Katerina Nicolaidis' & Mary Baltazani’
!Aristotle University of Thessaloniki, *University of Oxford
knicol@enl.auth.qgr, marybalt@gmail.com

Rhotics exhibit phonetic variety within and across languages (Lindau, 1985; Ladefoged &
Maddieson, 1996). A series of recent acoustic and electropalatographic studies examined
the Greek rhotic in intervocalic and in phrase initial position, and also in positions
preceding or following a consonant (e.g. Baltazani & Nicolaidis, 2013; Nicolaidis &
Baltazani, 2014). These studies have revealed that the Greek rhotic is a complex segment
consisting of a tap accompanied by a vocalic element, a realization also found in clusters in
several Spanish dialects, as well as in French and Hamburg German (Bradley, 2001;
Romero, 1996; Recasens & Espinosa, 2007; Savu, 2014). The vocalic element was especially
long, on average 50ms, for singleton /r/ in phrase-initial position (Baltazani & Nicolaidis,
2013). The question whether a similar realisation occurs in word-final position has not
been explored so far.

To explore this question, we designed a production experiment using acoustic and
articulatory (EPG) data with the rhotic in word-final position. The speech material consists
of words with a Vr# sequence (V= [i, e, a, o, u]) in two stress conditions (stressed and
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unstressed) and a VCr# sequence (V= [i, e]), only in stressed position. These words were
uttered in four prosodic conditions (utterance-final (UF), utterance-medial before a vowel
(UMV), utterance-medial before a consonant (UMC), utterance-medial but phrase-final
(PF)), embedded in different carrier phrase per prosodic position: UF = [/ leksi ine _.] ‘the
word is _’; UMV = [to _ ine spania leksi] ‘the __is a rare word’; UMC = [to _ pai sto telos]
‘the __is final’; PF = [I maria ipe _, pernodas apo tin avli] ‘Mary said __ while passing the
yard’. Acoustic and EPG data were simultaneously recorded from Greek speakers repeating
the speech material five times. For the acoustic analyses, we measured the duration of the
constriction phase of the rhotic and of the vocalic interval, and F1, F2 formants at the
midpoint of the vocalic element. Articulatory analyses included examination of the place
and degree of constriction of the rhotic as well as variability due to context and speaker.

Preliminary results show the presence of a vocoid after the rhotic constriction at the
end of the word in all prosodic positions. The constriction typically had shorter duration
than the vocoid. The formant structure at the vocoid mid-point tends to be similar to that
of the neutral vowel (schwa), with additional influence from the neighbouring vowel. EPG
data show variation in the place of articulation of the rhotic due to context. In addition,
production varies from fully constricted to more open articulations.
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Indexicality and the interactional construction of identity
in narratives of “return” migration
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This study investigates narrative accounts of 'return' migration told by second-generation
bi-ethnic Greeks (Greek Americans in their majority) who have migrated to Athens as
adults. Based on a corpus of 12 ethnographic interviews about the linguistic and cultural
experience of their ‘returns’, we focus on participants’ recounting of their relocation to
their parents’ homeland as an experience of cultural assimilation and conflict, authenticity
and hybridity. Narrative discourse has proven to be a fruitful locus for this area of inquiry
because it allows speakers to construct and negotiate alignments and disalighments
between Self and Other by adopting interactional positions in discourse. In line with
current work on discourse and identity, we view identity as the product of discursive
performance through a variety of linguistic devices.

Employing the frameworks of positioning (Davies and Harre, 1990; Bambeg, 1997) and
stance (Dubois, 2007) we examine how bi-ethnic Greeks discursively navigate multiple
overlapping and at times contradictory lingual, cultural, and national identities in their
stories of return migration, and in doing so, how they take positions of
authentication/denaturalization, and authorization/delegitimation (Bucholtz & Hall, 2005).
More specifically, we address the following questions: How do return migrants construct
identity positions of themselves vis-a-vis (1) other members of their immigrant community;
(2) native Greeks; and (3) the interviewer? How are positioning devices employed and how
are they negotiated during the interview in the construction of their cultural and national
identities?

Our primary analytical focus is indexicality as a central process in the creation,
enactment and ascription of identities (De Fina, Schiffrin, & Bamberg, 2006). In this paper,
we are looking at the use of pronoun shifting, code-switching and double voicing as micro-
level devices of positioning within the storyworld and the interactional context of the
narrative (Bamberg, 1997). The guided interviews provided the interactional framework
within which participants narrated their early experiences as children of immigrant parents
in the foreign land, their efforts to cultivate and maintain intra-ethnic group affiliations, as
well as their problematic and often painful experience of settling in the parental homeland.

Return migrants constitute an understudied group, especially from a sociolinguistic
perspective, and we argue that understanding the complex positioning of identities among
this group may provide unique insights into the broader ideologies that mediate hybrid and
hyphenated identities in general.
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«Mopn-ue-onuaocio» vs « LopQN-UETA-ONUACIO»:
Eva melpapa KEKOAUUHEVNC LOPDOAOYLKNC TIPOTEPALOTIOLNONC
OTNV KOLVI VEOEAANVLKN
Nwk6Aaog Ntaykag & Aéonowva ManadonovAouv

Aptototéleio MNavemniotruio Osooadovikng
nntagkas@lit.auth.qgr, depapa®@Ilit.auth.gr

O poAo¢ TNG onuoaocloloyikng Stadavelag (ZA) Katd T MPWLUA OTASLA TNG OMTIKAG
oavayvwplong Af€ewv ouviota onuelo avrtutapabeong oto medio tng HopPOAOYIKNC
enefepyaoiag. Adevog, n TMPOCEYYLON «UOPPH-UETA-onuacia» oflwvel Sladlkaoieg
TPWLHOU popdo-opBoypadikol TepaxIopoU yia KaBe AEEn pe emidavelakr) LopdoAoyikn
doun, avefaptnta amno tn onuoaocia tng (Rastle & Davis, 2008). Adetépou, N MPOCEYYLON
«uUoppn- ue-onuaocio» vmootnpilel o6tL popdo-opBoypadikég Kal LopdO-oNUACLOAOYIKES
Stadkaoieg mpoxwpouv mapdAAnAa kal oAAnAse€aptwpeva, N6n amd TA TPWLLA
enefepyaotika otadla (Feldman k.&., 2015). MdAwota, oto mAaiclo tng OeUtepnG
TPOCEyyLong, poBAEmovTaL OXL LOVO TIPWLUES, AAAA Kal Stafabuiopéveg embpAoeLs tng
XA (Jared k.a., 2017).

Ztnv napovoa avakoivwon, e€eTaloupe TN ZA oTA LETOVOUATIKA TTAPAYWYA TNG KOLVNG
VEOEAANVLIKAG, SLEPELVWVTAC TUXOV SLXOTOULKES N} SLaPabuLopéveg embpAoelg tng ZA otnv
npwiun popdoloyiky emnefepyacia. U autd, TPAYUOTOTIOWOOUE €va  OTITIKO,
XPOVOUETPIKO Teilpapa Aeflkig amodaong HE KEKAAUUUEVN Tpotepalomoinon. Xto
nelpapa ocvppeteiyav 48 doutntég tou AMO, tumikol ¢uolkol OUIANTEG TNG KOLWAG
veoeAANVIKAG. Evevrvta {elyn TPOTEPALOTIONTWV-OTOXWV KOTAVEUNONKOV OE TPELG
LOAPLOUEC TIELPAUATIKEC OUVONKEC PE KpLtrplo Tov Babuo A (adiadavng ouvlnkn, m.x.
okoAillw-okaAl: nubdladpavng ouvlnkn, m.x. Yepilw-Peipa: dwadpavng ouvlOnkn, T.x.
XTEVI{w-)Téva). MPOTEPALOTIOLNTEG KOL OTOXOL TALPLAOTNKAV OTLG 3 TIELPAUATIKEG CUVONKEG
WG TPOG OPKETEC efwyeveilg petaBAntég (A.x. pAkog A£Eng, Anupotikny / A€k /
Slypappatik ouxvotnta, HEyeBoc popdoloyikng olkoyévelag). Mo kabs otodxo
EMMAEXONKE €évag KATAAANAOG Tipotepatomolntg eAéyxou (Lopdoloyikd, opBoypadika
KOL ONUOOCLOAOYIKA QOXETOGC HE TOV OTOXO, TuLYX. oaompilw-xtéva). OL OYeTIKOL
TIPOTEPALOTIOLNTEG KOLL OL TIPOTEPALOTIOLNTEG EAEYXOU Slapolpaotnkayv o SU0 KATAAOYoUC,
TIPOKELUEVOU KABE CUUETEXOVTOG VA EKTIOETAL 0 OAEC TIC TIELPAUATIKEC OUVONKEC KOl O€
OAoug toug otoxoug, aAla va PAEmel kaBe otoxo povo pio ¢opa. EmumAéov, kabe
katahoyo¢ meplhapPBavel 90 Tevyn Aé€ewv-un Aé€ewv (m.x. oaotilw-oaoti, TOlPi{Ww-
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@pouko) kot 180 Tevyn Siaomaoctwv mpoooxng (m.x. aykadi-moudpa, aywvag-SaPec),
WOTE Ol CUMUETEXOVTEG VA NV UIOpoUV va TiPoBAEPOUV TIG AMOKPIOELS TOUG YLA TOUG
oTtoXOoUuC.

OL avoAUOEL TWV XPOVOUETPIKWYV OeSopévwy  €8€lE0V  OTOTIOTIKA ONUOVTIKA
TIPOTEPALOTIOLNON KOl OTIG TPELG ouvOnkeg A, aAlAd (6o péyebog mpotepalomoinong
HETAEL Twv Tpwwv ouvOnkwv. AnAadn, dev mapatnpouvtal emdpdoelg XA, alAd n
npotepatonoinon odeiletal oto opbBoypadikd koo Béua PeTAlD MPOTEPALOTIONTH KAl
OTOXOU. ZUVETIWG, TA amoteAéopata ouvnyopoUuv oe pia Stadikacia mpwipng popdo-
opBoypadiknc enefepyaciag, 6mou oL popdoloyika (Pevdo-)emiBnuatomnotnueveg A€eLg
tepayilovtal pe Baon tnv emipavelakn popdoAoyikr doun kot Oxt ue Baon t onuacia
(mpooéyylon «uop@n-UeTa- onuacia).
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Idiomatic reduplicative imperatives in Greek

Despina Oikonomou
Humboldt University of Berlin
despina.oikonomou@hu-berlin.de

The sentences in (1a-c) involve a Reduplicated Imperative (RI) form which does not have
directive force and its understood external argument is not restricted to the addressee.
The Rl is interpreted as a manner/cause modifier of the main predicate which conveys a
result state and the “imperative” agent matches the agent of the main event. Crucially,
reduplication is necessary in order to get this interpretation; otherwise the sentences are
not acceptable.

(1) a. Pes, pes ton epise telika. ~ By talking to him about this all the time, she convinced
him.
b. Fae fae glika pahina. ~» By eating sweets all the time, | got fat.
c. Pida pida pano kato, idrosan. ~» By jumping up and down, they sweated.

In this work, we analyse the Rl in (1) as a reduced finite form which denotes a property of
individuals following Portner’s (2004) approach to imperatives. Crucially, however the

individual is not restricted to the addressee of the utterance but is bound by the
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perspectival holder of a sentence which usually (but not always) corresponds to the
subject. The number/person features of the understood external argument do not trigger
agreement on the imperative verbal form which always appears with the “2" singular”
imperative form. We take this as evidence for the singular imperative form to lack number-
person agreement (similarly to nonfinite gerunds in Greek), as opposed to 2" plurar
imperative which crucially is not licensed as a reduplicative imperative even if the
understood subject is 2" plural (2b):

(2) a.Pes pes, ton pisate telika ton baba sas ee?
b. *Pite pite, ton pisate telika ton baba sas ee?
‘By asking him all the time, you(pl) finally convinced your father eh?

Similarly, a negated imperative in which the suppletive 2" singular form is used is also not
licensed in this construction, suggesting that only the default imperative form can serve as
a minimal form because it lacks person/number agreement features.

*Min tros, min tros adinatisa pali. ~ ‘By not eating, | lost weight...’

Given the lack of person/number agreement, we argue that the Rl is a reduced finite form
which only has aspect and modifies the result state of the main verbal predicate (e.g.
convince, get fat, sweat). Crucially, Rls (contrary to gerunds (3b)) cannot modify predicates
which lack a result state, as shown in (3a). (3c) is grammatical because the main predicate
involves a result state.

(3) a. *aku(je) aku(je) musiki , magirevi. Vb. akugontas musiki magirevi.
Intended: ‘By listening to music, he is cooking’
c. Vaku(je) aku(je) musiki, kufathike.
‘By listening to music, he got deaf.’

Reduplication is analysed as an exponent of aspect conveying a repeated, incremental
action, which relates with the fact that RIs only modify predicates involving a result/change
of state. Notice that it is possible to have two different verbs but still preserving a
repetition inference:

(4) a. Grapse — svise to halase to tetradio.
b. Pigene-ela me zalises.

To some extent, a minimal approach (Portner, 2004) gives us the possibility to account for
the appearance of imperatives in non-directive environments. The difference with
canonical imperatives is that RIs do not involve a mood-head whereas canonical
imperatives merge with a mood head carrying a [+IMP]-feature (imperative), which is
responsible for both the addressee restriction and the directive semantics (cf. Zanuttini et
al., 2012).
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Preverbal subjects, CLLD and inverse scope in Greek:
An experimental study

Despina Oikonomou & Artemis Alexiadou
Humboldt University of Berlin
despina.oikonomou@hu-berlin.de, artemis.alexiadou@hu-berlin.de

The status of preverbal subjects in Greek has been a long-standing debate. Broadly, we
distinguish two approaches:
A. Preverbal subjects occupy an A-position in the T-domain, assuming some sort of ¢-
agreement (Sifaki 2004, Roussou and Tsimpli 2006, Spyropoulos and Revithiadou
2007).
B. Preverbal subjects are located in the left periphery, usually analysed as an instance
of Clitic Left Dislocation (CLLD) (Philippaki-Warburton 1985, 1989, Tsimpli 1990,
Horrocks 1994, Anagnostopoulou 1994, Alexiadou & Anagnostopoulou 1998,
Kontzoglou 2013).

The two approaches make different predictions for the availability of inverse scope.

Inverse scope is expected if the preverbal subject is moving to an A-position but not if it is
CLLD-ed. However, there is no agreement among linguists for the availability of inverse
scope (Kontzoglou 2013).
In this work we present experimental evidence that inverse scope is available with
preverbal subjects in Greek in contrast with CLLD-ed quantifiers which can only take wide
scope. We tested inverse scope with kapjos ‘some’ and kathe ‘every’ in three different
configurations:

i.  Experiment#1: SVO-sentences with broad-focus intonation (30 participants)

ii. Experiment#2:\VSO-sentences with broad-focus intonation (25 participants)
iii. Experiment#3: CLLD-ed sentences with either the subject or the object (27
participants)

In all experiments we used a truth judgment (TVJ) task. The participants heard the
sentence and then a picture appeared on the screen. There where were four conditions
depending on the position of the quantifiers (1a vs. 1b) and the scope-picture (surface vs.
inverse) [6items/condition].
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(1) a. Kapjo pedaki eftiakse kathe kastraki. b. Kathe gineka  skupizi kapjo hali.
some child made every castle Every woman is sweeping some carpet

r. s |

Cond1. 3>V-Surface Cond2. V> 3-Inverse Cond3. V> 3-Surface Cond4. 3 > V-Inverse

We found availability of inverse scope in Expl and Exp2 (Mean Acceptance (MA): 60%
and 73% accordingly but no significant difference). On the contrary, inverse scope
acceptability is very low with CLLD-ed quantifiers both in subject and object position (MA:
13% and 11%). Surface scope acceptability is high across all experiments, around 90% [for
the stat-analysis we ran glmer/R].

The results suggest that default-SVO in terms of inverse scope availability patterns with
VSO rather than CLLD-ed subjects and raises questions for the analysis of default-SVO. We
argue that preverbal subjects in default-SVO, are different from CLLD-ed subjects which are
based generated in a high position (latridou 1995; Alexopoulou and Kolliakou 2002;
Anagnostopoulou 1994; Alexiadou and Anagnostopoulou 1998). Preverbal subjects in
default-SVO are derived by movement which is crucially not triggered by an EPP-feature (or
-agree) but rather involves 6-feature agreement in the sense of Miyagawa (2017) which
are located at T (Tsakali et. al 2019).

In this way, we are able to account for the mixed properties of preverbal subjects; on
the one hand sharing certain properties with topicalized subjects (Tsimpli 1990, Horrocks
1994, Alexiadou & Anagnostopoulou 1998, Kontzoglou 2013) and on the other hand
exhibiting properties related with A-movement (Sifaki 2004, Roussou and Tsimpli 2006,
Spyropoulos and Revithiadou 2007).
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“I am not afraid of language, language should be afraid of me”:
A transnational study on investigating communication strategies
of young language learners

Isaak Papadopoulos® & Chrysothea Tsitsanou’
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i.papadopoulos@external.euc.ac.cy, std506765@ac.eap.qr

Strategic competence is generally neglected in language teaching contexts despite its
usefulness lying in the learners' verbal performance. The employment of communication
strategies (CSs) (Selinker, 1972) could be argued to represent the manifestation of strategic
competence on the part of the user. Although there is no universally accepted definition of
these strategies, also mentioned as “systematic language phenomena” (Dornyei & Scott,
1997, p. 174), they seem to be vital when dealing with actual communication problems or
in the attempt to avoid them before being encountered, in order for the communication
channel to remain open.

This particular study, which has been a part of a broader one, aimed at investigating
communication (compensatory) strategies employed by young language students using
English as a means of communication. The subjects of this study consisted of 25 Greek
students, 26 Albanian students, 30 Cypriot students and 25 Bulgarian students being at the
age of 10 years old.

In an attempt of the research team to record the strategies, the students were invited
to participate in discussions which were related to situations of everyday life (e.g. shopping
at the super market, going to school, etc) while the researchers recorded the dialogues
with each student individually. A combination of quantitative and qualitative analysis was
used in order for the researchers to register for differentiations in the strategic use on the
basis of a) the gender and b) the cultural background of the students.

Following the analysis and the processing of the data, various findings have emerged.
In particular, there were no statistically significant differentiations based on the gender of
the students while statistically significant associations were spotted on the basis of their
cultural background.
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The effect of strategy instruction on strategy use
in Read+Watch-to-Write (RW2W) tasks
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Explicit integrated strategy instruction has long been documented to have effective
learning outcomes (Cumming, Lai, & Cho, 2016) in many EFL contexts. In English for
Academic Purposes (EAP) contexts tasks tend to be more cognitively and metacognitively
demanding for the students and, thus, explicit strategy instruction (SI) would render
beneficial learning outcomes. Integrated writing tasks involving reading or a combination
of reading and audio input are authentic tasks used in a number of language tests of
academic English competence (i.e. TOEFL iBT). They are challenging tasks because they
engage more than one learning modality (reading, listening, writing), so learners would
benefit from explicit instruction on strategies that increase efficiency in tackling such
assignments. Yet, despite the resurging interest in integrated writing assessment, the
inclusion of audio-visual/video material renders it more problematic (Feak & Salehzadeh,
2001) and relatively underexplored. The present paper is part of a larger project conducted
in the University of Macedonia investigating the effect of Sl on various types of integrated
tasks. The present paper explores the effect of SI on the strategies used in a
reading+watching-to-write (RW2W) integrated writing task. The participants were 83
second-year EAP students from the Departments of Economics, Business Administration,
and Accounting. The instrument used was an adapted integrated strategies questionnaire
(Papadopoulou, Kantaridou & Machili in press) divided into pre-, while- and post-writing
sections to follow the writing process of students. The paired-sample t-test on the data
indicated statistically significant differences in 22 items of the 34 questionnaire items. The
differences were more pronounced in the while and post-writing sections indicating
effectiveness of the SI on the students’ cognitive and metacognitive strategy use. The
specific S| implemented will be presented in detail and implications for the incorporation
of explicit Sl for EAP contexts will be discussed.
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Grammatical aspect in Heritage Greek:
Does cross-linguistic influence play a role?

Anastasia Paspali & Vasiliki Rizou
Humboldt University of Berlin
anastasia.paspali@hu-berlin.de, vasiliki.rizou@hu-berlin.de

Child acquisition of verbal aspect in Greek has been extensively investigated in various
bilingual groups. This is the first study to test verbal aspect in adult (second generation)
heritage speakers of Greek, born and raised in Germany (HSs-Germany) and the US (HSs-
US), in production [1] and comprehension. Goal: The main goals are to investigate a) cross-
linguistic influence and b) the overgeneralizing aspectual patterns (if any). Experiment 1: In
an elicited production task, 90 participants were recruited: 26 HSs-Germany, 33 HSs-US,
and 31 Native Speakers (NSs) in Greece (age range: 18-36). Participants had to orally
produce the target form (imperfective continuous, imperfective habitual, perfective).
Experiment 2: In an online speeded grammaticality judgement task, which has been
employed successfully with similar groups of participants [2], 96 participants were
recruited: 32 HSs-Germany, 24 HSs- US, and 40 NSs. They had to make a grammaticality
judgement under a response deadline (2,000 milliseconds) in a 2x2 within-subjects
(GrammaticalityxAspect) design, where half of the imperfective items denoted a habitual
interpretation and the rest half a continuous interpretation. Results: In Experiment 1, HSs-
US were significantly less accurate (Figure 1) across all three conditions. In Experiment 2,
HSs were overall below chance levels in both ungrammatical conditions (Figure 2).
However, HSs-Germany performed similarly to NSs (as in Experiment 1) in all grammatical
conditions (and no difference between perfective-imperfective). HSs-US performed less
accurately a) in the grammatical perfective condition (significantly) and in the grammatical
imperfective condition (marginally), and b) in both the habitual and continuous
interpretation of imperfective (Figure 3) compared to both NSs and HSs-Germany (as in
Experiment 1). The response time analysis also revealed a processing penalty in all
vulnerable (in accuracy) conditions. Previous bilingual education was also a reliable
predictor in both production and comprehension. Discussion: The current findings do not
support cross-linguistic influence of verbal aspect in adult Greek HSs. Crucially, HSs-
Germany (even those without/with low education in Greek) pattern like NSs in most of the
conditions, although their dominant language does not encode aspect morphologically.
The results also fail to find an overall advantage towards the perfective form (+marked
morphologically). Furthermore, both tasks reflect that, numerically (not statistically),
habitual is more accurate than continuous. This may be related to the optionality in the use
of Greek perfective vs. continuous, when an event can be seen either in its unfolding
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duration (with continuous imperfective) or as complete (with perfective) [3]. On the other
hand, habitual is not involved in such optionality. Thus, we argue that Greek verbal aspect
of HSs in the US is vulnerable. This is in line with Russian verbal aspect of HSs in the US [4].
However, Greek HSs-US performed at chance only in ungrammatical conditions. In
grammatical ones as well as in production, they do (still) retain aspectual distinctions
(above chance), although to a much lower extent compared to HSs-Germany (and NSs).
When inaccurate, the overgeneralizing form varies [4, 5, 6], perhaps because of certain
idiosyncratic properties of the verbs [4].
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Figure 1. Accuracy in Experiment 1 Figure 2 Accuracy in Experlment 2 Figure 3. Imperfective Experiment 2

Bilingualism effects on the social and affective responses
of children with Autism Spectrum Disorder:
Evidence from a virtual game of social exclusion
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1University of Thessaly, 2 University of Cambridge
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Children with Autism Spectrum Disorder (ASD) have impairments in social and
communication skills (American Psychiatric Association, 2013). Such deficit has been
reported to bring difficulty with children’s attending to social stimuli, as well as with
understanding the meaning of social cues in interactive contexts (Mundy & Newell, 2007).
On the other hand, recent studies have shown bilingualism to compensate for a number of
autism-related weaknesses in several aspects of cognition, including the construction of
coherent narrative schemas, global processing (Baldimtsi et al., 2016), and set-shifting skills
(Gonzalez-Barrero & Nadig, 2017), yet, our knowledge of bilingualism effects on ASD
children’s social and affective functioning remains limited. The current study aims at filling
this gap by investigating 50 bilingual and 50 monolingual ASD children’s (along with age-
matched typically-developing (TD) monolingual and bilingual children’s) social cognition
performance in a virtual Cyberball game (Williams et al., 2000) that has been designed to
assess social cognitive appraisals of exclusion/ostracism. During the Cyberball task, the
participant views an avatar that is either included (inclusion condition) or ostracized
(exclusion condition) by three other avatars controlled by the experimenter. To assess
social responding, the Needs Thread Scale (namely, belonging, self-esteem, meaningful
existence, control), as well as participants’ self-reports of Mood (i.e. feeling good, bad,
friendly, hostile, angry, pleased, happy, sad) on a rating scale of 1 ‘not at all’ to 5 ‘very
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strong’ were used after playing Cyberball. According to the results in the inclusion
condition, the self-reported Need threat did not differ across the four groups, except for
bilingual children with ASD who experienced less threat, compared to their monolingual
peers with ASD, on the control need scale (p=.005). In the exclusion condition, monolingual
children with ASD reported significantly greater threat than the rest of the groups across
all four Needs (p<.04). Inclusion and ostracism appeared to modulate overall Mood in TD
monolingual and bilingual children, as well as in bilingual children with ASD, with the three
groups reporting reduced and elevated levels of distress in the inclusion and the exclusion
condition, respectively. On the other hand, monolingual children with ASD failed to
interpret appropriately their emotional state, reporting elevated levels of both distressful
and non-distressful emotions in both inclusion and exclusion (p<.03). The overall results
indicate that bilingualism has a positive impact on ASD children’s social responsiveness and
understanding of affective content found in emotion words.
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Code switching in heritage speakers of an endangered language:
The case of Vlach Aromanian speakers in Greece
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The study examines the profile of bilingual speakers of a heritage language, a variety of
Vlach Aromanian (VA) spoken in Northwest Greece who are also speakers of Standard
Modern Greek (SMG), along with their language practices in spontaneous speech
production. VA is a morphologically rich language with earlier studies in other varieties of
VA (Katsanis & Dinas, 1990; Campos, 2005) reporting that nominal endings are inflected for
phi-features, case and definiteness with the definite article appearing enclitic to the noun.
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Attributive adjectives are also inflected for phi-features and case, and usually follow the
head noun while the definite article is reduplicated enclitically on the adjective (see 1):

(1) Ome-Ilu bun-lu
ma n—the SIGN-MASC-NOM

‘The good man’

good—the SING-MASC-NOM

Crucially, VA is in danger of disappearing with the state of endangerment varying from
definitely to severely endangered depending on the variety (e.g. Atlas of Europe’s
endangered languages). This study examines a variety of VA in Greece that has never been
investigated before. A background questionnaire examining language practices across the
life span was employed in order to profile our speakers. It included questions on age of
onset (AoO) of exposure to both languages, home language practices, current language use
and literacy in SMG, since VA is a spoken language only. Our bilingual speakers (N=60) are
grouped as follows: (a) sequential bilinguals who were exposed first to VA (L1) then to SMG
(L2) with AoO to the L2 at the pre-school or school age, (b) simultaneous bilinguals of VA
and SMG with exposure from birth (2L1s) and (c) sequential bilinguals who were exposed
first to SMG (L1) and then to VA (L2) with an AoO at the pre-school age. Heritage language
ability and code alternation practices (Fairchild & Van Hell, 2017; MacSwan & McAlister,
2010) were investigated by means of spontaneous production speech in VA via six 30-
minute dialogues between speakers within each group. Code-switching is found to be
significantly more frequent in groups (b) and (c) than in group (a). Additionally, all groups
adopt a practice of integration of morphosyntactic features of VA on SMG bases,
irrespective of the existence of a VA word (example 2) with groups (b) and (c) adopting this
strategy significantly more frequently.

(2) epistat-lu,
caretaker-the
‘The caretaker’

SIGN-MASC-NOM

Finally, the production of more complex language at the level of macro-structure (i.e.
embedding) by groups (b) and (c) compared to group (a) is discussed as an effect of literacy
in Greek, which also shows a cross-linguistic transfer of literacy skills in bilingual
populations (Roberts, 1994).
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The present study investigates the metacognitive awareness and frequency of use of
reading strategies for academic material as reported by Greek English for Academic
Purposes (EAP) students in the University of Macedonia. It also explores the relationship
between reading strategy use, reading comprehension performance and overall academic
performance as measured in CEFR levels of linguistic competence. Finally, the study
examines the relationship between strategy use and gender. 381 second and fourth
semester university students fairly equally distributed in relation to gender participated in
the study.

The self-report instrument used in the study for the measurement of metacognitive
awareness and reading strategy use was the SORS (Survey of Reading Strategies; Mokhtari
& Sheorey, 2002), originally adapted for ESL and EFL high school and university students
handling academic texts from the Metacognitive Awareness of Reading Strategies
Inventory (Mokhtari & Reichard, 2002) and translated into Greek. Three strategy categories
are identified in the SORS: Global Reading Strategies, Problem-Solving Strategies, and
Support Reading Strategies. The reliability of the instrument was checked with the
Cronbach a test of internal consistency. Students’ comprehension performance and overall
academic performance was measured with the TOEFL ITP test.

Results indicate that problem solving strategies are used more frequently by Greek
university students, followed by global strategies while support strategies are used least
frequently. Regarding the relationship between reading strategy use and reading
comprehension performance, statistically significant differences were found between the
different language level students, indicating that support strategies decline as students’
level of competence increases while problem-solving strategies are used more frequently
by B2 level students in comparison to B1 ones. Regarding the relationship between reading
strategy use and overall academic performance, it was found that C1 level students differ
significantly from B1 and B2 level students in their frequency of reading strategy use in all
reading strategy categories. Additionally, C1 level students differ from B2 level ones in the
global strategy category. Finally, significant differences in strategy use by gender were
identified as female participants tended to use more problem-solving and support
strategies in relation to male participants.
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English (non)-finiteness: Morphology and syntax
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L Goal: English has a very limited set of morphological distinctions in its verbal system.
Take for example the verb open: the form open can be construed as finite (1a) or non-finite
(1b); opened can be construed as finite (2a) (past tense), or non-finite (2b) (participle):

(2) a. lopen the door b. |want to open the door
) a. |opened the door b. Ihave opened the door

The form open can also be the imperative (Open the door!), or the subjunctive (/ request
the he open the door). Accordingly, the form opened can also correspond to the passive
participle (The door was opened) or a verbal adjective (an opened box). English then seems
to exhibit a very high degree of syncretism (Pinker, 1999).

The present paper argues that a) the form open is the bare stem throughout, which can
be further inflected by -ed, and b) the +/-finite specification is defined syntactically. While
the bare stem is unmarked, the -ed form is marked for perfective aspect.

2 Empirical evidence: According to Eide (2016) the open — opened distinction is one
between [—past] and [+past] respectively. The [—past] specification gives rise to the present
and the infinitive, while the [+past] yields the preterite and the participle. Eide’s analysis
has the advantage of unifying different functions under the same form, thus eliminating
homophony. At the same time, a problem arises with respect to the -ed form embedded
under different auxiliaries, that is have (perfect tense) and be (passive voice), as in (3):

(3) a. | have opened the door b. The door is/was/has been opened.

What (3a) shares with the past tense in (2a) is reference to the past (I opened the door — |
have opened the door). However, this is not always the case in the passive construction. As
(3b) shows, the past tense specification is a property of (or in combination with) the
auxiliary.

On the basis of these (and more) examples it is argued that the -ed form is not specified
for past, but for perfective aspect. Differences between the two structures in (3) will be
shown to follow from the properties of the selecting auxiliary (see also Collins, 2005;
Stowell, 2008). More precisely, have is a transitive verb, not affecting the argument
structure of the embedded participle (which retains its transitivity), while be is an
unaccusative and affects the argument structure of the participle (elimination of its
external argument, promotion of the internal argument) (see Manzini & Savoia, 2007,
2011).

Regarding the bare stem, it is argued that its characterization as +/-finite also depends
on the syntactic context. In a matrix clause, finiteness is derived by the projection of the
subject. In other contexts, it is construed as non-finite when embedded under to, as in
(1b), or directly under a modal (I should/could/must open the door). In the latter case, the
two verbs form a single event and share their argument structure. The lack of any tense (or
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aspect) specification also accounts for the fact that these forms can receive a modal
(imperative or exclamative) reading in a matrix context:

(4) a. Open the door! b. Me open the door?! Never!

This distribution has further implications for the role of the subject and its realization (null
or overt in accusative in (4a) and (4b) respectively).

3. Extensions: The above account extends to one more verbal form, namely the -ing in (5):
(5) a. Johnis opening the door b. John’s opening the door/of the door.

The -ing form is characterized as a (present) participle in (5a) but as a gerund in (5b).
Reuland (1983) unifies all uses, arguing that -ing is finite (Arg) inflection, while Lee (1987)
takes -ing to be nominal (as in participles). Based on these approaches, it will be argued
that there is indeed a single -ing (nominal) whose different functions are also determined
syntactically, affecting the realization of its subject as well as of its object (as is also the
case with the -ed form in (3)).
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Enhancing EFL learners’ speaking skills
through video-based activities on Edmodo
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The English Language has long been an integral part of the Greek public and private
education. This is clearly depicted by the fact that the last years TEFL starts from the early
years of children’s education. The skills that young learners are called on to develop are
reading, listening, speaking and writing; not all skills are given the same importance,
though. More specifically, speaking is still taught by the book and is mainly teacher-
oriented with students parroting fixed dialogues rather than expressing themselves. This is
so because teachers continue to approach this skill in an obsolete way, despite their
willingness to familiarize learners with English as early as possible. Consequently, speaking
seems to be neglected and this may be due to the fact that learners are not tested in this
skill until they sit for a certification exam. The classroom of the 21st century, though, has
given a new dimension to teaching as it places students at the center of the learning
process through collaborative tasks that sharpen their interest and develop their
autonomy.

New technologies, and especially Web 2.0 tools, play also a great role in developing 21st
century skills, as they enable teachers to use them as support materials in the teaching
process. As a result, they motivate learners and make teaching more exciting, helping
teachers disengage from outdated models of learning. This shift from traditional to modern
teaching results in teachers’ professional development, as Web 2.0 tools prove to be a
means of creating and sharing knowledge. An educational platform which can serve as a
meaningful community of practice among teachers is Edmodo and its choice is not
accidental; its capabilities enable teachers not only to upload and view material, but also to
communicate through posts or chat groups, contributing in this way to knowledge
construction and online learning. Video, on the other hand, is the main support material on
which the researcher was based in order to create three innovative lesson plans for each
level (A1-C2) according to Common European Framework for Languages Reference.

Therefore, the aim of the researcher is divided into two principal axes. The first one is to
share the video-based material designed to colleagues from all over the world so as to
introduce them to new approaches in teaching speaking, as well as motivate them to
create their own lesson plans in the future. The second one is to familiarize them with
Edmodo and show them how this platform can turn into an online community of practice.
These two axes constitute the general purpose of this paper which is to make both parts
included in the teaching process think outside the box and enjoy the speaking section.
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Measuring foreign language learning aptitude
of intellectually gifted students
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Foreign language learning aptitude predicts the rate at which a person may successfully
master a foreign language (Carroll, 1973). Despite research on young learners’ aptitude
(Alexiou, 2005) and gifted university students (Dai & Renzulli, 2008; Feldhusen & Moon,
1992), as yet no studies have included school aged gifted students. The aim of the current
study is to assess the level of foreign language learning aptitude of intellectually high
ability students through the use of a devised test. 120 students (50 males, 70 females),
aged between 12 and 17 years old, attending Centre for Talented Youth (CTY) Greece
participated in this study. CTY Greece is attended by highly able and motivated students
from second to eleventh grade, offering three — week summer courses. CTY students are
regarded as intellectually gifted, based on scores from two tests developed and scored by
the Johns Hopkins University Center for Talented Youth: The School and College Ability
Test (SCAT) and the Spatial Test Battery (STB) which measure verbal, quantitative and
visual-spatial reasoning respectively.

The participants were administered the test consisting of five parts, each measuring
specific cognitive skills related to foreign language learning aptitude. Specifically, the test
measures memory abilities associated with word and meaning relationships, rote memory
and recognition, analogy, and understanding of a wide range of syntactic structures. An EFL
vocabulary size test-X-Lex (Meara, Milton, & Lorenzo-Dus, 2003) was also administered in
order to categorise students into levels of proficiency.

The test was computer based and lasted approximately 20 to 25 minutes. The reliability
analysis indicated that all instruments of measurement were reliable (o = .87). Results
show that gifted students who obtained high scores in the EFL vocabulary size tests also
performed very well in the cognitive tasks, indicating medium to high language aptitude
profiles. Gender differences also emerged from these results. Findings of the current study
may offer important insights to English language teachers; therefore, implications for
educational practices will be discussed.
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Creating teaching material based on “Peppa the Pig” TV Series:
A corpus study
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In the field of language teaching and education, corpora provide examples, which are the
basis for materials used to exemplify the language, aiming to produce learners who are
able to communicate effectively and competently (O'Keeffe, McCarthy, & Carter, 2007).
They do so by providing encouraging acquisition of the target features; thus learners
engage in actual language use and in a variety of registers, which leads to more targeted
learning (Bennet, 2010).

Syllabi designed with corpora assist teachers in identifying their students’ needs about
language, while engaging them in actual language use (Bennett, 2010). Thus, the students’
motivation and the learning effect are increased (Johansson, 2010). Teaching through
corpora additionally offers opportunities to develop autonomous learning strategies and
raises the learners’ language consciousness (Bernardini, 2002). Alexiou’s (2018) study
offered a corpus based linguistic analysis of the vocabulary in “Peppa the Pig” episodes,
suggesting that the language used is repetitive and to a great extent highly frequent.

The aim of this study was to create teaching materials based on “Peppa the Pig” TV
Series, by analyzing the subtitles of 17 episodes, selected based on the exploitability of the
language, as well as to introduce an alternative to traditional teaching practices. Corpus
analysis was carried out using AntConc4 (Anthony, 2005). Eight learner-centered lesson
plans were created to teach the target vocabulary through the use of concordance lines at
low level classes (Pre Al). The corpus created was exploitable from the perspective of
grammar, vocabulary and values. Teaching observations revealed that learners were fully
engaged and they enjoyed the lesson. Therefore, implications about using corpora in the
classroom and creating corpora based teaching materials will be discussed.
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Procedural and declarative knowledge:
Their relevance for theory and practice in SLA
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There are different views on the relationship between declarative and procedural
knowledge, in particular the possibility of using declarative knowledge in second language
teaching and research. Some scholars claim that declarative knowledge (explicit teaching
of rules) leads to procedural knowledge (e.g., Anderson, 1983; DeKeyser, 1995, 1997,
Johnson, 1996). Others suggest that there is no relation between the two (Paradis, 2004),
or that there is only “a weak interface between procedural and declarative knowledge”
(Pienemann, 2015, p. 137). Findings that L2 grammars can develop without explicit rules
(e.g., Klein & Perdue, 1992; Meisel, Clahsen, & Pienemann, 1981) support the latter
suggestion. In this study (Son, 2018), | investigated the issues concerning the different
types of knowledge and the kind of results achieved with the explicit teaching of rules on
the one hand and a communicative orientation of language teaching (COLT) (Spada &
Frohlich, 1995) on the other hand by studying a number of Grade 5 English lessons in a
number of Swedish and Vietnamese primary school classrooms. The preferred answer to
this question would lead to different methods not only in research but also in language
teaching with two main methods in the classroom worldwide: Communicative Language
Teaching, and Focus on Form(s). Results show that most of the Swedish learners were able
to produce third person singular -s, (grammatical knowledge) but could not describe the
rule (cf. Malmberg et al., 2000; Kallkvist & Petersson, 2006). The opposite result was found
among the Vietnamese learners, who were often able to give the rule but did not produce
3-sg-s. Thus, no correlation was found between procedural and declarative knowledge, in
line with what has been suggested in earlier research (R. Ellis, 2008; Macrory & Stone,
2000; Seliger, 1979). This has implications for language teaching, and the results of this
research may contribute to a better understanding of the L2 acquisition of grammar.
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Does out-of-school learning have any impact on young
language learners’ linguistic knowledge and lexical repertoire?

Vi Son & Joost Van de Weijer
Lund University
vi_thanh.son@Iling.lu.se, joost.van de weijer@ling.lu.se

The out-of-school exposure to a foreign language has been found to enhance the
development of lexical and grammatical knowledge of that language (e.g., Kuppens, 2010;
Lindgren & Muiioz, 2013; Rohde, 2010; Sundqvist, 2009, 2011). In this study (Son, 2018),
we investigated whether out-of-school exposure to English as a foreign language has an
impact on the learning outcomes in a group of 44 Vietnamese children (grade 5, 11-12
years old) (with a comparison group of 33 Swedish children).

A demographic questionnaire (inspired by Dornyei, 2003) and a test of the children's
procedural and declarative knowledge of English third person singular -s were distributed
to the children. The results show that the out-of-school exposure was significantly
correlated with the Vietnamese learners’ lexical repertoire, but not with their procedural
and declarative knowledge. The implications on second language learning and teaching will
be discussed.
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MAwookd uBpidla otov PaAkaviko Xwpo

Nataliya Sotirova-Milcheva
South-west University “Neofit Rilski” — Blagoevgrad
natalia.sotirova@abv.bg

MoAAEG elvat oL eAANVIKEG aveleg AEEELG TTOU EUMAOUTI(OUV TIG AAAEG BAAKAVIKEG YAWOOEG
Kal €vioxUouv TNV eKPpaoTik Toug Suvaun. ldlaitepo evlladpépov mapouotalel n
napaywykn €EEALEN Toug. 'Yotepa amod tn ¢wvoloyLkn Kal Tn LopdOoAoyLK TIPOCAPHOYH
TOUG TOAAG amo ta eAAnVIKA Sddvela cuvexilouv TNV MOPELO TOUG KL CUUUETEXOUV OF
nepaltépw Sladlkaoieg mapaywyng kot cuvBeong. Etol MOAAEG amd QUTEG TIG AEEELg
oXNUATL{oUV yUpw TOUG LEYAAOUC KUKAOUG OOy WYWV Kol CUVOETWV.

H npoooxn edw Ba eotiootel 0TNV AvOAUTIKY TTapouciacn EMAEYUEVWY LETOVOUATIKWY
KOl METOPNHMOTIKWY OUCLOOTIKWY HE KOWEG PBAOCEL €AANVIKNG TPOEAEUONC OE TPELG
BaAkaviké¢ yAwooe¢ - tnv aAPavikr, T BOUAyaplK KoL TN POUMAVIKA. Adyw TOu
xapaktnpa toug (uBpldikol oxnuatiopol Tou amoteAoUV OuVOUOOUO EAANVIKWV Kol
YNYEVWV oTolxeiwv) ta mapaywya séetalovral o o afovec: 1) Slaxpovika doov adopd
TNV ETUHOAOYLKN TIPOEAEUON TNG BAONG KAl 2) CUYXPOVLKA WG TIPOC TA YNYEVH TIAPOYWYLKA
smuonuara.

H avakoilvwon autr anoteAel HEPOG ULag EUPUTEPNG LEAETNG, OKOTIOC TNE Omolag eivat
va avadeifel tov Babuo mapaywylkotnTag TwWV MANPWE EVIAYUEVWY EAANVIKWV Saveiwv
OTLG €V AOYW BAAKAVIKEC YAWOOEG LECW ATIEIKOVIONG KOL AVAAUGNG TWV TTAPAYWYWV TOUG.

H ocuAAoyn uAlkoU PBaciletal 0TOUC TUMIWIEVOUG TOHOUG Tou ETupoAoyikoU Ag€lkol g
BouAyapikng Mwoooag (BEP), kaBwg Kal o€ PEANETEG TTOU ETMLKEVIPWVOVTAL OTO BEua Twv
eMNVIKwV daveiwv oTLC EMIUEPOUC BAAKAVIKEC YAWOOEC.

H cuppeToxn TwWV MPOCUPUOCUEVWY SAVELWV pPNUATWYVY amod tnv EAANVIKH YAWooo oTnv
Stadkaoia oxnUATopou AEEewv TwV AWV BaAKAVIKWY YAWOOowV amoTteAel amodelén ya
Vv TANRpn adopoiwon Toug Kot CUUPBAAAEL OTn YAWOOLKN avovéwon OnNULOUPYWVTOG
onUAcloAOyIKEC Oladopéc oe TOAAEG MAEUPEG NG KaBnuepwvig lwng. Ta mapdaywya
OUOCLOOTIKA LE KOLWVEG BAoeLg EAANVLKAG TIPOEAELONG AVIKOUV O€ SLAPOPEC KATNYOPLEC KaL
QTOTEAOUV HOVO €va UIKPO HEPOC TOU AEKTLKOU ekdpacTikol TAoOUTOU Tou ddnoav ot
EANVIKEC Ae€LIKEC LOVASEG OTLG YAWOOECG AUTEG.
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Linguistic complexity and language change:
Evidence from the diachrony of English

Vassilis Symeonidis
National and Kapodistrian University of Athens
vasilis.simeonidis1992 @gmail.com

Linguistic complexity has ignited strong disagreements among scholars and its
measurement certainly constitutes an intricate task. In this study we examine diachronic
complexity change by focusing on the grammaticalization paths of the extensively studied
gonna, gotta and wanna constructions of Modern English in the period 1810-2000
(Traugott & Konig, 1991 i.a.) and we distinguish between two types of complexity. The first
is structural (static) complexity that is defined as the ratio between form and meaning
parts of a construction and is calculated using a metric system proposed by Piperski (2014).
The second is dynamic complexity and is defined as structural complexity divided by the
entrenchment degree of a construction per time. Entrenchment degree is taken to be
proportionate to type frequency -given that type frequency contributes to productivity
(Bybee & Thompson, 1997) and higher productivity leads to higher entrenchment
(Langacker, 2008). For the estimation of frequencies, a corpus-based study is conducted
using CoHA.

On the basis of the results of this study, we argue that grammars do not necessarily
tend to simplification (Trudgill, 2011) or complexification (McWhorter, 2001)
diachronically. They appear to evolve in cycles, whose beginning and end points are
determined by a process of creation of new grammatical forms out of older ones (e.g.
gonna from going to) that have already become more entrenched. New grammatical
formants are structurally complex at the time of their emergence, as form-meaning ratios
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increase at the initial stages of grammaticalization (e.g. in the case of going to: go, -ing and
to all mark the category Future), but their processing becomes gradually simpler as they
gain in productivity and entrenchment. Moreover, we argue that the rate in which
productivity increases is not random but follows a well-known statistical distribution: the
logistic distribution, often called Piotrowski's law (Altmann, 1983). Thus, dynamic
complexity —defined as inversely proportionate to entrenchment- must follow an inverse
logistic distribution. That is: high in the beginning and then decreases exponentially until
approaching a limit -a schema corresponding to the well-known sigmoid curve, observed in
numerous examples of language change. The logistic curve proves to be a good fit for our
data.
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Interrogative C heads crosslinguistically:
Towards a uniform analysis of support strategies
in interrogative clauses

Maria Tenizi
University of Cyprus
tenizi.maria@ucy.ac.cy

Cartographic proposals have linked the role and syntactic function of overt C heads in
interrogatives to a structured CP layer which hosts specific functional heads, disregarding
additional ones (Pollock, 1989; Rizzi, 1997; Cinque, 1999). However, A'-movement in
languages, within and outside Romance, displays further functional, or rather “support”, C
heads which are required crosslinguistically. This contradicts the idea of the perfectly
structured CP layer and assumes a greater gamut of variation in the left periphery. The
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present research proposal evaluates the syntactic properties of overt interrogative C heads
crosslinguistically.

This work focuses on the definition of the properties of overt interrogative C heads in
genetically distant varieties and presents them both as systematic and tied to a precise
syntactic need. This analysis is established by looking at the cases of support strategies in
English, Monnese, and Yiddish, among others. To wit, do-support in English, fa-support in
Monnese (Beninca & Poletto, 2004), as well as tsi-support in Yiddish (Diesing, 1990, 2005)
provide the means for this analysis to be established. Their different, yet common,
linguistic background may yield the answer to the questioning of the CP layer.

Even though C head variation has been extensively discussed, studies have failed to
provide a universal analysis of C heads in interrogatives due to the focus of current
theories on empirical phenomena in varieties which share a genetic relationship; mainly
Romance. As a result, theories in line with cartographic proposals are incapable to provide
a concrete explanation of support C heads in varieties outside Romance. What the present
work proposes is that the CP layer constitutes a richer area which accommodates a
separate structural portion for support elements, and even others, which can coexist with
topic and foci elements, among others.
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Children’s understanding of Not...OR, AND, Neither...NOR

Vina Tsakali & Marina Mastrokosta
University of Crete
vtsakali@gmail.com, marinamastrl3@hotmail.com

Background: Previous research on the development of the logical operators OR and AND
has revealed that the understanding of the disjunctive operator OR deviates from the
target language at an early developmental stage, while the comprehension of the
conjunctive operator AND does not display any significant difference to the adult command
of it. The observed deviation regarding OR has been to a certain extent attributed to
children’s strict semantic computation, ignoring pragmatic principles that give rise to the
adultlike exclusive inference of OR, which requires access to scalar implicatures. Within this
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tradition, it has been shown that children’s interpretation of OR in Downward Entailing (DE)
environments, i.e. in contexts in which the exclusive inference does not arise, is
comparable to adults’ performance (e.g. Paris, 1973; Braine & Rumain, 1981; Noveck,
2001; Gualmini et al., 2001; Chierchia et al., 2004; Singh et al., 2015 a.o.).

The study: In the current study we focus on a potential correlation in the development of
the two operators (in the spirit of Tsakali, 2019) and we extend the investigation of
children’s understanding of disjunction in correlation to conjunction by including both
simple and complex forms of disjunction under the scope of the negation as in (2) and (3)
(cf. Paris, 1973):

(1) Toagorikrataipagotokebanana.—= CONDITION 1:SIMPLE CONJUNCTION [A"B]
‘The boy is holding an ice-cream and a banana’

(2) Toagoridenkrataiute pagoto ute banana. = CONDITION 2:NEITHER...NOR [~(A"B)]
‘The boy is holding neither an ice-cream nor a banana’

(3) Toagoriden kratai pagoto i banana. —=> CONDITION 3: DE_OR<NEG [(~A"B),(A"~B),
(~A™B)]

(4) ‘The boy is not holding an ice-cream or a banana’

Example (3) is a DE environment allowing OR to be interpreted inclusively, i.e. being true in
all three cases in which: a) the boy is holding only an ice-cream, b) the boy is holding only a
banana, and/or c) the boy is holding none of the two. We contrast (3) to (2) since the latter
is only true when ‘the boy is holding neither a banana nor an ice cream’, i.e. it has the truth
value of a negated conjunction and we furthermore contrast (2) to (1) since the
understanding of CONDITION 2 presupposes the development of CONDITION 1. Our main
attempt is to investigate whether the obligatoriness of the inference in (2) would play a
role in the acquisition of the exclusive interpretation and to establish whether previous
findings regarding the understanding of neither...nor (Paris, 1973) would be replicated in
other languages.

Methodology & Findings: We used a picture matching task (in the spirit of Chierchia et al.,
2004; Singh et al., 2015 and Tieu et al., 2015 a. 0.) in which children had to select which
picture depicts what the puppet was guessing about what happened. Prior to this task,
children were also asked to describe each picture and they were also tested for their
comprehension on Negation. Participants who produced more than one error on the
negation task were excluded. Preliminary results from 15 Greek monolingual children
(mean age 6;5) show that children perform highly on all three conditions; CONDITION 1
showed a 90% rate of correct responses; similarly, CONDITION 2 exhibited a correct rate of
90% and CONDITION 3 displayed a rate of 87.5% correct answers. Adults’ performance was
100%, 100% and 97.5% correct for each of the three conditions respectively. However,
despite the difference being relatively small between the two groups (i.e. children and
adults), one-way-ANOVA statistical analysis revealed a significant difference between
them for CONDITION 1 and CONDITION 2, i.e. for AND and negated AND. This finding is
not surprising if we think that the meaning of (2) comprises the meaning of (1) and it shed
further light on the development of conjunction and how AND may affect the
development of exclusive interpretation of OR. Lastly, our findings do not corroborate
previous results regarding the neither ... nor condition (Paris, 1973) according to which
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children’s correct responses were not higher than45%.
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Investigating the use of the French article system
in FFL written production:
A learner corpus study

Olympia Tsaknaki
Aristotle University of Thessaloniki
otsaknaki@gmail.com

The present study dwells on the French Determiner System and, specifically, on the use of
definite, indefinite and partitive articles of the French language by Greek-speaking
users/learners. It is based on a learner corpus which allows qualitative and quantitative
empirical investigations. Articles in French have posed several theoretical problems and,
many decades ago, started to attract the scientific interest of linguists and grammarians
who were willing to give definite answers on their functions and complexity (Dubois, 1965;
Grevisse, 1993; Gross, 1977; Guillaume, 1919; Kleiber, 1983, 1990; Martinet, 1979; Salkoff
1973). Additionally, comparative studies or studies in the domain of FFL demonstrate their
importance.

The overt presence of a determiner system in Greek may facilitate the use of the French
article system, nevertheless, differences in both systems may affect the appropriate use.
The aim of the study is to explore: (i) the errors produced by the FFL learners in activities of
written production due to the inaccurate use of articles and (ii) whether there are
differences regarding the type and frequency of errors generated by basic, independent
and proficient users, according to the scale of Common Reference Levels (Council of
Europe, 2001, 2018), in written compositions.

Our study is based on a learner corpus composed of writing data. Written composition
activities produced by candidates who participated in national foreign language
examinations (Kratiko Pistopiitiko Glossomathias (KPG) in French, have been collected in a
corpus, enriched in an ongoing basis, which maintains a balance in the representation of
proficiency levels (A1-C2) certified, types of writing tasks, types of texts candidates are
asked to produce, and communicative contexts to which they are asked to respond using
the foreign language. Greek is the common language of all test takers. It is worth noting
that the candidates taking the KPG exams differ in their age group, literacy level and the
way they choose to prepare for the exams. They also come from different regions and
educational environments.

The findings of the study can provide help to language instructors and learners of FFL,
curriculum designers, course designers and authors of novel teaching material adapted to
the specific needs of learners whose first language is Greek but also conclusions that may
be generalized to other foreign language learners’ groups in benefit of the development of
language competences.
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Comprehension skills and bilingualism effects in children with
Developmental Language Disorder and Autism Spectrum Disorder

lanthi M. Tsimpli*, Eleni Peristeri’ & Alexandra Prentza®
YUniversity of Cambridge, University of Thessaly, >University of loannina
imt20@cam.ac.uk, eperiste@enl.auth.qgr, aprentza@uoi.gr

Language comprehension requires the integration of linguistic information with contextual
and background world knowledge. Factors such as word frequencies and local semantic
associations, but also top-down expectations generated from prior semantic, syntactic, and
pragmatic context enable the comprehender to inferentially derive a coherent
interpretation of the input. Studies on the comprehension skills of typically-developing
(TD) monolingual children illuminate complex relationships between narrow language
components, i.e. phonological awareness, vocabulary and syntactic skills, as well as
inferential mechanisms underlying the derivation of coherent meanings in reading
comprehension (Kim, 2016). The present study addresses the contribution of language to
the comprehension ability of monolingual and bilingual children with Developmental
Language Disorder (DSD) and Autism Spectrum Disorder (ASD) who display fundamental
deficits in morpho-syntax and pragmatics, respectively (Leonard, 1998; Happé & Frith,
2006). Eighty 11-year-old, Albanian-Greek bilingual children with DLD and ASD, eighty age-
matched monolingual children with DLD and ASD and an equal number of age-matched TD
Greek monolingual and Albanian-Greek bilingual children were tested on reading and
listening comprehension tasks. The reading comprehension test (Test of Reading
Performance in Greek; Sideridis & Padeliadu, 2000) includes four expository texts in order
of ascending difficulty regarding subject matter, vocabulary level, grammatical and
syntactic complexity. Comprehension questions target textually explicit, textually implicit
and scriptually implicit comprehension skills. The listening comprehension test (Cain &
Oakhill, 1999; adapted in Greek by Chrysohoou, 2007) includes 4 passages of ascending
difficulty and measures children’s memory of explicit facts, inferencing of implicit
information, interpretation of non-literal expressions and comprehension monitoring for

98


http://dx.doi.org/10.3406/lfr.1983.5158
mailto:imt20@cam.ac.uk
mailto:eperiste@enl.auth.gr
mailto:aprentza@uoi.gr

inconsistencies. Children were also assessed on language ability and non-verbal
intelligence. Results show that both reading and listening comprehension were
differentially affected across monolingual and bilingual children with DLD and ASD.
Monolingual children with ASD performed considerably worse than both monolingual and
bilingual children with DLD in questions that tapped onto inferencing skills, while bilingual
children with ASD outperformed their monolingual peers with ASD. The bilingualism effect
was less robust for children with DLD whose performance differed from monolingual
children with DLD only in texts of low morphosyntactic complexity. We consider the role of
language ability and non-verbal intelligence in order to highlight the comprehension
differences between the groups as an effect of their partly distinct language and cognitive
profile.
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On the washback effects of national, high-stakes examinations:
A longitudinal case study from Greece
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This paper examines the types of language testing and assessment adopted by the annual
national examinations for the purposes of university entrance in Greece. The study seeks
to tease apart the reasons behind student underachievement in the language tests. To this
effect, we adopt a mixed methods approach combining:

(a) Document analysis of national curricula and examination papers from 2000 to date.
The purpose of the analysis is twofold: to assess the tests themselves in terms of
consistency, clarity of objectives and validity and to assess whether the stated curricular
objectives of cultivating genre/critical literacy and style and register awareness (MoE,
2011) are borne out in the textbooks and the examination papers. We explore the reasons
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for potential mismatches via a critical discourse analytic approach to ideological aspects of
language and literacy learning in the Greek context.

(b) An analysis of 161 practice test papers by 12 focal students, produced during their
final year at school. The analysis aims to gauge improvement in terms of language skills
over that period by analyzing systematically sentence and text length, text structure,
coherence and cohesion, genre and register appropriateness, content, grammar, lexis and
spelling; these are explored with text analysis tools (e.g., the D- formula; Mc Kee, Malvern
& Richards, 2000), and also qualitatively through ratings by experienced assessors.

The results from the document analysis suggest that the assessment criteria produced
by the Ministry of Education are at best vague and generic (e.g., contextual, stylistic and
lexical appropriateness, relevance of content, grammatical correctness). As evidenced by
the content and form of the test items, the criteria implicitly adopted for assessment
actually target the ‘correct’ production of pseudo-genres with specific content and
ideological agenda; a single, ‘formal’ register is expected (indexed by the use of archaic
morphology, subordination in the syntax, formal fixed expressions and vocabulary) and
emphasis is placed on the ‘correct’ production of paragraph structure. The data suggest a
dramatic mismatch between the curricular goals of genre / critical literacy and the
assessment criteria. Crucially, despite teaching to the test, progress in the language skills of
the students examined in this study was only random. We suggest that this is ultimately an
aspect of the washback effect (Tsagari & Cheng, 2017), as the criteria covertly
implemented for examination preparation target a very narrowly defined subset of
linguistic skills, presented out of context and taught via repetition, without honing (critical)
metalinguistic awareness.
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The effect of exposure to authentic input on the pronunciation
of Greek EFL students

Antonia Tympou & Katerina Nicolaidis
Aristotle University of Thessaloniki
antoniatimbou@gmail.com, knicol@enl.auth.qr

Introduction: Previous research has provided a variety of factors that affect the degree of
foreign accent within the L2 and the FL context such as the degree age of acquisition,
amount of L1 and L2 use, motivation and other psychosocial factors (Shumin, 2002; Piske
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et al., 2001). In particular, Flege and Mac Kay (2011) reviewed several studies and found
that the amount and quality of input can affect significantly one’s accentedness. The
present study investigates the effect of differential exposure to authentic materials with
data from Greek learners of English while aiming to add to the current knowledge on the
contribution of input to pronunciation in EFL settings. Method: A total of seventy-six
subjects (38F/ 38M, Mean age: 10.51, SD: 0.7) took part in the study separated into three
experimental and one control group. Group A participated in a weekly authentic material
enhanced lesson as an additional part of the regular school English lessons at school and
was exposed to additional after school authentic audiovisual materials in the form of
animated films. Group B participated only in the weekly authentic material enhanced
lessons at school while Group C was only exposed to additional after school authentic
audiovisual materials. Group D, the control group, attended the regular English lessons at
school. All of the participants were recorded at the beginning (T1) and at the end (T2) of a
twenty-week teaching intervention program and their speech was rated for degree of
foreign accentedness by twelve native English speakers. Results: All of the experimental
groups presented a statistically significant improvement in their accent towards the more
native-like end of the scale. Group A showed the greatest improvement, followed by
Groups C and B. Discussion: The results show that both and especially the combination of
exposure to authentic English materials during the English lesson at school and after school
contribute to the attainment of a closer to native-like pronunciation, confirming their
positive effect indicated by previous L2 bibliography (Flege & Fletcher, 1992; Flege & Liu,
2001; Moyer, 2004). Furthermore, although not statistically different, there was a
tendency for input at an informal context (Group C) to result in greater improvement
compared to input at the formal context of school (Group B), a finding that paves the way
for future research including different combinations of various types of input.
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Conjunctive wh-clauses as nominal complements

Christos Vlachos & Konstantina Balasi
University of Patras
cvlachos@upatras.gr, k.balasi@g.upatras.qr

Claim: In discussing wh-questions, Ross (n.d.) distinguishes between two types of wh-
clauses: Disjunctives (DWH) and Conjunctives (CWH). The answer to DWH is neither known
nor fixed and their denotation is a set of propositions that implicate the operator “or”.
DWH are the typical type of wh-questions discussed by Hamblin (1973) and Karttunen
(1977). On the other hand, the answer to CWH presupposes exhaustiveness, and their
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denotation is a set of propositions that implicate the operator “and”. Concentrating on
CWH and abstracting away from DWH, we provide evidence from Greek and argue that
CWH are the wh-counterparts of Adger & Quer’s (2001) yes/no Unselected Embedded
Questions (UEQ). So, the treatment of UEQ by Adger & Quer extends naturally to (Greek)
CWH: just as UEQ, CWH are a kind of nominal complement; that is, CWH are headed by a
nominal element A, which is interpreted as a generalized quantifier (GQ) and is
semantically sensitive to specific structural licensors.

Data: Under typical patterns of clausal complementation (e.g. Karttunen, 1977; Lahiri,
2002; Dayal, 2016), the predicate pistevo ‘believe’ in (1) is uninterrogative (or, anti-
rogative, for that matter), as it typically s(emantically)-selects propositions (that-clauses;
cf. (1a)) and not questions (cf. (1b)).

(1) a. Pistevo oti o Tsitsipas Ba kerdisi to kipelo
believe.1SG that the.NOM Tsitsipas will win.3SG the.ACC cup.ACC
‘I believe that Tsitsipas will win the cup.’
b. *Pistevo pjos Oa kerdisi to kipelo
believe.1SG who.NOM will win.3SG the.ACC cup.ACC
“*| believe who will win the cup.’

However, if pistevo is embedded under certain structural environments, a wh-clausal
complement becomes possible, (2) demonstrates (for reasons of space we do not provide
full glosses):

(2) a. Dhen pistepsa pja ine i kataghoghi tu Jorghu
b. Dhen 0a pistepsis pja ine i kataghoghi tu Jorghu
c. Mono i Maria pistepse pja ine i kataghoghi tu Jorghu
d. Kanenas dhen pistepse pja ine i kataghoghi tu Jorghu

In (2a), pistevo is embedded under a negative quantifier dhen (not), in (2b), under future
modality, in (2c), under the focus operator mono ‘only’ (mono), and in (2d), under the
negative polarity item kanenas ‘nobody’. In all cases, the wh-clauses have a ‘conjunctive’
reading in that there is total information over ‘George’s origin’. These structural
environments that license CHW also license UEQ.

Analysis: Extending Adger & Quer’s (2001) account of UEQ to CWH, we argue that CWH
are complements to a determiner (A) which translates to a generalized quantifier, and
whose presence is licensed when appropriate structural environments occur; hence, it is a
polarity item. Being a GQ, A along with its clausal complement (CWH) LF-raises to a
position c-commanded by the licensor in the matrix clause. Thus, the trace left behind by
the raised CWH (which is a question of type <t,t>; intensions aside) translates to a
proposition/individual of type <t> (Heim & Kratzer, 1998). This type is the right kind of
semantic complement for proposition-selecting predicates like pistevo. This analysis of
CWH also explains quite naturally an otherwise unexplained, yet crucial, observation by
Ross: the predicates that s-select CWH also s-select that-clauses. In short, CWH provide
further support to a traditional line of theorizing which has treated some instances of
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clausal complementation as instances of nominalization (e.g., Rosenbaum, 1967; Kiparsky
& Kiparsky, 1971).
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Implementing story-based instruction to develop
Greek EFL young learners’ multiple intelligences

Despoina Xefteri & Polyxeni Manoli
Hellenic Open University
dxefteri90@gmail.com, peqyma@hotmail.com

The aim of the study was to examine the impact of story-based instruction on developing
Greek EFL young learners’ multiple intelligences. The study adopts the quasi-experimental
design. In particular, 3rd grade students of two primary schools in the region of Halkidiki
participated in this study, one as a control and the other as an experimental group. The
students of the experimental group were taught to develop their multiple intelligences via
story-based instruction designed by the researchers. The students of the control group
were taught in a rather traditional framework. The study includes both qualitative and
guantitative data. Namely, the Multiple Intelligences Questionnaire was administered to
the students of both the experimental and control groups before and after the teaching
intervention to investigate if there was any change in the development of students’
multiple intelligences. Additionally, the researcher conducted semi-structured interviews
with the students of the experimental group to further explore their views on story-based
teaching. The findings of the study revealed that the interpersonal, verbal/linguistic,
logical/mathematical, kinesthetic and naturalistic intelligences were most developed in the
control and experimental students, while the musical, visual/spatial and intrapersonal
intelligences were less developed when compared to the rest before the teaching
intervention. Moreover, the results indicated that the students of the experimental group
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improved several of their intelligences after the story-based instruction, while the students
of the control group did not show any improvement. The findings of the study suggest that
EFL primary school students are expected to develop different types of intelligences and
that implementing story-based instruction can be conducive to developing students’
intelligences as long as the educators are trained to do so.

Training for CLIL with MOOC:
The case of the course of the Erasmus+ CLILprime project

loanna Ziaka, Vasileios Neofotistos & Thomas Zapounidis
3rd Experimental Primary School of Evosmos
Ziakaioanna@gmail.com, neofotbas@gmail.com, thomaszapounidis@gmail.com

MOOCs have been the latest development in the field of distance education, marking
about a decade of existence, and the latest trend in the provision of training courses. The
potential to offer training regardless of the area of residence of participants, the absence
of prerequisites in previous knowledge and the fact that they are offered free of charge,
have led many to support that MOOCs are democratizing education (Lewin, 2012). Their
popularity has attracted the attention of academics and professionals, who look at MOOCs
as a way to offer and receive, respectively, training and update skills in an area. Their
popularity lies in their flexible mode of delivery since they adjust to the modern pace of life
and make use of familiar technology.

The Erasmus+ project Promoting CLIL Implementation in Europe has delivered a MOOC
course concerning CLIL implementation in an effort to share understandings from
bibliography and expertise of the educators involved in the project with fellow
professionals. It has been the concerted effort of five European schools of different
contexts and the School of English of the Aristotle University. The course aims to provide
introductory training to pre- and in-service teachers who are interested in the CLIL
Approach and have had no training during their studies.

The structure of the course and of each module have attempted to create an
environment of collaboration and discussion among professionals, where academic
information meets practice and personal experience. Participants are presented with a
video presenting the main theoretical points of each topic and is followed by a reflection
guestion which they are asked to answer in brief posting their note on an electronic board
for other participants to see and perhaps comment on. Several of the modules include
videotaped extracts from CLIL lessons to showcase the practice of theoretical issues raised.
Each module also includes the mandatory reading of an academic paper and ends with a
quiz. The final module aims to promote personal application of knowledge acquired and
personal experience of participants as well as reflection on colleagues work and peer
assessment.

The course was offered from 1st July 2019 and ended on 26th August. 202 pre- and in-
service colleagues registered to the course and 42 received a certificate of completion.
Another 20 participants reached the last step without taking the last module that required
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the submission of a personal lesson plan and the peer assessment of two others submitted
by peers. Participants who completed the course filled in questionnaires providing
feedback on this effort.

Without considering MOOCs as a panacea in training, feedback from participants point
to the fact that MOOCs can help when innovations are introduced to the educational
system but little training is provided.
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Error analysis with the use
of the Spanish Learners’ Greek Corpus (SLGC)

Katerina Alexandri
University of the Aegean & Aristotle University of Thessaloniki
a.alexandri@aeqgean.qr

In Spain and Latin America, there is a significant number of Greek language learners as in
Greece, many Greek learners of Spanish. However, despite the two-way interest between
these two languages, to our knowledge, there are few linguistic studies to examine the two
languages together.

This paper explores the errors which appear in written productions by Spanish learners
of Modern Greek. A dynamic monolingual learner corpus (SLGC) has been constructed for
the aim of this research. The corpus consists of 314 all-levels written productions by
Spanish candidates in the Greek language certification exams organized by the ‘Center for
the Greek language’ in various exam centers in Spain and Latin America.

The theoretical framework adopted by the present research is congruent with the
principles of the interlanguage analysis on the study and interpretation of errors.

As regards methodology, the corpus is being processed with the use of adequate tools,
computational error analysis practices are followed, while tools are drawn from Corpus
and Computational Linguistics. The computational processing and quality analysis of the
learner corpus according to the theoretical framework adopted, extracts the errors, which
are then categorized according to certain criteria to be didactically used.

More specifically, the steps followed during the coding process are a) the compilation
and digitalization/transcription of texts, b) the categorization according to their level, exam
center, and genre, c) the processing of the annotation scheme, d) the manual annotation
of errors, and e) the statistical analysis.

For the annotation, we used the free software UAM Corpus Tool, which allows us to
manually annotate multiple texts using the same annotation scheme, based on the error
taxonomy we created to fulfill the needs of our research.

The SLGC project is useful to provide data on Spanish learners’ interlanguage and
contribute to linguistic research and improvement in the curriculum design of teaching
Greek as L2.

Nominal inflectional allomorphy in Albanian:
A morpho-phonological overview

Thodoris Bardhollari’ & Athanasios Karasimos>
!Aristotle University of Thessaloniki, zAcademy of Athens
thodorismp@outlook.com.qr, akarasimos@gmail.com

In Theoretical Morphology, interest in the topic of stem allomorphy has been renewed by
Mark Aronoff's (1994) work, which led to novel descriptions of inflectional and derivational
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phenomena in work by Booij (1997), Pirelli & Battista (2000a, 2000b), Stump (2001),
among others. Despite these morphological advances, neither allomorphy nor
phonological research has been scrutinized in Albanian.

The paper aims to suggest a theoretical framework accounting for Albanian’s nominal
inflectional allomorphy. In such an attempt, the present work has run into a variety of
inconsistencies while grouping the nominal data. The inconsistencies are attributed to the
morphological ‘wealth’ of the aforementioned type of allomorphy in Albanian and the
problematics arisen in the endeavor to phonologically theorize this grammatical
phenomenon. The phonological plethora spotted in the allomorph inventory makes it hard,
and significantly problematic, to find consistent patterns. Thus, we entertain the idea of
adopting a lexical and/or diachronic approach when interpreting this issue, once there are
some drawbacks noticed if one attempts to treat it otherwise, especially through
phonology. Data with different allomorphic alternants carrying the same meaning, such as
the masculine nouns shkémbe-shkembinj ‘cliff(s) and péllumb- péllumba ‘pigeon(s)’ stress
the complexity of the situation.

We view these nominal allomorphs as products of a diachronic process due to the
intense language contact that the Albanian language has undergone throughout the years.
The paper stresses the allomorph perplexity in nominal inflection when it examines the
plural number of Albanian nouns and the notion of definiteness and indefiniteness in
Albanian, which, again, show no easy ways of organizing allomorphy patterns. Yet, we will
try to provide some concrete patterns to describe and categorize the allomorphic
behavior. Finally, the investigation asks for further multidisciplinary approaches to the
topic of Albanian allomorphy, so as to have a more completed understanding of the
notion.
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Unravelling the relation between motivation and the
implementation of learning strategies in foreign language learning

Sophia Batsari & Areti Maria Sougari
Aristotle University of Thessaloniki
asougari@enl.auth.qgr, sbatsari@yahoo.com

Relevant research has highlighted the importance of motivation and the implementation of
appropriate learning strategies in order to achieve successful learning outcomes.
Motivation in foreign language learning is a key affective variable and an important
personality trait that spurs learners to achieve English language attainment by directing
their behavior to learning goals. Learning strategies constitute an important mental-
behavioral factor that promotes foreign language learning by means of a repertoire of
tools employed so as to suit learners’ targets in the process of foreign language
attainment.

The aim of the present study is to explore the relation between motivation and learning
strategy use and delve into the relation between motivation and learning strategy factors
that affects language attainment in different levels of education. The participants of the
study are 862 Greek learners of English (380 6" grade primary school and 482 3" grade
lower secondary school learners) at the two thresholds of primary and lower secondary
levels of education. The data collection tool used for the purposes of the study is a
guestionnaire which makes use of a motivation scale and a learning strategy scale based
on the theoretical backdrop of the L2 motivational self system and the Strategy Inventory
for Language Learning (SILL) respectively.

The statistical analysis of the findings reveals that strong correlations exist between
motivation and learning strategy use for the total sample. The total scores of motivation
and learning strategy use show a linear relationship. Correlations are particularly strong
between the ideal L2 self and cognitive strategies, between instrumentality-promotion and
memory, cognitive, and metacognitive strategies, and between the L2 learning experience
and memory, metacognitive, and social strategies. Motivation scores and learning strategy
use scores are higher for primary school learners, as they show higher levels of motivation
scores and higher levels of scores in the frequency in learning strategy use.

Results unveil aspects of motivation within the L2 learning environment beyond
learners’ personal desires and needs, and show a strong correlation between motivation
and leaning strategy components. It is evident that motivation needs to be sustained,
particularly for lower secondary school learners who tend to show a decline in motivation
and learning strategy use.
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Native language grammar competence as an indicator of L2
grammatical proficiency: The case of Serbian students
learning Greek as a foreign language

Dina Dmitrovic
University of Belgrade
dina dotlic@hotmail.com

According to Cummins’ (1978) Linguistic Interdependence Hypothesis, first language (L1)
knowledge can be positively transferred during the process of second language (L2)
acquisition, as long as it is sufficiently developed before the extensive exposure to the L2 in
an educational environment (Kinch, 2011). In case they are beginners, language learners
rely on their L1 or other languages they know to make hypotheses about the new language
(Larsen-Freeman, 2014). The aim of this paper is to investigate whether there is a
correlation between the native language grammar competence and the achievement of a
high level of proficiency in grammar of the second language, Modern Greek, in our case.
More explicitly, the study will attest whether good knowledge of Serbian grammar of a
group of first year Serbian students, who study Greek as a foreign language at the Faculty
of Philology of the University of Belgrade, is going to lead to a good level of grammatical
proficiency in Greek, at a beginners’ level. For this reason, two corresponding tests on
grammatical constructions in each language - in Serbian and in Greek- will be distributed to
a group of first year students, who are supposed to have achieved an A2 level according to
the Common European Framework of Reference for Languages (CEFR), having completed
their first semester of studies. Moreover, the results of the two tests will be juxtaposed
with the score the students had achieved in the individual Serbian language entrance
exam, which they had to take prior to their enrollment at the Department. It is expected
that the findings will show a correlation between native language grammar competence
and L2 grammatical proficiency.
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‘Clean’ as an adjective in two binomials

Petranka Ivanova
Constantin of Preslav University of Shumen
petranka.ivanova@shu.bg

The paper considers two binomials containing clean as one of the conjuncts in a
coordinated structure, i.e. clean and tidy and nice and clean. The research relies on the
data found in The British National Corpus, where both the binomials and the key word
clean itself are searched for. Several steps are undertaken to achieve the goal of revealing
some issues about clean as an adjective. Firstly, the type of nouns (e.g. animate vs.
inanimate; proper vs. common), that co-occur, are examined in terms of preferences
according to the corpus. Secondly, the fact of spoken vs. written context frequency is
noted. Finally, the conclusions drawn by other authors on the topic, especially those
concerning ir/reversibility of the two binomials are taken into account. The results from
the processed data also confirm that there are definite strong and mild preferences. All the
procedures are done for the sake of applying the results in teaching English as a foreign
language. Getting a better idea about binomials on the whole, as an example starting from
those considered in the paper, is argued to assist enriching vocabulary with structures that
would help learners sound a bit closer to native speakers.
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Temporal conjunctions in bilingual acquisition:
A case for age of onset?

Christos Makrodimitris & Petra Schulz
Goethe University Frankfurt
makrodimitris@em.uni-frankfurt.de, P.Schulz@em.uni-frankfurt.de

This study contributes to the discussion of the role of Age of Onset (AoO) for bilingual
acqui- sition by examining the comprehension of temporal conjunctions in a group of
Greek-German school-aged children, whose AoO for German ranges from birth to age 11;7.
Research on temporal conjunctions in bilingual acquisition is lacking. In monolingual
acquisition, compre- hension of before and after in structures such as (1) has been
reported to emerge late, after age 6 (English: de Ruiter et al. 2018; Finnish:
Pyykkonen/Jarvikivi 2012; Greek: Papakonstan- tinou 2015). In general, before emerges
earlier than after; iconic structures (i.e., the linear clause order follows the sequence of
events, 1a for after, 1b for before) have been found to be understood better than non-
iconic ones (1a for before, 1b for after) in English and Finnish.

(1) a. After/before she put the plate on the table, she opened the window.
b. She opened the window after/before she put the plate on the table.

As part of a larger project, we are investigating which factors determine bilingual
children’s comprehension of temporal conjunctions. Following recent proposals regarding
timing in ac- quisition (Schulz/Grimm 2019; Tsimpli 2014), several findings are expected.
First, since tem- poral conjunctions are mastered late in monolingual acquisition, they
should not be a case for AoO, i.e. AoO should not predict performance in German. Second,
Length of Exposure (LoE) to German should be a significant predictor of performance in
German. Third, as in monolin- gual acquisition, sentences with before should be
understood better than sentences with after. 52 typically developing children, residing in
Germany and receiving instruction in both lan- guages, were tested on their
comprehension of temporal conjunctions in Greek and German (before: prin/bevor, after:
afu/nachdem). Typical development was ensured via the Parents of Bilingual Children
Questionnaire (PABIQ; Cost Action 1S0804 2011). Children’s general language abilities were
assessed with the German and Greek LITMUS sentence repetition tasks (German:
Hamann/Abed Ibrahim 2017; Greek: Chondrogianni et al. 2013). Background information
about each child’s language experience was obtained via PABIQ. The children had a mean
age of 9;10 (range: 6;0 to 12;11,) and a mean AoO of 3;8 (range: 0;0 to 11;7). Each child
performed the Greek and the German version (with the order counterbalanced) of a newly
developed sentence-picture matching task containing 12 before and 12 after items. Each
complex sentence encodes two separate events el and e2, such that the orders el_e2 and
e2_el are equally likely and a ‘natural’ order cannot be inferred from world knowledge.
The subjects of matrix and subordinate clause are always identical to ensure coherence as
in (1), and both predicates appear with past tense (German: present perfect, Greek: aorist).
In half of the items, the temporal clause precedes the main clause (1a), and in the other
half it follows the main clause (1b), resulting in half of the items being iconic and half of
them non-iconic. In a practice phase, all children have to name the actions on separate
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picture cards to make sure that they understand the predicates and the pictures.

In this paper, we will present results on the predictive role of AoO and LoE for
performance in German and examine the effects of iconicity on comprehension.
Preliminary analysis shows a strong positive correlation of performance with LoE and
better understanding of iconic sentences for both conjunctions.
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Acquisition of word-initial fricatives by Greek-speaking children

Nina Michailidou & Katerina Nicolaidis
Aristotle University of Thessaloniki
nina micha83@yahoo.qr, knicol@enl.auth.gr

The present study investigates the acquisition of Greek fricatives, namely [f, v, 6, §, s, z, X,
Y, ¢, il, in word- initial position. Thirty Greek-speaking children participated in a word-
repetition test producing words beginning with fricatives found across all possible vocalic
environments. Apart from the typical consonant-vowel structure examined to account for
the order of acquisition of the target phonemes, consonant clusters were also processed in
order to investigate whether they also adhere to the acquisition order and if other
variables like contiguity or sonority affect their production. The results indicate an earlier
acquisition of voiceless fricatives, both as singletons and in consonant clusters, whereas
regarding their order bilabial fricatives were acquired first followed by the acquisition of
dorsal and alveolar fricatives.

Overall, the results of this study indicate that there are some developmental patterns
found commonly across different languages, but also there is evidence suggesting that
cross-linguistic as well as individual variability should be acknowledged in the process of
phonological acquisition.
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Teaching and learning English online

Theologia Michalopoulou
Aristotle University of Thessaloniki
thelmamich@gmail.com

The paper investigates the views that educators and students hold towards teaching and
learning English in Greece through exclusively synchronous online courses. Three main
research questions are addressed, namely the factors influencing educators’ and learners’
decision to turn to online courses, their attitude towards online English language courses,
and the biggest fears and difficulties that online EFL students and teachers need to
overcome. A quantitative research was conducted in which 93 online EFL learners and 56
online teachers answered two different questionnaires.

Students support that their place of permanent residence and the easy access are
factors that have dramatically affected their choice of online courses. Teachers value the
convenience factor even more than the potential for professional development.

A Mann-Whitney test indicated that the level of satisfaction with online courses is
greater for students than for teachers (U= 1921.5, p=0.003). Only teachers’ data indicated
a statistically significant association between their familiarization with technology and their
satisfaction levels. Another Mann-Whitney test showed that the increase in motivation due
to choosing online education is greater for students than for teachers (U= 2128, p=0.036).
Instructors emphasize their need for specialized training in order for online courses in
Greece to improve. This is the second most popular suggestion made by students as well.
Although the respondents recognize the effectiveness of online courses, answers about the
possibility for online EFL instruction to replace traditional learning were inconclusive.

The main difficulty indicated by the majority of students relates to technical issues,
while teachers consider the excessive screen time as the biggest restraint. Distance does
not constitute an issue of concern for either group. Teachers report fears of exposure and
deception, while students have concerns about the quality of the courses.

The value of the research lies on its innovative nature as to the researcher’s knowledge
no similar one has been made on this field. The findings highlight the appreciation that
learners and instructors show towards this new educational environment, as well as the
shortcomings that need to be dealt with in order for online EFL/ESL courses to improve.
One major implication is that as synchronous online EFL/ESL instruction starts spreading,
universities should consider including relevant training courses in their curriculums. Such
an initiative would increase participants’ confidence and trust in the process.
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Online assessment of English for Specific Purposes (ESP)

Renata Nagy
University of Pécs
ghagyreni@gmail.com

The presentation is about a preliminary study on the online assessment of English for
Specific Purposes (ESP). The focus is on online as a possible future form of language
testing. The main target of the study is to uncover the intriguing question of validity of
online assessments. The study is new; it started in September 2019 as a part of a PhD
research topic.

A positive outcome of the study would indicate an optimistic and dazzling future in a
number of aspects for not only language assessors but for future candidates as well. The
main influence of future aspects is intended to be a base online setup which could be used
worldwide for online tests.

Beside the principal aim of the study, other issues of online assessment will be taken
into consideration to gain a complete picture of ESP testing. These areas include ability,
context, discourse, competence, tasks, test developing, technology and the list goes on. In
order to achieve this, the study involves not only the theoretical but also the real, first-
hand empirical side of testing from the point of view of examiners and examinees as well.
Material and methods include surveys, needs analysis and trial versions of online tests.
Surveys will not only question future candidates but also assessors in order to find
perspectives of needs and wants as well. Surveys will be carried out in the beginning of
February 2020 focusing on the candidates’ and assessors’ wants and needs. Candidates will
include volunteering students and instructors of the Medical School of the University of
Pécs in an estimated number of more than 300 students. In this context, the presentation
focuses on the possible questions, techniques and approaches of the issue of online
assessment.

Aokipaoieg dwvoAoyLlkng evnuepoOTNTAC O TtaLdia TUTILKAG
QVATTUENC Kol TtaldLd pe pabnotokeg SUOKOALEC:
Mia avalvon pe Baon tnv Bewpla tng HxntikotTNTOC
(Sonority Theory)

lwavvng Nanakvpitong, lwavva Kaotdavn, EAeva Kptepddn & EAévn NikoAdou
MNavermotniuto Matpwv
papakyritsis@upatras.gr, ioannakast@hotmail.com,
elena.kriemadi@gmail.com, elenikiatonikolaou@yahoo.gr

Auth n peAétn Slepeuva v n Bewpla TNG NXNTIKOTNTAG UIMOPEL va eENyNOEL TNV TopEia
™G avamtuéng twv petadpwvoroyikwy deflotitwy ota EAAnvodwva matdid. Na to okomnod
oUTO, capavta atdLd TUTILKAC avartuéng amo 5,4 €wc 7 kal eikoot £€L madia 6,4 €wg 7,10

115


mailto:gnagyreni@gmail.com
mailto:papakyritsis@upatras.gr
mailto:ioannakast@hotmail.com
mailto:elena.kriemadi@gmail.com
mailto:elenikiatonikolaou@yahoo.gr

€TwWV  Slayvwopéva e  e0IkEC  pobnolakéc  SuokoAieg, Tmpaypatomoinoav TNV
uetadwvoloyikny Slepyaocia tng Staypadng apxkol dwvnuatog culMaBwv doung CCV.
Edapuolovtag tnv Apxng tnv Hxntkétntag (Serlkirk, 1984) kat tnv Apxn tg HYNTKNAG
lepapyiag (Steriade, 1984) ota mevivia 800 CUUPWVIKA CUUMAEYHATA TNG €AANVLKAG,
npogkuPav TEVIE SLadOPETIKEG KATNYOPLEG CUUMAEyUATwWY (mivakag 2), ue Baon tnv
anootaon mou anéxouv ta dVo cUpdwva otnv KAlLaka tng Hyntwkotntag (mivakag 1).
JUVOALKQ, Ol EMLOOCELS TWV TALSLWV TUTILKAG OVATITUENG NTAV CUUPWVN UE TIC TPOPAEYELS
™G Oewplag tng HxntkdtNTaG. Ta matdld Tou vmaywyeiov Kal Tng mpwtng dnUoTIKoU,
purmopouoav va avttAndBouv 1o evkoAa Ta cUpdwva 6Tav N NXNTIKA AnooTacn UETALY
TWV CUPGWVWYV NTAV HEyOAUTEPN KaL N amodoor Toug NTav xapnAotepn étav n andéotoon
TWV CUUPWVWVY TIOU OIMOTEAOUCAV TO CUMMAEYUA ATavV MIKPOTEPN (Apxn tng HXNTKAG
Anootaong). Onwg mpoPAemotav, ta madld pe pabnolakég SUOKOAlEg Ekavav
TEPLOCOTEPA 0PAAUATA O OAEC TIC KATNYOPLEC CUUMAEYUATWY, WOTO0O0, N anodoaor) Toug
6ev daivetal va tnpel v Bewpia Tng nYnTkoTNTAG. Agdopévng tng alnAs€apTwpevng
ox€ong NG PwVOAOYIKNG EVNUEPOTNTAC KOL TNG AVOYVWOTIKNG guxEpelag (Goswami &
Bryant, 1990), ta eupriuata TG MOPOUCOC UEAETNG UMOPOUV va cupBaAlouv otnv
cuotnuatomnoinon Twv  KAWWKWV apxwv afloAoynong Kal Tmapepfoong  oTLg
HETAPWVOAOYIKEC SELOTNTEC TWV TTALSLWY, OL OTIOLEC OUXVA QTIOTEAOUV TO ETKEVTPO TWV
UTINPECLWYV TIOU TIAPEXOVTAL aTtO AoyoBepameuUTEG Kat ELOKOUC madaywyouc.
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A 5-Point Sonority Scale
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Mivakag 2: Katnyopiec oupunAeyudtwy Baoel TNG NYNTLKAG aréotaonc

H xprjon MOAUTPOTILKWYV KELUEVWY O0TNV avartuén de€lotntwyv
adnynuatikol Aoyou oto mAaioto dtdaokaAiag tng Néag EAANVIKAG
w¢ 6evTeEPNC/EEvnc yAwooag

EvayyeAia Mpiton
EAAnviko kat Kartobdiotpiaxo Mavermiotriuto Abnvwv
evapritsi@yahoo.qgr

ITn ouyxpovn €moxn, AOyw TG €UPELOC XPIONG TNG EKOVAG, TwV CUUPBOAWV KABe eidoug
KOL TWV VEWV TEXVOAOYLWV TIOU €XOUV £L0EABEL Kal 0TO XWPO TG ekmaidevong kot &n TG
S18aKTIkNC, evromiletal éva avfavopevo evlladEpov Kal yla To GAAA ONUELWTIKA HEoQ
TEPaA TOU ypamtol Adyou. Ta KeleVIKA €idn auv&avovtal pe tnv €EEALEN TNG TEXVOAOylag
KOl EL0AYOUV VEEC OLAOTAOELG-OTITIKOAKOUOTLKEG, ELKOVIKEG K. G.- OTO HECO TOUu Adyou
(fewpyakomoUAou & Moutoog, 1999). 3to mAaiclo auto £xouv evtaxBel otn SibaokaAia Ta
«TIOAUTPOTIKA KELEVAY.

H &18aokaAia TwV TIOAUTPOTILKWY KELUEVWV OTOXEVEL OTNV AMOKTNON TNG dSuvatotnTag
va AElToupyouv ol paBbntég oe Stadopa mePBAAAOVTO KOl KATAOTAOELS EMIKOLVWVIAG,
XPNOLUOTIOLWVTAG OXL LOVO Kelpeva yparmtoUl Kot tpodoplkol Adyou aAAd Kot pn YAwooKA
Kelpeva, OTwG lKOVEC, oxedlaypaupata, xaptes (MntowkomnouAou, 2001).

Mepvwvtag oto xwpo tng SidaokaAiag tng NEag EAANVIKAG wg Sevtepng / €€vng
YAWooOG emonpaivetol OtL OA0 Kol TEPLOCOTEPO YIVETAL XPHON TWV KTTOAUTPOTILKWVY
KELWEVWVY. H ToAUpHopdLKA Ttapouciacn Tou YAWCGOLKOU UALKOU €XEL OPLOTEL WE avaykaia
ouvOnkn ywa TNV Kataktnon tng Oeltepng yAwooag (second language acquisition)
oUUbWVA KAl HE TIG OPXEC TWV ETULKOWVWVLOKA TPOCAVATOAOUEVWY PeEBOSOAOYIKWY
npooeyyiloewv (XapalapmnonouAou, 2009).

H napovoa avakoivwon adopd otnv aglomoinon Twv MOAUTPOTIKWY KELUEVWVY (KOULKG,
Stadpruon k.a.) oto mAaioclo avantuéng abnynuatikol Adyou amo eVAAIKEG LaBNnTEG ou
Si6aokovtal tn Néa EAAnvik wg Seltepn / €€vn yAwooa. MNapoucidlovtal, Aoutdv,
SpaotnplotnTeG oL omoieg aflomoloUV T TTOAUTPOTILKA KELUEVOL UE OKOTIO TNV OVATITUEN
Se€lotATwy TO0O KaTAVONOoNG 600 KoL TapAaywyng abnynUaTtikol AGyou HUE yVwHOova Ta
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Baolka otowxeia TG adnynong, Tn ouVOXN KAl Tn OUVEKTIKOTNTA, OTOLXElo Ta ormola
Bplokovtal oe ouvexn aAAnAenidpacn, mpoodlopilouv TNV 0pyAvVWaCN TWV VONUATWY TwV
LOTOPLWV KOl amattouv SlapopeTIkoUG TPOMOUG XELPLopMoU tn¢ yYAwooag (Halliday & Hasan,
1976).
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To povtélo Blwpatikng padnong tou Kolb:
Mua tpotaon epappoyn otn Stdaokaiia tng NEag EAANVIKAG
w¢ devtepng/Eevnc yAwooag
EvayyeAia Npiton

EAAnviko kat Kartodiotpilako Mavemniotiuio ABnvwv
evapritsi@yahoo.gr

MoAAEG culnTNOELG KoL EPEVVEG €XOUV YIVEL TTAVW oTo B€ua Tou Mw¢ pabaivel o pabntng,
TOUu Aegyopevou «pabnolakol Tpomou». 2Tto TAAiolo autd n mopoloa OVAKOLVWON
euPBabUvVeL oTO HaBNOLaKO TPOTO TWV EVAAKWY Hadntwv tng Néag EAANVIKAG wg deuTtepng
/ €évng yAwooog mapouoialovtag pia Stdaktik mpotacn Boaoilopévn otn Bewpla Tou
KUKAou paBnong tou Kolb.

O Kolb (1984) diapopdwoe Eva HOVTEAO BLWUATIKAG LABNONG LE TNV KEVTPLKN TOU LOEa
va cuvoyiletal otn B€on OTL 60O TILO CUXVA O0TOXO{OMOOTE TNV EUMELpia TOOO audvovtal
oL TBavotnTeg yla BeAtiwon twv embocewyv pag. H Bewpia tou Kolb dopeital oe técoepa
otadia: a) Blwon oUYKeKPLUEVNC eUMELplag B) avaoToxaoTikh apatipnon y) adnpnuévn
gvvolornoinon &) evepyoc MelPAUATIONOG. Ot pabntég kalouvtal va €0TIACOUV OE pia
OUVKEKPLUEVN €UTIELPLO, OTOXALOVTAL KPLTIKA, OKEPTOVTAL WG N VEA YVWOn UMopel va
086NYNOEL 08 OXNUOTIONO VEWV EVVOLWV Kol TEAOG TIPOXWPOUV OE TIELPOUATIONO. ZUUPwWVA
pue tov Kolb o paBnolakog KUKAOG pmopel va €xel wg adetnpia omolodAMoTe amo ta
TAPOMAVW TEooEpa onpeia. H Bewpla auty otoxelel otn HElWON TwWV MAPASOCLAKWV
neBodwv SldaockaAiag, OmMwg n ewonynon, Kat otnv avénon tng xpnong PLWHOTIKWY
neBOdwv otTIC omoieg emikevtpo TNG ekmadeutiky - Sbaktikng Sladlkaociag sival o
Hadntnc.

H mapouoa avakoivwaon, Aoutody, yivetat oto mAaiowo SitdaokaAiag tng Néag EAANVIKAG
w¢ 6euTtePNC / €€vneg YAwooag Kal CUYKEKPLUEVO adopd oTNV opyavwaon piag StOaKTIKAG
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npotaong ya to A eninedo yAwooopdaBslac. IKOMOE €ival oL pHabnTtég va eUmAaKoUV
EVEPYQA KAl UE BLWHATIKO TPOTIO 0TN SL8a0KAA O YAWOOIKWY KAl ETUKOLWVWVLOKWY OTOLXELWV
™G eAANVIKAG. OL mpog StdackaAia oToxoL, akoAouBwvTag TIG APXEC TNG ETUKOLWVWVLOKAG
T(POCEYYLONG, ETUSLWKOUV TNV EUTTAOKN TWV HABNTWV UE TLG ETIKOWVWVLAKEG AELTOUpPYLEG, TA
Aeltoupylk@ otolxeia, to Ae€AOYl0 KOL TN YPOUUATIKA OTO TAQiolo KaAALEPYELOC
TIPOCANTITIKWYV - TAPAYWYLKWV S€ELOTATWV avadopLKA HE CUYKEKPLUEVN BepaTtikn evotnTa.
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Evaluating the listening activities
of the 4th Grade primary school coursebook in Greece

Dimitrios Savvopoulos
Public Sector
dimsavv@yahoo.qgr

The purpose of this small-scale research is to evaluate the listening activities of the
coursebook of English, prescribed for Grade 4 in state primary schools in Greece. Taking
into account the literature latest trends regarding young learners and second language
learning, coursebook evaluation and listening as well as the particular learning
circumstances in Greek state primary schools, the research reached certain assumptions
concerning the effectiveness of the listening activities of the specific textbook. The method
of the checklist, based on recent theories, was adopted and used to evaluate the activities.
Through the checklist, a coursebook external evaluation was carried out, followed by an
internal evaluation of the listening activities. The conclusions drawn regarded the following
aspects: Learning-related criteria, Affective involvement of students, Topics and structure
of the listening activities, Instructions, illustrations and design, Authenticity, pronunciation
and culture and Teachers’ needs and local criteria. The evaluation showed that listening
activities do not always attend to learners’ and teachers’ needs. This research helps
teachers of the specific coursebook to understand and, thus adjust to their students’ and
their own needs, as it offers a detailed evaluation of its listening activities. It also shows the
need for further evaluation concerning the English coursebooks in Greek state primary
schools.
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ELF awareness in practice:
The ENRICH Continuous Professional Development Course

Nicos Sifakis & Stefania Kordia
Hellenic Open University
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Over the past 25 years, the function of English as a lingua franca (ELF), namely as a means
of communication among speakers of different linguacultural backgrounds, has been the
subject of vigorous debate in the field of theoretical and applied linguistics. That debate
has yielded many insights, such as the idiosyncrasies of ELF, the competences that are
necessary in ELF interactions, the gravity of stakeholder attitudes and the complex links
between ELF and EFL. More recently, in the area of ESOL pedagogy and teacher education,
the notion of “ELF awareness” (e.g. Sifakis, 2019) has focused on the need to empower
teachers to integrate ELF in their classrooms to the extent that this is appropriate and
relevant to their own context. ELF awareness in this sense goes far beyond awareness of
ELF to encompass an awareness of all parameters surrounding using, teaching and learning
English nowadays, including one’s own deep convictions as a teacher and as an individual
in general.

To date, there has been a dearth of teacher education programmes that fundamentally
incorporate the ELF awareness perspective. This poster presents an original Continuous
Professional Development (CPD) Course targeted at ESOL teachers with an overt ELF
awareness orientation. The Course is at the core of ENRICH, an EU-funded
(Erasmus+/2018- 2021) project that involves teacher educators from Greece, Italy, Norway,
Portugal and Turkey. The project focuses on enhancing teacher competences as regards
integrating ELF in multilingual classes and it has been set up in three main phases. These
phases involve: a) conducting a thorough exploration of the views, attitudes, practices and
needs of English language teachers and learners across Europe, b) designing, piloting and
implementing in the partner countries and beyond an innovative ELF-aware CPD Course
based on the findings and, finally, c) creating a comprehensive and user-friendly Handbook
accompanying the Course, for all interested parties worldwide. The first phase of the
project was completed in February 2019, having involved 1,215 participants in total. The
second phase is currently underway, while the third phase is expected to end in August
2021.

This poster is divided into four sections. At the first one, a brief introduction is provided,
delineating the main aims and phases of the project as clarified above. At the second
section, key findings from the first project phase are presented, illustrating the significance
of the ENRICH Course in terms of teachers’ and learners’ most widespread views, attitudes,
practices and needs. The third section focuses on the layout and various components of
the Course. This adopts a blended-learning methodology (involving self-study and a series
of contact sessions with mentors) and incorporates 30 sections in total on using, teaching
and learning English, prompting the participants to practically, albeit reflexively, engage,
among others, with task-based learning, CLIL, ICT, translanguaging, linguistic diversity and
the notion of ‘small cultures’, in view of ELF. It ultimately asks them to develop, teach and
evaluate ELF-aware lessons that are context-sensitive and further invites them to share
these lessons with their colleagues in contact sessions with mentors and in the Course’s
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forum, thereby encouraging constructive dialogue within physical and virtual, local and
transnational, communities of interest. At the fourth section, the impact that the Course
has had on participants is discussed, with reference to the various kinds of changes they
have noticed themselves in the way they perceive their professional role nowadays.
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THEMATIC SESSION



Topics in Cognitive Linguistics:
Figuration, applied cognitive linguistics, constructions,
cognitive poetics, emotions and culture specificity

Contact person: Angeliki Athanasiadou, angath@enl.auth.gr

Ill

The aim of the theme session is to discuss central “islands” of the Cognitive Linguistics
framework and attempt to build “bridges” between them. One island is figurative
language, metaphor and metonymy in particular; these are central cognitive mechanisms
deeply entrenched in speakers’ conceptualization. They are reflected in verbal and non-
verbal ways. Teaching conceptual metaphors in foreign languages aims to facilitate the
acquisition of areas of grammar. Grammatical constructions, coherent patterns of any
type, (string of words or morphemes, clauses, phrases, complex lexemes) exhibit semantic
and pragmatic potential. Cognitive poetics is another island that employs cognitive
linguistics tools to analyse literary works. The language of emotion concepts is figuratively
expressed to a large extent, its function in discourse is investigated and it certainly draws
from the culture within which it is expressed.

The proposed theme session includes ten abstracts investigating the following topics:

e Figurative language in political discourse: verbal and multimodal metaphors (three
papers)

e Application of the cognitive linguistic framework to foreign language teaching and
to teaching metaphor so as to raise EFL learners’ metaphor awareness (two papers)

e Constructions and their pragmatic effects (one paper)

e Cognitive poetics (one paper)

e Language of emotions in discourse in a culture-specific framework (three papers)
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The double definite noun phrase construction in Greek:
An interactional perspective

Angeliki Alvanoudi
Aristotle University of Thessaloniki
aalvanoudi@enl.auth.gr

This paper examines non-deictic uses of demonstrative phrases in person reference in
Greek talk-in-interaction (Corpus of Spoken Greek) drawing on CA-informed Interactional
Linguistics and Construction Grammar. Demonstrative phrases are tokens of the double
definite noun phrase construction, that is, definite noun phrases preceded or followed by
the nominal demonstratives autdg/autn or ekeivoc/ekeivn. Following Goldberg (1995),
constructions are defined as conventional, stored form-function pairings at varying levels
of complexity and abstraction. Demonstratives are used to create a joint focus of attention
in communication (Diessel, 1999) and they have deictic and non-deictic uses (Levinson,
2004). This paper targets two non-deictic uses of demonstrative phrases in Greek: the
recognitional use (Himmelmann, 1996) whereby speakers use demonstratives to draw on
specific knowledge shared by interlocutors due to common ground, and the evaluative use
whereby speakers use demonstratives to introduce a semi-active referent (Chafe, 1987)
who is assessed negatively or positively. The analysis shows that demonstrative phrases
are pragmatically marked practices for initial reference to third person (Stivers, Enfield, &
Levinson, 2007) that allow speakers to create a focus on a known referent and foreground
the relevance of the referent in the action being performed. Some preliminary remarks are
offered about the ‘functional potential’ of the double definite noun phrase construction in
Greek and how the interactional features of this construction can be formalized in a
Construction Grammar fashion (Fried & Ostman, 2004; Wide, 2009).
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Conceptual metaphor in “the Melian Dialogue”

Giorgos Amoiridis
Aristotle University of Thessaloniki
gamoirid@gmail.com

The claim that metaphor is not just a linguistic phenomenon, but a cognitive mechanism
that occupies a central position in shaping our “thinking and acting” within the world,
dates back to Lakoff & Johnson’s seminal book Metaphors we live by (1980, p 4). In the
forty years following its establishment, Conceptual Metaphor Theory (henceforth CMT) has
known many extensions to a variety of genres; political discourse has had its fair share
within CMT (Lakoff, 1991, 2003; Musolff, 2004; among others) and still flourishes to this
day (Burgers, Konijn, & Steen, 2016; Musolff, 2016; Atanasova & Koteyko, 2017; among
others). This study examines the presence of conceptual metaphor in a piece of political
discourse from a forgone era, “The Melian Dialogue”; this is essentially the name given to
the pre-war negotiations between the Athenians and the Melians as were passed down to
us in the fifth book of the Thucydidean Histories (lotopiat in Greek). Considering that the
balance of power heavily leans on the Athenians’ side | expect them to dominate the
dialogue and impose the systematic metaphor around which the whole discourse revolves
(Gibbs & Cameron, 2008, pp. 71-72). By the looks of it we’re dealing with a case of a
metaphor scenario (Musolff, 2006, p. 23) that proposes understanding and treating life in
terms of commerce or, simply put, LIFE IS COMMERCE. Interestingly enough this
conceptualization of life is tightly connected to “Realpolitik” whose avid supporters are the
Athenians. Classical Athens not only lives by its political culture but also talks in terms of it.
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The eye and the hand in Solomos’ The Cretan:
A cognitive linguistic approach
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Dionysios Solomos’ poem The Cretan is a complex poem which expresses intense emotions
about the loss of the beloved person, the family, the comrades, and the homeland. The
figurative language of the poem includes conceptual metaphor, metonymy,
metaphtonymy, simile, blending, synaesthesia. Two parts of the body that are used
reflecting the embodied mind are the eye and the hand. The metonymies,
metaphtonymies, and similes of the eye showcase instances of conceptual blending, for
example, the cause of tearing is more multifaceted than just a manifestation of sadness. As
far as the hand is concerned, it is used in a blend which displays the different functions and
abilities of the hand through time, and gives us a glimpse of the hero’s past in his
homeland, where he often fought against the enemies. The hand acts as a person in the
past, which sees, has will, and likes to fight, while in the present it is an object and the hero
begs with it. Also, the hand, receives the divine woman’s tear and through this contact it
becomes very powerful, and it helps the hero swim more quickly in order to reach the
shore after the shipwreck. In the present, it has saintly/magic attributes, since whenever
the Cretan suffers from his frenzies remembering the night of the storm, he puts his hand
on his head and it calms down immediately. The analysis of the poem through the
theoretical framework of cognitive poetics, offers some new insights, since it uses tools
from cognitive linguistics in order to analyse literary works.
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Marrying frame semantics with task-based learning
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The paper aims to make a contribution to recent discussions of the application of Frame
Semantics to foreign language teaching. The pedagogical potential of this cognitive
linguistic theory has not yet been fully explored. Only a handful of studies have
approached language teaching from a Frame-Semantic perspective by pointing out
benefits in terms of vocabulary consolidation (Xu & Li, 2011), by describing pedagogically
attractive resources (Boas & Dux, 2013), or by proposing FrameNet-based activities for
vocabulary, grammar and metaphor (Jédar-Sanchez, 2019; Esbri, 2014; Friberg Heppin &
Friberg, 2012). What is obviously missing from the existing literature is a comprehensive
methodological framework for applying Frame Semantics to language teaching. To narrow
this gap, this paper proposes integrating Frame-Semantic theory with Task-Based Learning
methodology, and presents an illustrative lesson plan.

More precisely, we first briefly introduce Frame Semantics (Fillmore, 1985) and
summarize proposals for its use in the context of foreign language teaching. We then
outline the Task-Based Learning framework (Willis, 1996) and explain why it seems to be
compatible with Frame Semantics. However, the paper is not restricted to a theoretical
discussion of the meeting points between Frame Semantics and Task-Based Learning;
rather, a sample lesson plan is offered. The lesson plan addresses B2/C1 EFL learners and
aims to raise metaphor awareness. This example demonstrates that the proposed
integrated approach can enhance vocabulary acquisition by promoting the conceptual and
contextual grouping of lexical items.
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Different political party, different political concerns?
A corpus-based study on metaphor use in the Greek parliament
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The study seeks to answer whether the use of metaphors in parliamentary debates can
unveil the agenda of the MPs in Greece, and if the prioritization of particular topics is a
reflection of the politicians’ ideology. Interest has been shown to metaphor ever since
antiquity, but it was Lakoff and Johnson (1980) who revolutionized metaphor studies, by
introducing Conceptual Metaphor Theory and establishing metaphor primarily as a matter
of thought. There is also substantial research on how metaphor is employed in political
discourse, highlighting its significance not only in the understanding of how politicians
think, but also shedding light in the way they use it as a persuasive device to form their
profile and achieve their goals (e.g. Charteris-Black, 2014; Musolff, 2016). Naturally, there
are relevant studies examining metaphor within the parliament, focusing on its
employment, but also on any differences related to the politicians’ background, as for
example culture, gender and political affiliation (e.g. Koller & Semino, 2009; Stamatovi¢,
2017). For the purpose of the research, a corpus of 5.848.525 words was compiled, by
using all the speeches that were delivered in the Greek parliament in 2018. By overlaying
Lakoff’s moral politics (2002) to the Greek politics, the domain of HEALTH/ILLNESS was
chosen as the source domain of the metaphorical expressions considered in the study.
Specifically, the words e€uyi*, g€uyl*, Bepan* and Bepamn* (=heal/treat in Greek) were
used as keywords to be entered in AntConc (Anthony, 2018). After advising MIPVU (Steen
et al., 2010), 8 lists were created (one for every political party being in the parliament in
2018), with each one containing the metaphorical expressions that had the examined
keywords as the source domain, and a variety of concepts (i.e. their political agenda) as the
target domain. In this way, it is noticed that the system of economy is a major concern for
all the Greek MPs, and that although metaphor can reveal the politicians’ topics of interest,
as well as particular ideological differences, the final picture is more complex.

References

Anthony, L. (2018). AntConc (Version 3.5.7) [Computer Software]. Tokyo, Japan: Waseda
University. Retrieved from https://www.laurenceanthony.net/software

Charteris-Black, J. (2014). Analyzing political speeches: Rhetoric, discourse and metaphor.
Basingstoke: Palgrave MacMillan.

Koller, V., & Semino, E. (2009). Metaphor, politics and gender: A case study from Germany.
In K. Ahrens (Eds.), Politics, gender and conceptual metaphors (pp. 9-35). London:
Palgrave Macmillan.

Lakoff, G. (2002). Moral politics: How liberals and conservatives think. Chicago: University
of Chicago Press.

Lakoff, G., & Johnson, M. (1980). Metaphors we live by. Chicago: University of Chicago
Press.

Musolff, A. (2016). Political metaphor analysis: Discourse and scenarios. London:
Bloomsbury.

128


mailto:despoinafelekidou@yahoo.gr
https://www.laurenceanthony.net/software

Stamatovié, M. V. (2017). Metaphors of parliamentary budget debates in times of crisis:
the case of the U.K. and the Montenegrin parliament. Pragmatics and Society, 8(2), 281-
311.

Steen, G. J., Dorst, A. G., Hermann, J. B., Kaal, A., Krennmayr, T., & Pasma, T. (2010). A
method for linguistic metaphor identification: from MIP to MIPVU. Amsterdam: John
Benjamins.

Eros and Psyche: A metaphoric reinterpretation
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The present paper aims at revisiting the myth of Eros and Psyche through the lens of the
Cognitive Linguistics framework and, more specifically, the Conceptual Metaphor Theory
(CMT). In particular, a number of Serbian university students are asked to provide their
interpretation of two concepts and their interaction, namely that of Eros and Psyche,
based on the respective ancient Greek myth; both concepts being linked to the domain of
LOVE. The story of Eros and Psyche constitutes a well-known myth. Eros, son of Aphrodite,
represented passion and desire and he was depicted as a winged youth with an arrow.
Psyche, a beautiful woman, symbolized the human soul. In the story, Eros and Psyche fell
in love and they had to overcome various obstacles in order to be together in eternity. The
participants, after having read the myth, are requested to write a short paragraph using
figurative and non-figurative language in order to project their own understanding of i)
these concepts ii) how these concepts are linked and iii) their relation to the domain of
LOVE. In particular, the goal is to examine how students conceptualize them and how they
would actually describe them. An attempt will be made to examine whether students
would use metaphoric language and/or other figures of speech. Their responses will be
studied employing the Conceptual Metaphor Theory (CMT) and consulting relevant studies
on the conceptual domain of LOVE. Overall, the goal is to find out the way this myth could
trigger the depiction of Eros and Psyche.
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Greece in crisis: Multimodal metaphors in political cartoons
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Metaphors have received quite the scholarly attention ever since 1954’s Max Black’s
Metaphor followed by Andrew Orthony’s Metaphor and Thought in 1979 and the seminal
publication a year later by Lakoff and Johnson Metaphors we live by. The work on
metaphor has mainly delved into the systematicity of the existence of conceptual
metaphors in linguistic form while the corresponding visual representative has been left in
the backlight. Recently, though, researchers have shifted their attention to the non-verbal
manifestation of conceptual metaphors or to the combination of both verbal and non-
verbal realizations analyzing (1) visuals and language, music, or sound (see e.g. Forceville,
1996 on advertising; El Reffaie, 2003 on political cartoons), (2) language and gestures (see
e.g. Miiller & Cienki, 2008) and (3) language and music (see e.g. Zbikowski, 2009) to name
just a few. Ultimately, the need to bring forward the non-verbal manifestations of
metaphors seems to be unavoidable providing ample fertile ground for scholar research.
After all, ‘the human conceptual system does not and cannot limit itself in language only’
(Forceville, 2016, p. 242). In light of this turn in metaphor research and in an effort to
identify the conceptualization and multimodal manifestation of GREECE in political
cartoons tackling the economic crisis, this presentation will venture to shed light on the
multimodal metaphors evoked in my corpus of cartoons as these are defined in Forceville
and Urios-Aparisi (2009). My goal primarily is to add to the scholar work on Conceptual
Metaphor Theory and show how the linguistic modality combined with the omniscience of
the visual input in the specific genre, not only evokes conceptual metaphors but through
this analysis, | intend to determine the frequency with which certain source domains are
employed in my corpus and whether this frequency is further determined by the modality
used each time.
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Spatial metaphors and the framing of trauma
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The presentation explores the emergence of spatial metaphors (Lakoff & Johnson, 1980) in
the construction of in-group empathetic perspective-taking. The initial research mainly
combines theoretical insights from Conceptual Metaphor Theory (Lakoff & Johnson, 1980)
and Discourse Dynamics approaches to metaphor (Gibbs & Cameron, 2008) and is based
on a constructed corpus of 15 written interactions in a support e-forum. The analysis
involves the identification of metaphorical language and its function in discourse based on
Metaphor Led Discourse Analysis (Cameron et al., 2009) and a subsequent quantitative
procedure indicating the predominance of spatial and motion metaphors in the expression
of the emotional experience, cf. | fell into the gap, | broke into a million pieces, | crumble, |
am sinking, dragged down into this swamp, | was turned upside down by this thing, my
heart is shaking. The goal thus is to show how these spatial metaphors form systematic
metaphors in discourse (Cameron, 2003), importantly differentiated in specific manners
from conceptual metaphors, and how metaphor activity —the adoption, development,
transformation and contrasting of linguistic metaphors— leads to the emergence of an
empathetic perspective-taking (re)framing of negative memories. A dynamic view of both
metaphor and empathy is adopted in order to designate how these are emergent
phenomena, dependent on the flow of emotive discourse (Cameron, 2011).
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Conceptual metaphor theory in English language teaching:
Developing EFL learners’ metaphor awareness
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Metaphor permeates language and plays a crucial role in shaping human cognition,
understanding and reasoning. According to the Conceptual Metaphor Theory (CMT),
conceptual metaphors are motivated and experientially grounded, since they arise from
human bodily experience and metaphorical expressions are instantiations of these
conceptual metaphors (Lakoff & Johnson, 1980). For example, metaphorical expressions
such as be at a crossroads, go through a lot in life and overcome something reflect the
conceptualization of the abstract domain of LIFE (target domain) in terms of the more
concrete domain of JOURNEY and instantiate the conceptual metaphor LIFE IS A JOURNEY
(Kbvecses, 2010).

Recent studies focusing on the effects of metaphor awareness on the acquisition of
metaphoric language revealed that metaphor awareness facilitates and enhances L2
learners’ vocabulary acquisition and retention (Boers, 2000; Littlemore & Low, 2006;
Littlemore, 2009). This finding implies that in order to comprehend and decode metaphors,
L2 learners need to become aware of the semantic motivation underlying metaphors
(Boers, 2000).

The purpose of the present study is to examine the effects of a cognitive linguistic based
approach to teaching metaphor and raising EFL learners’ metaphor awareness. The main
argument motivating the study is that metaphor awareness through explicit teaching of
the CMT can increase learners’ proficiency in the foreign language. The research focuses
on the application of CMT in teaching metaphor to EFL learners attending the second grade
of junior high school. Learners were randomly divided into two groups. The experimental
group received CMT-based metaphor teaching, whereas the control group received
traditional metaphor instruction. The CMT will be introduced and employed as an
invaluable tool which will help learners comprehend and decode metaphorical expressions.
A key element of the suggested approach is the importance of gaining a better insight into
what motivates the speakers of a language to conceptualize and talk about one domain in
terms of another domain. The effects of the suggested metaphor awareness approach on
learners’ understanding, interpretation and learning of metaphors will be measured
through a variety of activities.

Overall, this presentation aims to shed more light on the benefits of applying
Conceptual Metaphor Theory in the English classroom and draw EFL teachers’ attention to
the importance of raising learners’ metaphor awareness. The findings of the study carried
out in a secondary school context will be presented and discussed in detail. Within this
context, the pedagogical implications of metaphor awareness to EFL learners will be
thoroughly addressed and discussed and a variety of teaching suggestions and activities
will be provided with the aim to foster learners’ metaphor awareness and promote
vocabulary acquisition.
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The role of figurative language of romantic love in Modern Greek
What does twitter reveal?
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One of the most fundamental claims of Conceptual Metaphor Theory (Lakoff & Johnson,
1980) is that emotion concepts are metaphorically structured due to their abstract nature.
Thus, the use of figurative language (metaphor and metonymy) to speak about, structure
and conceptualize emotions is necessary and abundant. On the other hand, there are
scholars who support a less radical thesis about the role of figurative language: the
metaphor is partially responsible for structuring emotion concepts (Sausiuc, 2013),
enriching their existing non-metaphorical structure (Sausiuc, 2013) and serving the need of
expressivity (Foolen, 2012; Theodoropoulou, 2012). In this paper, | attempt to put these
claims to the test, studying naturally-occurring language data. More specifically, | examine
linguistic expressions of Modern Greek that contain the word ‘€pwtac’ ((romantic) love) in
a corpus of 600 expressions extracted from twitter, adopting a corpus-based approach to
metaphor and metonymy (Markert & Nissim, 2003; Deignan, 2005; Stefanowitsch, 2006;
Tissari, 2017) and a methodology which combines inductive and deductive reasoning. The
guantitative and qualitative analysis of the data give the chance to delineate the range of
appearance of figurative language of romantic love in twitter and to reexamine its precise
role in emotion talk (Bednarek, 2008). Overall, the presence of non-figurative expressions
and the analysis of both figurative and non-figurative expressions reinforce the less radical
thesis about the role of figurative language in the domain of emotions.
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